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T DALLASTOWN AREA SCHOOL DISTRICT
LANGUAGE INSTRUCTION EDUCATIONAL PROGRAM (LIEP)
FOR ENGLISH LEARNERS (EL) OVERVIEW

Mission Statement
The mission othe board of school directors and the staff of the Dallastown Area School District
partnership with family and community, is to provide a safe, challenging, and relevant learnin
environment that inspires and creates pathways for student success.

Vision Statement
Inspiring and creating pathways for studsmtcess.

English as a Second Language Program Goal

Title 22, Chapter 4, Section 4.26 of the Curriculum Regulatidppéndix Arequires that a school
district/charter school provide a program for every student who is limited English proficient (LEP) or an
English Learner (EL). The Dallastown Area School District Language Instruction Educational Program
(LIEP) provides a rich leanng environment that is studeo¢ntered, developmentally appropriate,
literaturebased, and is designed to:

1 Facilitate English language acquisition through communication skills of listesmagking,
reading, and writing
Ensure an effective and meaninigbarticipation in regulaeducation
Facilitate the acculturation process in a complex society that is multicultural by exgtosiagts
to the customs, traditions, and expectations of theireresronment
Facilitate effective communication between thibeaol and home of Ektudents
Provide opportunities for community involvement which will involve a full rangact/ities
Provide educational experiences that prepare students to be career andeailgge
Enhance t he st wdrthbyhighghtsgecansributiood made dol sdcietytheir
ethnicgroup

= =4 =4 =4 = =

Title 1ll of NCLB (No Child Left Behind) ACT of 2001

Title 11l funding is used by Dallastown Area School District to enhance existing Langustggction
Educational Programs. ESSA makes it clear that Title 11l funding is to be used to supplement, not
supplant, existing programs. Title 1ll funded enhancements may include, but are not limited-to, after
school programs, tutorial programs, or aidaial supports funded by Title I11.

Program Philosophy

The Dallastown Area School District provides an instructional program for students who are identified as
needing instruction in the English language, when this is not their first acquired lanblagm®al of the

program is to assist each student in their fluency and competency in using the English language as well
support their adaptation to a new culture. The philosophy of the Language Instruction Educational Progre

the district is basedn the following principles:
4
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Language acquisition takepproximately one to two years for conversation skills anddive

seven years for academic skills comparable to Engpiglakers.

Languageproficiency is acquired through active, functional, and meaningful participation, not by
learning rules about the Englidinguage.

Language is acquired in an atmosphere of trust, acceptance, high expectatisnppartd
Acquisition must be builtontr®@t udent sé pr ev ikrowlelgee x per i ences
The skills of listening, speaking, reading, and writing, are interdependent and reinforoéheach

in languageacquisition.

Teachers, students, and parents working together in an environment of mutualwéspeng

forth positive changes in the acquisition process.

LIEP curriculum must reinforce the general education curriculum to make sure students
supported in their acquisition versus following two totally diffe@mnticula.



Definitions of Terms Related to District Language Instruction Educational Program

EL 7 Acronym for English Learners; students whose first language or primary home language is not
English and who are in the process of learning English (refers shutientswhereas ESL refers to the
program).

ELD i Acronym for English Language Development, a required component of all language instruction
programs (LIEPs). ELD takes place daily throughout the day for ELs and is delivered li5Shaind
nonESL teachers.

EEL 7 Acronym for Former English Learner n&oto this status once attain basic proficiency and monitored
for two (2) years.

EEP 1 Acronym for Fluent English Proficieiitrefers to students with proficienay English (as
determined by Dallastown Area School District based on WIDA level, PSSA, aid PA
(WIDA instruments).

Immigrant Student i A student of ages-31, not born in any state, and has not attended one or more
schools in any one or more statesrfore than 3 full academic school years.

K-WAPT i The state placement test administered to all kindergarten students whose Home Language
Survey identifies them as having a Primary Home Language Other Than ERHlISOTE).

LEP 7 Acronym for Limited English Proficierit refers to students with limited proficiency in English (as
determined by Dallastown Area School District based on WIDA levels, PSSA, aeiPANVIDA
instruments).

LIEP 7 Acronym for Language Instruction Educational Program; an academic discipline designed to teac
English Learners social and academic language skills and cultural asfpgotgish in order to succeed
academically; it involves teaching listening, speaking, reading, and writing at appropriate developmental
and proficiency levels with little or no use of the native language.

LIEP Pull-Out 7 English as a Second Language pamgmodel in which English Learners are pulled out
of mainstream classrooms in order to receive specific instruction in the development of convessational
academidenglish.

Migrant Education T Local educational program established to meet the needs of children of farm worker
including Dallastown Area School District students whose family members work in local orchards and frui
processing plants, egg processing plants, anfirpguiocessing plants; these families often face challenges
such as poverty, poor health care, limited English proficiency, and the readjustments of moving often fror
school to school.

Migrant Studenti The term Ami grat ory c¢ Wwhokeparennoespouseisaga c hi
migratory agricultural worker, including a migratory dairy worker, or a migratory fisher, and who in the
preceding 36 months, has accompanied such parent or spouse, to obtain temporary or seasonal employ!
in agricultural offishing work.

PA ELD i Acronym for Pennsylvania English Language Development, the process and instrument by
which Pennsylvania assesses English Language Development (ELD).
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PHLOTE i Acronym for Primary or Home Language Other Than Enghdlhstudents identied through the
HLS as PHLOTE are placed following the family interview and/or testing at which time a determination is
made as to placement as Current EL, Monitor, or Never EL.

WIDA i Acronym for WorldClass Instructional Design and Assessment Consor{This is the
consortium that provides the HALD assessments for both placement and language proficiency.

WIDA ACCESS 1 The annual state English proficiency assessment administered to measure English
Language Development (ELD).

WIDA Screeneri Thestate placement test administered to all grades 1 through 12 students and newly
enrolled students whose teachers provide English language instruction.



Educators of ELs

English as a Second Language (ESL) Program SpecialistX2 (AppendixB)

Teachers who provide instruction in a Language Instructional Educational Program (LIEP) are approved
hired as teachers by the Dallastown Area School Board of Directors. Teachers educating in specialized E
language development programs and wravide ELD instruction must hold a current Pennsylvania
Instructional | or 1l certificate and complete or be evaluated by the Department of Education as having me
state required LIEP training components as offered through the approved LIEP wstizig praviders Any
teacher who provides instruction and a grade for anyEidh course or class must be appropriately certified
in accordance with PDE requirements, i.e., a teacher who holds an instructional certificate in English Lan
Arts (ELA) andan ESL Program Specialist Certificate may provide either ELD/ESL or ELA instruction to,
and a grade for, an EL, but may not provide instruction in, or a grade for, any other subject. That teacher
however, provide support in instruction in the languafjanother content area (e.g., mathematics, social
studies, science, etc.), but may not provide a grade for that content. Furthermore, the language instructio
not supplant that content in the studentods sche

The Dallastown Area School District accordance with the regulations of the Pennsylvania Department of
Education require that the-K2 ESL Program Specialists must be able to:
1 Provide assistance supporting the fundamental concepts and practices of Engistoas a
languagenstruction.
9 Provide English as a second languseevices.
1 Select and design teaching resources for English landeagers.
1 Provide instructional adaptations/modifications to assist English lantpagers.
1 Conduct effective assessments to identify levelamjuage proficiency, acquisition acahtent
learning.
fMoni tor English | anguage | earnerds content
1 Participate in individualized education plan preparation for English language learneasswho
participating in special educati@ssistance/senes.
fProvide school staff with resources/professional activities to promote understanding
sensitivity toward altultures.
fProvide appropriate informati ofaméynd ser vi ce
1 Provide assistance to academic content teaetsaifsey instruct English language learnetién
required content knowledge.

Effective with the school year 20005, all individuals providing LIEP educational assistance/services
must hold the Program SpecialiS6L certificate.

Upon hiring, the LIFP staff is provided with a job description, which is shown in part on the following
pages of this documerESL teaches must take offine training and pass all quizzes needed to administer
the KWAPT/WIDA Screener/ACCESS fdfLs/PSSA/Keystone assessmefisrtificates otompetency
and the accompanying disclosure formsiioe submitted to the Federab§rams Coordinator as directed
by the Pennsylvania Department of Education. Each #&Hr teaches will be re-certified in order to
administer the speakimuprtion of the KWAPT/WIDA Screener.
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10.

11.

12.

13.

Responsibilities of theESL teacher

Comply with LIEP office policies and procedures in the identification and placemstuideits.

Teach oral and written English language communication gkdtening, speaking, reading, andting)
following the district LIEP curriculum.

Plan and deliver appropriate instructiopgactices.

Develop classroom rules and discuss them with all students.

Maintain classroondiscipline.

Correlate classroom adgjtives with regular education goals and objectives whossible.
Assess and monitor studembgress.

Maintain accurate and tip-date records.

Administer prescribed language assessments, including tARTWIDA screener (the state placement
test) and the WIDAACCESS (the state English Language Developrasséssment).

Notify parents of placement/ngelacement in LIEP and keep parents informed of styalengfress.

Monitor progress of EL students in regular education and meet with reguatiedueachers faan,
adapt, and modifinstruction.

Complete and submit required program forms, records, and reports to the District Office upori request
including a New EL Student For(AppendixC) indicating all English Learners, PHLOTES (students
with a Primary or Home Language Other Than English), Immigrants, and Entry arftl &xit

Prepare and submit a copy of class salesiand student lists to federal programs coordinator or District
Office upon completion of schedules at the beginning of the school year, and updatesssiry.

14. Attend meetings and staff development activities to maintain and improve professimpetence.

15.

16.

Attendance at hservice training for bilingual/LIEP staff members and awareness training for the full
staff.

If proficient in second language, provide occasional translations to school personnel and &anmilies,
needed.
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English Lanquage Development (ELD)

English Language Development (ELD) is a required component of all language instruction educational
programs (LIEPs). ELD takes place daily throughout the day for ELs and is delivered BShottaches
and norRESL teabers.

ELD Delivered by ESL teachers
ELD instruction, otherwise known as English as a Second Language, delivered by a E®htsather is

its own content area. ELD in this context is driven by language, but it draws from general education conte
as a vehicle for instruction in order to contextualize language learning. It must be codified in a dadctated
planned curriculum spéically designed to develop the English language proficiency of ELs so that they
are able to use English in social and academic settings and access challenging academic standards. ELI
instruction provides systematic, explicit, and sustained languagedtish designed to prepare students for
the general academic program by focusing, in meaningful and contextualized circumstances, on the
academic language structures that underpin social and academic consitantbe taught as a staatbne

class orcourse but may also be embedded within other courses with the direct suppdEShf@ogram
specialist as appropriate based on the program design and needstudéms.

ELD Delivered by NonESL teachers
ELD must be incorporated into all classegtauby noRESL licensed teachers in which ELs are enrolled.

These teachers are responsible for deliberately planning for and incorporating language instruction as we
as supports, modifications, and accommodations needed to allow ELs to access thdsdiamdach the
course is aligned.

English Language Development Standards

The Dallastown Area School District adheres to and follows the Pennsylvania English Language
Development Standards (PA ELD@&ppendixD). Pennsylvania has carefully developed the PA
ELDS to meet compliance with federal requirements by providing a framework for stabdaets
instructional and assessment planning for ELs so that they may:

(1 attain Englistproficiency,

(1 develop high levels of academic attainmerEnglish,

1 and meet the same challenging academic content standards that all childvgreated to meet.
SeeAppendixXD for PA ELD standards specific to each grade level cluster. Teachers théix¥IDA
English Language Development Standards (ELDS) and associated support documebts D@auoriptors,
Performance Definitions, rubrics, etc.) to support theERRS.
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Identification Process for English Learners

School personnel responsible for registering students must have parents complete a Home Language St
(AppendixE) at Enrolimentof StudentgAppendix F. The HLS is a part of the registration process for
every child entering Dalkiown Area School District, as required by the Office of Civil Rights (OCR).
Central office registration personnel will notify building principals or their designees, the bl8Ing
teacher, and federal programs coordinator when any language othentiish Bas been noted on the
Home Language Survey. Home language surveys are placed in the permanent files and include the
following:
1. 1s a |l anguage other t hhme?Engl i sh spoken in t
2. Does your child communicate in a language other than English?
3. What is the language that your child first learned to speak?

TheESL teacher will follow the English Learner Identification Proceduf@rades K12 (AppendixG).
TheESL teacher will reviewhe Home Language Survey:

(1 If the HLS indicates a language other than English for any questiogStheeacher will conduct a
family interview to determine if the student is potentially EL per the English Language Learner
Identification Procedure. An interpreter can be usetkdessary.

[0 If the HLS indicates a language other than Endhistall questions,the family interview is optional
and teacher will proceed to records review (Step 4.) of English Learner Identifieeticedure.

The English Learner Identification Procedure will be followed to determine English proficiency prior to
scheduling. TheESL teacher will use the KVAPT or WIDA screener (IL2) and/or ACCESS for ELLS (if
available) as a formal language assessment to determine need/eligibility and LIEP instructional level
placement oPHLOTE students. Parent permission to idignstudents as ELs, including screening for
English language proficiency, ot required.

A PHLOTE student is categorized as a NEVER EL if assessed at a 4.6 on the language proficiency scale
upon entering the district and will not receive ELD instruttio support. Per a request by an ESL teacher,

a classroom teacher, a guidance counselor or a parent, the student may be reassessed. If the reassessn
indicates that the student qualifies for ELD services, the student will be entered in the program.

Following screening, parents are to be notified in a timely manner of:
(1 ID process
1 Results
[1 Recommendeglacement

Parents are to be provided with:
(1 Details description of LIEP
71 Intendedbenefits
(1 Explanation okffectiveness

The parent has the right tefuse placement in a specialized separate LIEP.

Parent Right to Refuse Specialized Programming
Parents of ELs have the right to refuse certain separate, specialized programs and services that may be

of the LI EP f or t heinrorefusdplograms arservises mast be mforihes andl e ¢ i
voluntary. TheESL teacher or school team may NOT influence the decision in any way and may not make
any program or placement decisions contingent on this decision. Placement and programming degisions

not be made without notifying parents and allowing them to exercise their right to refuse part or all of the
11
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separate, specialized LIEP. If a parent does not respond to recommended placement after they have bee
provided with all of the information re@ed, the Dallastown Area School District will proceed with the
recommended placement.

If a parent chooses to refuse spezel programs or services, tharentalRight to Refuse \&iver Form
(AppendixH) will be completed and filed as according to the Dallastown Area School District LIEP
Parent Right to Refuse Progress Monitoring Requirements and Guid@p@ndix). Students will

continue to be monitored even though the parent has refused a specialized program. Parents wishing to
reinstate a student in a specialized program or a part of the program will need vatméseeESL

teacheland school administrator to complete Barental Reinstatement Requestri (AppendixJ).

Explanation of the Parent Right of Refusal
Title VI of the Civil Rights Actand the U.S. Supreme Court case Lau v. Nichols ruling require schools and

districts to provide services to English learner students to help them become proficient in English and

succeed academically in school. Proficiency in a language is a measureodaope 6 s abi | i ty
and communicate in that | anguage or in a persot
School District provides programs and services
proficiency. Evenifaparen does not want their child to part

services, the district is still required by Civil Rights law to provide services to the child that will help your
child become proficient in English and succeed academicallyhimosc

English Learner services provided by Title I, Title Il or both are services that are provided to students

l earning English that are in addition to the di
allow a child toparticipate in these services will result in the child not being given all of the services the
district provides to help the child become proficient in English and meet high academic grade level
standards and graduation requirements.

If a parent refusesie English Learner Services the district provides, the child will still be requitakleo
the annual test of English language proficien®fDA ACCESS. All English learner students are tested
annually until they become proficientinglish.

Refusingtle di strictés English Learner Services coul
requirements to become proficient in English than other students that do participate in these services.
Refusing these progr ams coduly pdricipatesnedudagonah progranise ¢ |
offered by the district.

Foreign Exchange Students
Foreign Exchange Students (FES) come to our country to experience the American culture and at the sa

time provide our students with the opportunity to leaomf other cultures. The Pennsylvania Department of
Education supports the educational and cultural value of these programs and encourages local educatior
agencies (LEAS) to participate and support these cultural enriching programs. FES are required to:
1T Bei dentified for English as a secohoimel anguag
languagesurvey.
(] Be assessed for placement in English language instrucfioogtams.
[1 Beincluded in the PIMS or LIEP SYSTEM data collectiorcas.
[ Participate in the annual state ELP assessment.
1 Participate in the PSSA and/or Keystone Exams. Their results are attributed to thahmst | y 6 s
district of residence and to tsate.
(1 There is change from the past when FES were not identifieoumited ag&Ls.
[1 FES must be identified as ELs in the same way that other studertsraiied.
01 If identified:

12
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A They must receive the same supports and accommodations aSlather
A They must take the annual ACCE®SL.
A They must be included in district@untabilitycalculations.

Referto BEC 24 P.S. 18301131306 (Basi ¢c Education Circulars (
22, 2009, outlining guidance regarding school enroliment forrasident student@ppendix F.
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Screening of English Learners

. Conduct language evaluations and begin LIEP instruction within 30 days of the first day of school
within 14 days of & t u d e noliménsif seident enrolls after the first day of schddlis
requirement extends to pkestudents in public LEAunded programs as well.

a.

e.

Administer KWAPT (the state placement test) to all kindergarten students whose Home
Language Survey ahtifies them as having a Primary or Home Language Other Than
English(PHLOTE).
Administer WIDA screener (state placement test) to all grades 1 through 12 students whose
HLS identifies them as having a Primary or Home Language Other Than ERiisOTE).
A student identified as a PHLOTE who has attended school for several years without being
identified as Limited English Proficient, or who has recently transferred from anlcttrest,
may be exempted from language proficiency testing if one can conbksks] on valid and
reliable evidence, that the student is able to succeed in a mainstream program without
English language instruction. The following represents valid and reliable evidence of a
studentdos English Language h®EnglishLanguagen t .
Development assessment, students must meet two of the following criteria in addition to
receiving approval from a t each eerformdmece. i s
i. Final grades of B or better in core subjects (Math, LagguArts, Science, Social
Studies)
ii. Scores on distrietvide assessments that are comparable to the Basic perforomance
the PSSA
ii. Scores of Basic in Reading, Writing, and Math on the PSSA.
However, newly reenrolled students without such records must beseddestheir English
Language Development. The formal English Language Development assessment results a
the indicator for placement in the Language Instruction Educational Program andusaadl be
in combination with the criteria above to determine tbst instructional placement for the
student. Student records from other states or school systems can be considered as part of
criteria.
After screening the student by administering tR&/KPT/WIDA Screener, do the
following:
i. Complete th&K-WAPT/WIDA Screener Scoring Sheet and calculate the composite
proficiencyscore.
ii. Complete the EL Initial Screening intake forApfpendixK) and file it in the
student folder.
i. Add student to the PHLOTEsSt.
iv. If the student is an immigrant, add student to the Immigrant list.
v. If the student is a migrant, inform migressrvices.

vi. Add student to the Placement list (corresponding to the grade to which haéshe
beenassigned).

vii. Sendnotification of EnglishLearnerProgram Placemenfppendix.), in the
studentdos home | anguage and in Engli st
for LIEP servicesthe recommended pragn placement, and a detailed description
of the LIEP, its intended benefits for their children, and an explanation of its
effectivenes§ f or new students, i n Edugating a cop
Students with Limited English Proficiency: The LéppendixM)).

vii. Meet with parents if they indicate they want to refuse services@anglete
necessary Parent Right to Refuse paperyappendixH, I).

ix. Meet with the classroom teacher and discuss the results of the screening and the

14
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Modifications ChecklistAppendix B.

X. Update PHLOTE list, Immigrant Student list, and inform migrant servicetudsnts
exit or enter thgprogram.

xi. Communicate student status changes to the federal progoamtsnator.

2. During the school year
a. Administer the KWAPT/WIDA Screener to newly enrolled PHLOBRIdents.
i. Review the Home Language Survéppendix F and file it in the studeriolder.

ii. Add student tahe PHLOTHist.

iii. If the student is an immigrant, add student to the Immidistnt

iv. If the student is a migrant, inform migrasdrvices.

v. Add student to the Placement list (corresponding to the grade to which in@gshe
beenassigned).

vi. Send wtification of English Learner Program PlacemeXxidendix [}, in the
student 0s home | anguage nbwhehachid giahfigsl i s |
for LIEP servicesthe recommended pgoam placement, and a detailed description of
the LIEP, its intended benefits for their children, and an explanation of its
effectiveness (| nc | ude HRIOcktidgStubdents with linited English
Proficiency: The LawAppendixM) in themailing.)

vii. Meet with parents if they indicate they want to refuse servicesanglete
necessary Parent Right to Refuse paperféppendixH, I).

vii. Complete the Notification of EnglidbearnerProgram Placemenfppendix.) and
Modifications ChecklistAppendixP). Make a copy for LIEP files and give the
original to the classrooteacher.

iXx. Meet with the classroom teacher and dischegesults of the screening and the
possible classroom modifications at this time, and give the completed Modifications
Checklist AppendixP) to the classroom teacher. Place a copy in tEdEdlder.

Xx. Communicate any changes of student services to coordinator of Language Instructio
EducationaProgram.

b. Students who have been exited from the program should be monitored at least four times
during the schoojear.
i. Distribute B Exited Students form to classroom teacher each marking period (Post
Exit EL Monitoring Elementary FormAppendix @ and PosExit EL Monitoring

Middle/Secondary FormAppendixQ)).
ii. Return all forms to the individual LIEP studdalder.

Resources available to the EL teacher include:

= =4 -8 -4 -9 = =4 -4

EL curriculummaterials

Professional librarynaterials

Conferences and courses available from collag@sersities, ofine programs, PDE, Intermediate

Units, and nationassociations

Computer technologgrograms

Curriculum materials consistent with Dallastown Area School District andsssatdards

Publications and resourcesRPDE

Consultation services from Dal |l asoordivmior Ar ea Sc
Access to data, workshops, and listingetérpreters

15
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THE LANGUAGE INSTRUCTION EDUCATIONAL PROGRAM (LIEP)

The LIEP program within thBallastown Area School District is designed for all ELs to have equitable
access to academic content for all courses for which they are enrolled. Regardless of the program model
the LIEP programs within the Dallastown Area School District are:

1 alignedto state academic content standards for the appropriate grade leveEb§the

1 include ELD instruction delivered by properly certified teachers who hold an ESL pregeamlist
certificate or who are working in conjunction with ESL certifiedchers;
incorporate the use of the BEADS;
provide equitable access to content for ELs at all language proficiency levels by providing researcl
based bilingual or sheltered instruction witkelity;

1 not limiting in the enrollment of ELs in any course or acadgmgram for which thewould

otherwise beeligible.

These program models are incorporated into the
programs are designed to meet the needs of varying levels of students in varying levels and building
configurations. The program model(s) and resources used are based on research and sound educationa
theory. The LIEP is evaluated each year as a federal requirement but also as a district requirement to ke
the programs up to date and focused on stutsd and research based instruction.

T
)l

Method of Instruction-Par ent s6 Language

Content-based English Lanquage LearnefEL)/English as a Second Lanqguage

|l nstruction is provided in English onl ynstaaiahal a d :
method is used to make academic instruction in English understandable to English learners. This will hel,
them acquire proficiency in English while at the same time achieving in content areas.

Pull-Out English Lanqguage Learner EL)/English as a Second Lanquage (ESL)

Instruction is provided when the student leaves the English classroom during the day for ELL/ESL
instruction. Instruction is to match the Academic core as well as focus on the PA ELDS. Instruttien in
pull out model is not reptement for the general education curriculum but rather supplements and support
thecurriculum.

Method of Instruction - PIMS Language
EL Specific English Only Instruction (Pull Qut)

Current EL students are seen one to several times per week for ina@bstipport by a certified ESL

teacher. Students needing additional assistance and reinforcement may also be seen by an LIEP
paraprofessional. Instructional sessions may be on-toemee basis but, most often occur in small groups.
Sessions vary in lgth on the needs of students. LIEP and Regular education teachers collaborate and ple
together to meet student needs. EL Spe€ifiglishOnly Instruction classroom is provided with the
necessary materials, resourcasd tools for instruction like thaft the regular education classroom.

Mixed Classes with English Only Support (Push In)

Current EL students are supported in the regular education classroom with a certified regular education
teacher and a certifiddSL teacherStudents will be supported Wdnimmersed in the content. The certified
ESL teachewill provide modifications and supports to meet the PA Core and PA ELD Standards. An LIEF
paraprofessional will often push into the regular classroom to provide assistance and reinforcement durin
instruction. Sessions vary in length based on specific student needs. LIEP and 8sgrdéion
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teachers collaborate and plan together to meet student needs. All students, regardless of program, are
provided equitable access to materials, resgsiand tools needed for instruction.

Monitored Students (Parent and PIMS Language)

After exiting the program and being reclassified as a Former EL (FELEEShdeachewill actively

monitor students for a twgear period. Students will be reported in monitor status for an additional two
years for a total of four years of monitor status after reclassification. Student progress toward English
proficiency and academic st#ards through report cards, standardized assessments, communication with t
regular education teacher, and distneide assessments. Monitored students may be reactivated if the nee
arises because they are having difficulty meeting classroom expestatio

Note: ELD instruction taught by a certifiddSL teaches houl d not repl ace ELA i
academic program. ELD has its own curriculum that, although may incorporate elements of ELA or other
content areas, is unique and aligned toRAeELDS. ELD may replace ELA only when the instruction is
aligned to the same ELA standards as the -ELA c«
peers are enrolled.

ELD may not replace any ot her ananlessitisdond limited time n ¢
not to exceed one school year and the school entity has a plan for immediately mitigating any academic
that result (e.g., in the case of a newcomer program).

Resources should be appropriated responsibility so thatlEP is running effectively. The following are

resourcing supporting by the Dallastown Area School District Language Instruction Educational Program:
1 Employment of iive (5) certifiedESL teaches andan adequate number bifEP

paraprofessionals to enstine English language development instruction is delivered to ELs

based on themeeds.

Regular, orgoing collaboration with regular education/content teachers is proviéedtoe

content is made accessible to ELs and to motti progress of ELs in the contetdsses.

Title 11l funds are utilized to support resources and materials needed to support ELdasghmom.

The LIEP program and classrooms are provided with the same resources, staff develogment

technology tots as other academic programs within the scHasbfict.

Professional development occurs with the LIEP staff, all of the regular education teaaliers at

levels and when needed for specialized situations to implement suggodsymodations and

modifications needed for students to overcome langbhageers.

== =22 =2
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Placement of English Learners

All ELD instruction will be delivered by PA certified teachers who hold a Language Instruction Educatione
Program Specialistectificate. Planned instruction is standabdsed.

1. Any student scoring on the LEP (Limited English Proficiency) level for his/her grade level on the
K-WAPT/WIDA Screener, or previously identified will be entered in the Language Instruction
EducationaProgram.

2.

Grade Level Screener Criteria for identification as an EL

Raw score for oral language 1 or lower

OR

Between2024i ncl usi ve AND r e
Kindergarten K-WAPT writing score O 4

See kindergarten identification and placement
process flowchart idppendix G

15'semester KAssess all 4 domains
Oral language composite bel@a0 (Use literacy
scores for instructional plans)
Kindergarten K MODEL 2"dsemester KAssess all 4 domains
Overall composite proficiency level beldw0
AND
Literacy Composite below.2
1-12 WIDA Screener Overall composite proficiency level beldw0
1-12 MODEL Screener | Overall composite proficiency level beldwO
***|t s critical to use additional criteria to inform the identification/placement decisions.
***More criteria for kindergarten can bleund in the English Learner Identification Procedu@rades K12

document AppendixG).

3. Students meeting the required proficiency score and other exit criteria will not receive LIEP
instruction but will be monitored for a period of twears.

4. A parent | etter of placement in English (an:t
Il nstruction Educational Program brochuofe wil
placemat.

a. Students placed in, or identified for, the Language Instruction Educational Program before
the beginning of the school year: Notice to parents of these students is mailed no later than
days after the beginning of the schgeér.

b. Students newly iddified after the beginning of the school year: Notice to parents of these
students is mailed within two weelkstruciont et
EducationaProgram.

c. Parents of ELs have the right to refuse certain separate, spEtialagrams angervices
that may be part of the LI EP for their cl
services must be informed and voluntary. H8t teacheor school team may NOT
influence the decision in any way and may not make any @mogr placemertecisions
contingent on this decision. Placement and programming decisions may not be made witho
notifying parents and allowing them to exercise their right to refuse part or all of the separat
specialized LIEP. If a parenohooses to refuse specialized programs or services, the Parent
Right to Refuse Waiver Form\ppendixH) will be completed and filed as according to the
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Dallastown Area School Birict LIEP Parent Right to Refuse Progress Monitoring
Requirements and Guidelingsgpendix). Students will continue to be monitored even
though the parent has refused a specialized pmagParents wishing to reinstate a student in
a specialized program or a part of the program will need to meet wiSthéeacheand
school administrator to complete the Parental Reinstatement Requestppendix]). If a
parent refuses the English Learner Services the district provides, the child will still be
required to take the annual test of English language profidi#vdyA ACCESS. All

English learner students are tested annually tiey become proficient in English.
Regulations from July 1, 2017 Basic Education Circular: Educating English Learners 22

Pa. Code 4.26.
5. Students placed in ELD classroom and students being monitored are maintained on a teacher EL
roster whichlistst udent sé6 names, grade | evels, profi

home language, and WIDA levels.
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The Six Levels of English Proficiency

Entering - (up to 6 months in an Englisdpeaking classroom with EL support and/or a sobfe(-1.9 on

the ACCESS or WAPT test). At this level, students can be expected to speak and understand little Englis
They will observe and internalize the new language and use gestures, pointing, nodding and other nonve
signals to communicate. Argral utterances will be yes/no answers, single words and short word patterns
that are repetitive. At this level, students tend to use functional vocabulary to communicate personal and
survival needs while still internalizing English.

Emerging - (up to 2 years in an EnglisBpeaking classroom with EL support and/or a score e22.@n

the ACCESS or WAPT test). At this level, students understand and speak conversational and academic
English with hesitancy and difficulty, understand parts of lessons ampdesitinections, and are at a pre
emergent or emergent level of reading and writing in English which is significantly below grade level.
Students can be expected to use simple sentences and begin to initiate discussions, but they will
predominantly use psent tense verbs and demonstrate errors of omission (e.g., leaving words out, leavini
endings off). While the students may understand simple sentences in sustained conversation, they may
require repetitions.

Developing- (up to 5 years in an Englisgpealng classroom with EL support and/or a score of3®on

the ACCESS or WAPT test). At this level, students understand and speak conversational and academic
English with decreasing hesitancy and difficulty; are fgpsergent in that they are developingdiimg
comprehension and writing skills in English; and their English literacy skills allow them to demonstrate
academic knowledge in content areas with assistance. They are more comfortable in social situations bu
hesitate to state opinions or ask quesiwhen in a large group. Reviews and restatements are necessary t
ensure better understanding, and the students continue to need a good amount of support in academic a

Expanding - (up to 7 years in an Englisgpeaking classroom with Edupport and/or a score of 4400 on

the ACCESS or WAPT test). At this level, students understand and speak conversational English without
apparent difficulty, but understand and speak academic English with some hesitancy. They can be expec
to be comfarable in social language situations, state opinions and ask for clarification. Students ¢ontinue
acquire reading and writing skills in content areas, use complex sentences, and participate in classroom
activities, but they need additional support fompoehension and use of the academic language in order to
achieve grade level expectations. Support is needed in filling gaps in cultural and/or background
knowledge, and repetitions, rephrasing and clarification are still necessary for understandingnslassr
discussions.

Bridging - (up to 10 years in an Engligpeaking classroom with EL support and/or a score of 5.0 to 5.9 on
the ACCESS or WAPT test). At this level, students understand and speak conversational and academic
English well and can be expedt® communicate their thoughts more completely. They can participate in
everyday conversations without relying on concrete contextual support, and they can express their ideas
wide range of topics. While gaps may exist in vocabulary and/or grantondenss are near proficient in
reading, writing, and content area skills needed to meet grade level expectations. Students consistently
display an understanding of grade level material and can write to convey meaning and understanding.
Occasional supporsinecessary, and monitoring is required.

Reaching- (and/or a score of 6.0 on the ACCESS or WAPT test). At this level, students represent parity
with native English speakers.
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Time allocations for LIEP services may include:

Appropriate dailytime allotment during school hours, dependent on English proficiency levels. Instruction
during all or part of a language intensive class (language arts, social studies, science, math) in collaborat
with the regular content classroom teacher.

Appropriate daily time allotment after school hours if requested by the student or parent/guardian. A
document of consent signed by the parent/guardian for these after school services will be obtained and fi
in the student s s c h oanedonananndalddsid.After scheal supportaspga r o
supplement, not supplant, the language support program of the regular daytime schedule. Pa®kent for
teacheservices for this program must be obtained by the federal programs coordinator and assistan
superintendent prior to commencing this program.

The ELD planned instruction will be aligned with the corresponding PA ELD and ESL Standards and the
TESOL (Teaching English to Students of Other Languages) standards. The instruction will be adapted to
meet the needs of the ELs while being languege with intense vocabulary development and appropriate
English language expectations.

TheESL teachewill meet daily with ELs to provide instruction in language acquisition skills according to
the followingguidelines:

EL Levels Time Class Periods
(based on the WIDA Screener| (Elementary) (Secondary)
or K-WAPT scores)
Entering (1.61.9) 120 minutes daily 3 class periods daily
Emerging(2.0-2.9) 90-120 minutes daily 2-3 class periods daily
Developing(3.0-3.9) 60-120 minutes daily 1-2 class period daily
Expanding (4.64.9) 30-60 minutes daily/Support as | 3-5 class periods

needed weekly/Support as neede
Bridging (5.05.9) PHLOTE/Monitor PHLOTE/Monitor
Reaching (6.0) PHLOTE PHLOTE

Time allotments may be adjusted based upon individual student needs in consultation with the classroon
teacher. Upon exiting the LIEP, a student will continue to be monitored for two years to ensure the studel
no longer requires EL services to attain &8s

The content area instruction will be aligned with the corresponding standards and adapted to meet the ne
of ELs. Modifications and adaptations in the LIEP and content area classrooms do not mean diluting the
course content. All students should e content area standards by means of appropriate classroom
activities.

English Learners are expected to meet the requirements for graduation. EL English is a credited course ¢
will be taught by th&SL teacherEntering, Emerging, Developing and Exypling students will or may

take EL English in lieu of English and receive credit for English. EL Strategies is an elective course for all
ELs. The content area teacher will teach other required courses in content area classrooms. ELs may rec
a paraprtessional in the content area classroom or content review in the LIEP classroom.
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Program Models and Program Design
EL Specific Only Instruction (Pull Out)

Current EL students are seen one to several times per week for instructional support by aE®ttified
teacher Students needing additional assistance and reinforcement may also be seen by an LIEP
paraprofessional. Instructional sessions may be on-soemee basis but, most often occur in small groups.
Sessions vary in length on the needs of students. LIEP and Regular education teachers collaborate and |
together to meet student needs. EL Specific Only Instruction classroom is provided with tharpecess
materials, resources and tools for instruction like that of the regular education classroom.

Mixed Classes with English Only Support (Push In)

Current EL students are supported in the regular education classroom with a certified regular education
teader and a certifie@ESL teacherStudents will be supported while immersed in the content. The certified
ESL teachewill provide modifications and supports to meet the PA Core and PA ELD Standards. An LIEF
paraprofessional will often push into the regul@assroom to provide assistance and reinforcement during
instruction. Sessions vary in length based on specific student needs. LIEP and Regular education teache
collaborate and plan together to meet student needs. All students, regardless of pregveowiced

equitable access to materials, resources and tools needed for instruction.

Monitored Students (Parent and PIMS Language)

After exiting the program and being reclassified as a former EL (FELE$heteachewill actively

monitor students for two-year period. Students will be reported in monitor status for an additional two
years for a total of four years of monitor status after reclassification. Student progress toward English
proficiency and academic standards through report cards, stamsthadisessments, communication with the
regular education teacher, and distneide assessments. Monitored students may be reactivated if the nee
arises because they are having difficulty meeting classroom expectations.

ELD Replacement forEnglish Language Arts

ELD instruction taught by a certifigeSL teaches houl d not replace ELA ins
program. ELD has its own curriculum that, although may incorporate elements of ELA or other content ar
is unique and aliged to the PA ELDS. ELD may replace ELA only when the instruction is aligned to the
same ELA standards as the ELA cour seLpeersdrenst r u
enroledEL D may not replace any ot imieprogranounlessiti®fartie nt
limited time not to exceed one school year and the school entity has a plan for immediately mitigating an
academic gaps that result (eig.the case of a newcomer program).

Appropriate Resourcing
Resources should be appriated responsibility so that the LIEP is running effectively. The following are
resourcing supporting by the Dallastown Area School District Language Instruction Educational Program:
1 Employment of iive (5) certifiedESL teaches and five (5) LIEP parapf@ssionals to ensutbe
English language development instruction is delivered to ELs based ondbds.
1 Regular, orgoing collaboration with regular education/content teachers is providestoe
content is made accessible to ELs anohtmitor the progress of ELs in the contelaisses.
Title 11l funds are utilized to support resources and materials needed to support ELdasshsom.
The LIEP program and classrooms are provided with the same resources, staff development and
technol@y tools as other academic programs within the sattistrict.
1 Professional development occurs with the LIEP staff, all of the regular education teaahlers at
levels and when needed for specialized situations to implement supports, accommodations
and nodifications needed for students to overcome langbag#ers.
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Annual Assessment of ELsS

The ACCESS for ELLs is used to place and exit students and to compare student progress toward fluent
English proficiency from one year to the nelte annual state English Language Proficiency (ELP)
assessment, ACCESS for ELLs, is required by federal law. The Dallastown Area School District uses the
results to measure studentso ELP and progress i

1 Reading

1  Writing

1 Speaking

1 Listening/Understanding

The ACCESS for ELLSs test is administered within the assessment window determined by the Pennsylvar
Department of Education (PDE). It is the annual State English Language Development assessment, and
meets state reportimgquirements of the federal government. The results may be used as aonmditzol

for continuation ofpr exit from, ELD instruction and the Language Instruction Educational Program at
Dallastown Area School District.

When results of ACCESS for Elslare received, district staff have the following responsibilities:
1. Place one copy of the student r epoirfotderi n t h
2. Place a copy of the student report in the ELD folder in th@gsroom.
3. Share a copy of theport with the classrooteacher.
4. Send the parent repdrome.

There is no provision that allows parents to opt their children out of annual ELP testing.

ELs participate in all other annual assessment (e.g., PSSA, Keystone Exams) accorditggtioghe
guidelines.

Testing Accommodations

Testing accommodations allowable for ELs on state academic achievement assessments are published
annually by PDE. Testing accommodations allowable for ELs on the ACCESS for ELLs are published
annudly by WIDA. DallastownESL teaches use these allowable accommodations in preparation for
annual assessment.

Progress Monitoring

ESL teaches monitor the English language and academic progress of students currently receiving

ELD instruction, as well as actively monitor students who were exited from ELD instruction for a
period of two years after the studentsodé exit f
Former ELs will also be reported to the state in Monitor status faddmional year, for a total of

four years after reclassificati&#SL teaches acti vely monitor students?o
when report cards are issued and standardized test scores are received. When monitoring exited
students, th&SL teachecompletes the Po&ixit EL Monitoring Form AppendixQ).

To determine student progress toward achieving English proficiency and the academic standards, the
ESL teachewill use multiple meagsres, including:
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review of report cards each marking period/trimester;
communication with regular education teachers to discuss stoigmness
a. Use curriculurbased assessment tools used by the regular education classroom
teacher;
communication with regular education teachers for classes in which ELs are receiving a
grade of C otower;
results of districivide assessments;
and, results of PSSA (Pennsylvania System of School Assessment) and/or Keystone
Exams.

24



Exit Crit eria

I n order to meet the required state exit criter.]
ELs, two language use inventori@sppendix @ must be completedAn ESL teachemust complete one of the
inventories when possible. The other inventory may be completed by a single content teacher or a team of
teachers. In cases in which BSL teachecannot complete an inventory (e.sfudents whose parents have
refused serges and who are not seen byEL teacheor ELs in higher proficiency levelshodo not work

with anESL teacheregularly), both inventories may be completed by content teachers or teams of teachers.
only oneteacher can accurately complete the inventory, (@&mentary classes in which the classroom teacher
is ESL certified and provides both content and language instruction and there is no other teabthensrator
who can accurately complete the int@wy), one inventory may be completed and the single score is multipliec
by two. The two inventories do not need to agree.

The language use inventoriggopendix @ must be completed prioo the release of ACCESS scores each year
for students who, based on teacher input and previous ACCESS scores, are likely to reach the threshold. C
ACCESS scores are released, the points are added to the points from the rubrics to determine ifretudents a
eligible to be reclassifiedistricts must develop local plans for how to:

select content teachers who will completeitiventories

manage the decisiemaking/reporting process using this procedure and tirtésda

train stafftousetheubr i cs and eval uasee the studentso
hold teachers accountable for completingittventories

select students for whom inventories will be completed in anticipation of qualifying ACCESS scor

=A =4 -8 -8 -9

Each language use inventq@ppendix @ produces a single score and the sum of the two inventory scores is
added to the ACCESS for ELLg®ints assignetb determine if the student meets the minimum threshold for
reclassificationThe following tables display the points possible from the ACCESS for ELLs® and the langua
use inventories:

ACCESS Proficiency Points

Level Score Assigned
4.54.7 .
4.85.0 4.5
5.1-5.3 5.8
>5.3 8.4
anguage Use Inventorie ESL Teacher Content Teacher
Low[Moderat{ High|Low[Moderat{High
Interactior 0 0.3 05| 0 03 |05
Listening 0O 0.3 050 03 |05
P Speakinl 0 | 03 |05/ 0| 03 |05
< Readin( 0 0.3 05| 0 03 |05
@ Writing: Cohesio| 0 0.2 03] 0 0.2 0.3
Writing: Word/Phrag 0 0.2 03] 0 0.2 [0.3
Writing:| 0 0.2 03] 0 0.2 0.3
Grammar/Sentenc
~ Writing: Genre- Narrativg 0 0.2 03| 0 0.2 |03
o Writing: Genre- Report &
S Essay| 0 0.2 03] 0 0.2 |0.3
& Writing: Genre- Argument{ 0 0.2 03| 0 0.2 |03
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Total possible points from both inventories 7.6 Total Possible Points from all components: 16

Threshold for reclassification: 10.5

When this reclassification score is equal to or greater than the cutoff, then a studestiouldbe reclassified.
However, if thee is compelling evidence to suggest that a student should remain identified as an EL when h
score exceeds the cutoff, and this evidence is documented along with the ACCESS for ELLs® score report
language use inventory forms, then the EL statuslmeaetained.

ELs with Disabilities - taking the ACCESS for ELLsS®
An EL with a disability may be considered for reclassification if:

1. The student has an IERND
2. Thestudenthasbeencontinuouslyenrolledin anESL/bilingualeducatiomprogramfor atleast

four years AND

3. The studentédés overall composite proficiency
increased by more than 10% at any point or total over the three most recent testing cycles,
AND

4. The IEP team, with input from & SL/bilingual education professional, recommends
reclassification.

To calculate the percent difference between scores, use the following formula:
&S / SS1 (100) = % change

a&SS: Difference between the scale score from year one and year two (or yeadorear three) SS1:
Scale score from year 1

Example: A student scores 4.3 last year and 4.5 this year (or scored 4.3 in year 1 and 4.5 in year 3). The
percent difference is (.2/4.3)100, which is 4.65%.

ELs with Disabilities (taking the Alternate ACCESSfor ELLS®)

ELs who are eligible for and take the Alternate ACCESS for ELLs® may be considered for
reclassification when:

1. they achieve a score of at least P2 on two consecutive administrations of the test OR achieve
the same score for threensecutive administrations of the teés¥|D

2. the IEP team, with input from an ESL/bilingual education professional, recommends
reclassification.

Although language use inventori@gppendix ) are not required for ELs with disabilities as part of the
reclassification process, teachers should consider completing them in cases where it is appropriate as a
way to document laguage proficiency at the time of reclassification for future reference if needed.

For more detailed guidance related to ELs with disabilities, please see the guidance contained on the
Bureau of Special Education websiteratw.pattan.net
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Reclassification, Monitoring, and Redesignation of ELS

Monitoring of Former ELs

Districts must include in their LIEP uniform procedures in accordance with state requirements for
actively monitoring therogress of former ELs (FELS) for a period of two years after
reclassification and reporting FELSs to the state for an additional two years (total of four years of
monitoring status).

Active Monitoring Period T first two years after Reclassification

Districts must ensure that ELs in the first two years after reclassification do not struggle
academically as a result of persistent language barriers. In order to do this, districts must develop
and i mplement a process f or aaadhievemneehtynthengenerak o r i
academic program delivered without specialized, planned language supports.

Districts are free to create their own process, but it must, at a minimum, include tracking student
progress in all core academic classes and sotidieedback from core academic teachers
periodically throughout the school year with sufficient frequency to preclude a student falling
significantly behind.

Additional Monitoring Period T third and fourth years after Reclassification

Districts are requed to continue reporting FELSs to the state in PIMS for an additional two years
after the active monitoring period. Districts are not required to actively monitor the progress and
academic achievement of ELs in the general education program during taeseAy¢he end of

the fourth year after reclassification, ELs are coddéaaser ELSi no longer monitoredor the
remainder of their time in school.

Re-designatingFormer ELs

If it is determined during the active monitoring phase that an Btruggling academically as a

result of persistent language barriers, then the district must have plans in pladesgnate that
former EL as an active EL and-earoll him/her in the LIEP. The district must demonstrate that

the FEL is struggling asrasult of persistent language acquisition needs and not academic needs,
which require academic supports and/or interventions.

FELs who have been-aesignated as active ELs must meet the seeired criteria to be

reclassified as FELs. In cases suclhase, the monitoring process starts over from year 1 upon
the second reclassification.
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Orientation Procedures

The district provides orientatidor EL families and students inform the parents regarding how they

can be involved in the education of their children and be active participants in assisting their children
to attain English proficiency and succeed academicBiis includes holding, and sending notice of
opportunities for, regular meetings for the purpose of formulating and responding to recommendations
from parents of ELOrientation accommodations include

T
T
)l
)l

translated forms for studeanrollment;

translators and translated materials for kindergadgistraton;

translated copy of Student Code of Condurad StudentHandbook);
elementary/intermediate/middle/high schBalckto-SchoolMeet the TeacheXights for
students and familiesind,

elementary/intermediat@iddle/highschool conferences held for every grade level airtide
pointof the firstand second trimester marking perigttanslators are available)
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District Complaint Procedure

(For Parents, Students, and Community)

If the complaint is classroonelated, the complainant should contact the classroom teacher to discuss the
issue. If the issue is not resolved at the teacher level, the complainant should then contact the building
principal. The principal should discuss the issue with the complaindrdateempt to resolve the issue at the
building level. If parent is not satisfied, the principal should ask the complainant to place the concern in
writing for referral to the district office. The Complaint Resolution Process for NCLB Pro sr{dix

N) is available in English an8panish.

Upon receipt of the written complaint, the superintendent (or assistant superintendent) will contact the
complainant regarding the issue and attempesolve it. If the issue cannot be resolved at the
superintendent level, the issue will be taken to the Dallastown Area Board of School Directors at the next
scheduled board meeting. The Dallastown Area Board of School Directors will decide the issue.

EL Concerns

If the complainant speaks a language other than English, the district will provide translation/interpretation
services so the complainant is able to communicate the issue with administration.
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Grading and Retention ofEL s

Kindergarten
Students will be screened with the AT to determine fluency and placement. The regular classroom teacher will

administer the current kindergarten assessment(s) to those students attaining the score of 15 or higtrer on the
WAPT. TheESLteachemill complete a report of student progress within each of the LIEP curriculum domains for
those students.

Grade 1
The grade that the regular education teacher assigns should reflect appropriate modifications to instruction and
assessment. Agradef A NO should not be used in regular educa

documented unwillingness to participate in class, and/or consistent failure to do homework assignments with
communication to parents. During the initial periodsamiguage acquisition and development, students may be
graded on a pass/fail basis.

The ESL teachewill grade what he/she teaches. This will be different based on the proficiency level of the student.
teacher(s) providing the instruction will decidethr eadi ng/ wri ting grade after r

Grades 23
The grade that the regular education teacher assigns should reflect appropriate modifications to instruction and
assessment. A grade of @ANO o rtionfurteds fos reasansd ofexcessive b e u s e

absenteeism, documented unwillingness to participate in class, and/or consistent failure to do homework
assignments with communication to parents. During the initial periods of language acquisition and development,
stucents may be graded on a pass/fail basis.

The ESL teachewill grade what he/she teaches. This will be different based on the proficiency level of the student.
teacher(s) providing the instruction will decide the reading/writing grade after revidwingtc hi | dds pr oc

Grades 46

The grade that the regular education teacher assigns should reflect appropriate modifications to instruction and
assessment. A grade of ANO or AEO should not be usce
absateeism, documented unwillingness to participate in class, and/or consistent failure to do homework
assignments with communication to parents. During the initial periods of language acquisition and development,
students may be graded on a pass/fail basis.

The ESL teachewill grade what he/she teaches. This will be different based on the proficiency level of the studer

The regular class teacher and tBS8L teachew i | | jointly decide the readi |
progress.

Grades 712

The grade that the regular education teacher assigns should reflect appropriate modifications to instruction and
assessment. A grade of AEO should not be wused in re

documented unwillingness to paipate in class, and/or consistent failure to do homework assignments with
communication to parentBroper documentation of accommodations, work samateparent notification should
be collected and discussed with ELD team, regular education teatBete&cher, counselor, and principal.

Pass/fail ignappropriate for ELs if other students receive a letter grade. Pass/fail may be used in special
circumstances but must be a team decision including regular education/teanfieg support teacher,ipecipal,
and EL teacher.

TheESL teachewill grade what he/she teaches. This will be different based on the proficiency level of the student.
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Grading of ELS

The studentodos | evel of succ e sttwoughthe aséafformdl & & pr o (
informal authentic assessment monitored by both the LIEP and classroom teachers and input from the
guidance counselor and parents. The same grading system as used for all students MUST be used for E
content courses.

1. ForENTERING and EMERGING ELs, theSL teacheor classroom teacher will assign trades
for Language Arts and Reading. Collaboration between the teackeexisraged.

2. For DEVELOPING, EXPANDING, and BRIDGING ELs, the classroom teacher de8leteacher
will assign the grades for Language Arts and Reading depending on which teacher sees the stude
the most for these subjects. Collaboration between the teachers isagecbbased upon the needs
of the student and when modifications and af
success.

3. The classroom teacher will assign the grade for Math, Social Studies and Science ull&4s the
teacheias certification irany of these areas and is instructing the student in a replacement Math,
Social Studies or Science class. Input may be shared between the teachers, and modifications ar
accommodations must be made as necessary fetutient.

4. At the elementary and inteediate levels, when modifications and accommodations are meme in
instruction for a student, the expectations of the student or the methods of assessing, the appropri
comment should be made on the report card to note that the performance ofehevsasd
dependent on any or all of thesmsiderations.

5. Itis permissible to assign a NO GRADE GIVEN to an elementary or middle school student
ENTERING EL when the classroom teacheE&L teachedetermines that the English proficiency
of the student isot sufficient to enable them to communicate their knowledge orally or in writing
and the teacher cannot professionally eval u:
for credit (i.e., the high school) and/or the student is struggling gteadittain a passing grade
despite the modifications and accommodations made, the assignment of the student may need to
reevaluated or more adaptations may need to be made. This consideration should be determined
with collaboration among the classrot@acher, th&SL teacherand thecounselor.

6. The EL designation and/or ELD information wilbt appear on an ELs high school transanipiess
it is part of a coursgtle.

Report Cards/Progress Reports

In addition to report cards/prograsports, provided to all students, information related to English language
proficiency and/or progress must be communicated at the end of each reporting period to parents.
Information provided is understandable and useful to engage parents in théoedidheir

children.

PLEASE NOTEA student should not receive NO GRADE GIVEN for more thanttimoestes upon
entering the district except in extremely rare cases where the classroom teadb@t, thacherand the
building administrator wouldgree after assessing the situation.
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Grade Level Placement

Before making a permanent grade level placement decision for an EL, the federal programs coordinator,

ESL teacherand building administrator will collect information about the chiltla minimum, this

information will include:

T the chil dé chronol ogi cal age;

T the chil dé educationkvell background, including

1T t he c hi |-ldnisagepnofigiénclesydi; and,

T the chil dés academic per f or schoolceeords, wwk shmplest a s
formal/informalassessments).

S
S

The team may use tl{Evaluating Foreign Transcriptguide found on the PDE website to help understand
the schooling in another country to make an informed decision aboutpjeaeéenent. Under no
circumstances will the child be placed in a grade level that is more than one (1) year below his or her
chronological age. The school will devise a program that will meet the LIEP and content/subject area nee
of the student.

Retentio in a grade is only advisable when a language minority student is lagging behind peers socially ¢
emotionally. Certainly, an EL student should not be retained solely for the reason of limited English
proficiency. These students will need time and adidi instruction over the course of several years to
acquire English proficiency and content knowledge.

Accommodations and adaptations in the regular classroom as well as a close collaborative relationship
between the mainstream and Language Instructtuc&ional Programs are necessary.

Scheduling at the High School Level

Once decided if the student qualifies for the Language Instruction Educational Program, a schedule is to
created between t he EL &ESLtgachertha st in tisecdursaingfficeshath s e |
review transcripts and grade reports from their previous schooling to determine credits earned to date. Tt
team may use thiEvaluating Foreign Transcriptg)uide found on the PDE website to help understand the
schoolingf n anot her country to make an informed dec
ability and earned credits, a grade is designated. From this poiBiSthiacheand the guidance

counselor meet together to determine core content area teactoesubjects. Additionally, theSL teacher

and school counselor aim to place the enrolling student with other current ELs making the program as a
whole more efficient for the ELs at5L teacherOnce the core content classes are assigned, the parent
aod enrolling student enter the school counsel or
on electives for the student. After the schedule is finalized, the student does not enter the classroom unt
the following school day. New studentsthe district are assigned a student guide to assist the new student
in arriving to class for an entire cycle week. Hfel teacheattempts to provide a student guide who
speaks the elangmmgei ng student 6s

Area VocationalTechnical Schools (AVTS¥Career Technical Centers (CTCs)

ELs cannot be denied access to participate in programs at AVTSs/CTCs based solely on ELP. ELs
participating in vocational programs must receive ELD instruction appropriate to their level of proficiency.
Contentoi nstruction must be aligned to the student
providing the LIEPand staffing for ELs
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Retention of ELS

An EL may not be retained in a grade based solely on his/her lack of Emgifeliency. The following
evidence must be provided prior to considering grade level retention:
1 Appropriate modifications and accommodations to instruction and assessment aligned to the
st udELRt 0s
1 Meaningful access to the genecafriculum.
1 Promotionof second languadearning.

KindergarterGrade 3
ELs will not be retained because of limited language proficiency. Content area instruction and assessmel
must be aligned with the corresponding standards and adapted to meet the needs of the students.

ELs may be retained due to excessive absenteeism, documented unwillingness to participate in class, ar
or/consistent failure to do homework assignments. All retention candidates will be referred to the IST
process. An instructional evaluation must be catgal in addition to a current language proficiency survey.
A conference with the st udEShteadhgrang iénecessarys transkatari | d i
should be held before the student is retained.

Grades 4
ELs will not be retained beaae of limited language proficiency. Content area instruction and assessment
must be aligned with the corresponding standards and adapted to meet the needs of the students.

ELs may be retained due to excessive absenteeism, documented unwillingnesspgatpart class, and
or/consistent failure to do homework assignments. An instructional evaluation must be completed in
addition to a current | anguage proficiency sur\
principal, theESL teacherand ifnecessarya translator should be held before the student is retained.

Grading Procedures:
All classes would use the building percentage grading system.

Il n addition, an AS0 grade may be gisiuationsivherethey
teacher feels that students are trying and putting forth sufficient effort to merit a passing grade, but have
achieved the minimum course requirement.

An fAl o grade will be used to indicate incompl et

Progress reports willédbavailable online or may be mailed to parents at thepmiiak of each of the marking
periods/trimesters. The progress report is issued to those students failing, near failing, or not working up
their ability. Included on the report will be the reasmnthe failing grade and in some cases,
recommendations from the teacher.

Grades 912
ELs will not be retained because of limited language proficiencies. Content area instruction and assessm
must be aligned with the corresponding standards and adapteskt the needs of the students.

ELs may be retained due to excessive absenteeism, documented unwillingness to participate in class, ar
or/consistent failure to do homework assignments. An instructional evaluation must be completed in
additontoacur ent | anguage proficiency survey. A con
principal, theESL teacherand ifnecessarya translator should be held before the student is retained.
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Progress reports will be available online or mayragled to parents at the mpbint of each of the marking
periods/trimesters. The progress report is issued to those students failing, near failing, or not working up
their ability. Included on the report will be the reason for the failing grade asaivie cases,
recommendations from the teacher.

Students must accumulate a minimum of 27 credits earned in grd@earf@l successfully complete a senior
project in order to graduate.

Any student who fails a course that is requiredgi@duation should request the guidance office to add the
course to his/her schedule for the next school year. Failed courses may also be made up in an approved
summer school program. Students will contact the guidance office for information about afseroveelr
school programs.
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Parent, Family, and Community Engagement

Research shows that children whose parents are involved in supporting their learning do better in school
Parent involvement is especially important for supporsuccessful language development. Parent
Involvement includes helping to meet family and community needs as well as providing opportunity for
families to give back to the community. Parent and family engagement helps all stakeholders to build
relationshipsand create a community of support. The Dallastown Area School District is committed to
creating positive and collaborative parent, family and community engagement.

Annual Notifications
Parents of currently enrolled ELs in the Dallastown Area School &isire provided with the following
information within 30 days of the start of each school year:
T A notification of their LCIBPR | dés continued p:
1 A description of the LIEP including its intended benefits for their children and an expitaohits
effectiveness
1 A notification of their right to refusservices

Qutreach Activities

The Dallastown Area School District provides outreach to parents of ELs to inform the parents regarding

how they can be involved in the education of their childand be active participants in assisting their

children to attain English proficiency and succeed academically. Activities and communication include:

School Messengautomatednessages

E-News Weeklgistrict newsletter

Email, letter, andelephonecommunication

Backto-School/Meetthe- Teacher nights

Elementary/intermediate/middle/high school conferences held for every grade level at-the mid

point of the first and second trimester marking periods (translators are available)

Parent Teacheri@anizations/Booster Clubs

School events such as athletics, music, drama, and other vactoutes

Parent summesessions

Specific sessions on helping the EL at home (23/par)

EL Parent Advisorysroup

Coordination of family literacy servicesgth Title | Family Engagement Nights in the fall,

winter, and spring of each year

Hosting of LIEP Family Engagement Nights in the fall and spring of each year

Coordination with middle school to align family participation in anriesdtival ofArt &

Culture

1 Coordination with high school counseling services to offer early college high school and dual
enrollment programs designed to help ELs achieve success in postsecondary education

= =4 =4 -8 -4
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Translation and Interpretation Services
Translation and interpretation seres will be provided in the preferred language of paréntsrpreters or

translators must understand and be able to express in both languages any specialized terms or concept
in the communication, as well as an understanding of the ethics girgtiag and translating and the need
for confidentiality. A list of interpreters is available through the Lincoln Intermediate Unit. Submit form
(Appendix)}o request interpreter.

Program Planning and Evaluation
Program planning and evaluation is an ongoing process involving the assistant superintendent, fec
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programs coordinator, building principalSSL teaches, and parents to best meet the needs of the ELs to
ensure their success academically and socially.

Essential Information

The following list identifies essential information that is communicated to parents in the DASD:
School registration and enrollmanstructions

Description of EL identification process and reason child was identified as
Ch i | wirénsELR and description of whaniears

Description of LIEP

Information explaining their rights to refuse enroliment of their child irn_t&®
Description of criteria for reclassification and an expected timelipeadiciency
Specialeducation notices (dpplicable)

Grievance procedures and noticesoff-discrimination

Student discipline policies ammtocedures

Report cards and progress reports

Notices of parenteacher conferences

Information regarding gifted and talentggbgrams

Results of annual ACCESS fBL.LS

Requests for parent permission for student participation in sebbtwities
Other information provided to native Enghspeakingparents

=4 =2 =0_-0_9_9_9_45_42_49_-2_2_-2°_-2-2._-2-

All important information to parents who are not proficient in English is provide language or mode of
communication that they understaiffdt is not practical to provide translation, then a cover page in the
parentsd | anguage is provided to explain how t
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Professioral Development

Professional development experiences for LIEP staff are available through 4ellebeoursework at local
colleges and universities, including Penn State campuses, Shippensburg University, and other sites. Trai
sessions are algwovided frequently by the local Intermediate Unit, LIU #12, PATTAN, WIDA, and online
courses, or webinars that are directly related to improving instruction for ELs. The school district provides
funds for LIEP and noihlEP teaching staff to attend thesegrams.

As part of the districtbés professional educati ¢
content area teachers to attend. Additionally -centified staff (i.e., building secretaries, guidance office
secretaries, etc.) maygicipate in these classes as well.

Title 11l funds may be used to do onsite professional development for LIEP classroom teachers and other
staff members.
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ELD Classroom Practices for Regular Education Teachers

1) Involve your othestudents by assigning buddies or peer tutors, etc. A good reader can make an audic
recording of a picture book or primer, providing a model to which the EL can refer again and again. Le
this be a privilege for which the good students can compete. Stud@ntsake a significagbntribution
by providing vocabulary words for classroolvectives.

2) Make your new student feel a part of the group by assigning classroom responsibilities (i.e., watering
plants, feeding fish, etc.) from an eadigte.

3) A tour of the school building is a must. Use this occasion to introduce the student tosaisooinel.

4) Use a lot of visuals when teaching subject areas such as math and science (i.e., play mocerglsjash

5) Encourage the student to communicate. Teach your stegesntial courtesy and surviydirases.

6) Encourage the student to indicate when he/she does not understand you. Praise the stutant
doing this.

7" Learn something about the childdés culturadér ba
resporses that aranfamiliar.

8) Keep reminding yourself that language acquisition is a long, sometimes frustrating, process. Languag
acquisition may take 5 to 7 years, and sometimes as longyasat)

9) Music, chants, and stories that involve repetition and hummoare very useful. Ask yourmusic
teacher forhelp.

10) DO NOT over stress correct pronunciation. The most important consideration is that the student is
speaking. Make a note of persistent errors for @tiér

11) After the child has a working Englistocabulary, DO NOT teach words in isolation. Teach groups of
related words together in phrases and short sentences that show the correct grastwhatical

12) Use your librarian as a resource person. He/she can help you find appropriate audiovisual nsaterials &
well as content area books on an elementary level or inlatigauages.

13) Use pictures from catalogues to teach actiens.

4 Make a |Iist of commands commonly used iISmytshe

15) When speaking to the class, spetearly in a natural conversational tone. The student will feel more
comfortable if he/she can see your face and body gestures.

16) Use a variety of ways to communicate, including rewording, drawing, using gestures, and writing basi
words. Chances are thaiu will be understood. Try to overcome any personal anxiety you may feel abc
not beingunderstood.

17) Match language skills of validssignments.

18) Inyour use of audiovisual materials, capitalize on the vigasdl

19) Order videos, DVDs and other materialyimur st udent 6s native | angusz
class in English, helping the rest of the class to undergtand

20) Provide completed and/or partially completed notes in the content areas tstailying.

21) SuccessfuESL teacheshelpt he st udent Awin minor vicleanei es.
from day to day is the feeling of success, not the success itself. That is, an outsider might gtik think

|l earner has mastered very | it aréwon&ohglayikeepthe lelaroer
motivated.

22) EL students may engage in conversations in languages other than English as long as it is not @isrupti
the educati onal progr am. Comments such as fAno
district.

PreK-Grade 12 Can Do DescriptdisppendixR)
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Pupil Personnel Services

Counseling Services
The counselor works with students, parents, and teachexksanrety of ways to help children feel good

about themselves, to adjust to the school setting, and to develop healthy life skills. Individual counseling,
small groups for children with similar needs, classroom guidance lessons (at elementary and intermediat
levels), and schoekide programs which improve sadsteem, affect children directly.

The counselor is also a resource available to the home when dealing with student needs. Conferences w
parents, parenting courses, pasremtd workshops, videos doks, and other materials on understanding

children and information on outside support services provide opportunities for parents and the school to t
partners in the childds educational experience.

The counseling program changes and develops as theafezdlsiren and families change. Some programs
for children which may be helpful for you to be aware of are:
1 Individual Counseling when requested by child, parentteacher.
1 Kids Groupi support group for children who have experienced ntlyayiges or a difficult time at
home. Consists of 8 to 10 sessions with parent or teaeteeral.

Instructional Support Team
The Instructional Support Team provides a group support process to all students in egBadies Kre

experiencing difficulty irschool. Students may be referred to the team by parents or teachers who feel tha
additional support is needed within the regular classroom setting. It is the goal of the team to assess the
studentsd6 style and rate mélprogama that meetg the irdividual heeds p |
of the student. Parent interview is done in pat

Kindergarten IST Procedure
1. Administer theK-WAPT.

2. Students may be referred to IST following general educgtiatelines.
3. Referrals of ELs & asfollows:

1) InJanuary, discuss progress with the classroom teacher, building administrator, and federa
programscoordinator.

2) Classroom teacher andB6L teachecompletes the Kindergarten IST Form and forwitrds
to the IST Teacher.

3) The classroom teacher and/or E®L teachenotifies parents that the studenatsisk.

4) Classroom teacher administers the disaggtessments.

5) Intervention plan is developed at the team meeting (building prin&ig4l teacheldST
teacher, special education teacher, counselor, classroom teacher, and federal programs
coordinator).

6) Parents must be informed at the third grading period if therpassbility ofretention.

Student Assistance Program (SAP)

SAP is a team of teachers, administrators, and representatives from area mental health and drug/alcohol
agencies who identify high risk students who are having saletaikd problems because tfahol and

drug use. This program is available in both the middle school and the high school. The program is also a
method of identification, intervention, and referral of teenage students who are believediigkefat

suicide and for students with s of extreme depression.

Referrals may be made by teachers, parents or other students. Students may also refer themselves to th
team.
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Special Education
Gifted Educationrr The Dallastown Area School District offers gifted education services to stwdentzre

identified as fAexceptional . 0 Students may be r
Students who score in the'®Bercentile or above on standardized achievement tests are automatically
screened for gifted. Gifted eduaatiservices are delivered by a gifted education teacher.

Learning Support The Dallastown Area School District offers special education services to students who
are identified as fAexceptional . 0 Specgsapporteduc at
program. A range of services from minimum to maximum levels of support is available. The inclusion
model offers assistance to special needs children in the regular classroom setting. Replacement classes
students who cannot be successful whiir grade level peers in the regular classroom are also offered. In
the replacement class, the learning support teacher is responsible for the primary instruction to a smaller
group of children and the instruction is individualized. Related serviceddhhtvith the disabilities of

hearing, speech and language, vision, and mobility are also offered by itinerant teachers throughout the

The Dallastown Area School District offers a thorough screening and evaluation process supported by o
Instructional Support Team to help identify students who may be eligible for services. Please contact yol
building principal or the director of special education to learn more about accessing these services.

1 ELs Suspected of or Having a Disability SomeELs may have a disability and qualify for Special
Education services. This could be determined at enroliment if student arrives with a valid IEP or at
some point during the schogear.

1 Right to Dual Services- LIEP and Special Education programming ao¢ mutually exclusive.
Special education services do not replace ELD services or vice versa. ELs must be afforded all
supports, resources, and programming for which they are avallabler words, ELs are eligible
for special education services if thmeet the IEP eligibility criteria and, conversely, students with a
disability are eligible for English langue development programming of they are identified as an EL.

1 Identification - There is no waiting period for making a disabilitgtermination for an EL. A child
must not be determined to be a child with a disability if the determinant factor for the finldiok is
of Englishproficiency.

1 Programming Considerations- English language development instruction or Englishsescand
|l anguage is part of an ELG6s gener al academi ¢
for ELs with disabilities. This content must be delivered directly by a cerifgidteacheor by a
special education teacher who is working in collaboratith anESL teacherThe IEP team, which
must include an LIEP professional, must take into account the language needs of an EL with a
disability when considering program design and placement.

1 Reclassification- An EL who has a disability must meetthetsad s d e f i n pproficienn o f
in order to be reclassified as an FEL.

SeeAppendixSfor General Guidelines for ELs and Speéiducation AppendixT, also includes a
special circumstances letter to use in specHges.
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Other Related Services

Free and ReduceBrice Breakfast and LunchChildren whose parents qualify, based on federal income
guidelines, are eligible to receive breakfast and lunch that is free or reduced in price. Each child receives
application on the first day of school. Wever, applications may be requested by parents at any time during
the school year if family financial circumstances change. These forms are available in English and Spani:

Bus Transportationr The safety of all children is a paramount concern wherlrenlare waiting for the
school bus, transported by a school bus to and from school, or on a-sathtesl field trip. No student has
the right to interfere with the safety of his/her fellow students or him/hegibol bus transportation is

a privilege that may be withdrawn for inappropriate behavior. A student is to ride the bus to which
he/she is assigned. Students will be allowed off the bus only at school, home, and locations requeste
writing by parents. The bus driver is in complete chargg@fbus and its occupants at all times. Students
riding the bus must comply with the requests of the driver. A copy of the bus rules is distributed to ec
child at the beginning of the schoaar.
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Use of a Paraprofessional

The instructiorfor an EL must take place through direct instruction of the student. In the ENTERING
through DEVELOPING stages, a paraprofessional may be scheduled to support the EL through this
procedure.

The LIEP paraprofessional is to:

= =
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work under the supervision ofdESL teacher

maintain a high level of ethical behavior and confidentiality in a paraprofessional role alongside the
ESL teacheand classroom teachers;

have an understanding of LIEP strategies, practicesnatetials;

provide support for ELs inaell-organized way to ensure the learning environment benefits the
students;

be culturally sensitive, aware, and open to the neeBs %)

assist in the acculturation of ELs to life in the school, the community, and the Stated;

help ELs be organizeihdependent, and confident by sharing appropriate strategiessanuces;
communicate effectively with students aedchers;

and, collaborate with thESL teacheregarding student academic skills (observed while pushing
into theclassroom).

Within the LIEP classroom the LIEP paraprofessional is to:

l

1
1
1
1

provide independent study, enrichment work, and tutorial/remedial support as assigned3iy the
teacher

adindevel oping and strengthening the ELO6s Eng
(academic languag&vels;

assist with academic/behaviopgbgramming;

help keep administrative records and required reports and documentation;

and, help with inventorgf classroom resources and testingterials.

Within the contentairea classroom the LIEP paraprofessional is to:

1
1
il

il
il
il

ensure students are understanding teatihections;

take notes on content lessons to review with students during tyteriads;

assist wih assessments by reading tests aloud, rewording questions, explaining specific vocabular
that interferes with understanding, and writing responses verbatim that are orally given by the
students who cannot yet write Emglish;

communicate special needspyoblems of the ELs to thieacher;

be an advocate for tHeLs;

and, help ELs achieve academic standards and reach eargebénchmarks.

As an integral entity of the LIEP, the LIEP paraprofessional is to:

T
T

T

be respected and employed as an LpaRaprofessional;

participate in staff development and other activities to improve job performance as diretied by
administration;

and, stand in for thESL teacheor lead support classes as necessary and as certificatidns
clearances allow.

Acceptble and desirable qualifications for an LIEP paraprofessional who does not possess an endorsem
would be:

T

experience in a second languag#ing;
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experience in a neknglish speakingulture;

experience working effectively with children in an instrantlsetting;

a knowledge of instructional methods for communication skills and ccartess;
and, a working knowledge of LIEP, ELs, and second langaegeisition.

= =4 =4 -9

Paraprofessional Development Related to the LIEP

The Professional Education Plarcludes staff development workshops andenvice programs focusing on
LIEP and cultural diversity issues to be offered to the professional teaching staff aandaitay include
support staff when appropriate. These sessions may include the followiog; introduction of the LIEP;
legal issues and LIEP requirements; cultural awareness and sensitivity; and, instructional strategies for
content area teachers with ELs in the classroom. Through buliiegfaculty meetings, principals will
keep the tachers apprised of any LIEP changes or updates. Orientation and procedural compliance of
support staff is the responsibility of each building principal
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Program Evaluation

Theprogramwill be evaluated based @vidence of studemrowth toward both academic achievement and

proficiency inEnglish St udent sé6 group and individual scor e
assessments will be aggregated yearly. Report card grades, attendance, rate of participation in extracurr
activities, and discipline rates will be used to evaluate the program. Program evaluation results are repor

annually to the state through the English Learner Reporting System (ELRS).

Draft Received: November 1, 2005/F. Rotz, Title lloordinator
ChangedMade: November 4, 2005/F. Rotz, Title oordinator

Adopted byPrincipals: November 102005

Revised: November 6, 2013/L. Hartma8gecretary

Revised: December 6, 2013/L. Hartma®ecretary

Revised: August 10, 2017/S. Ferree, Ed.D., Federal Prog@oasdinator
Revised: March 12 2018/L. Hartman, Secretary

Revised: July 8, 2019/L. Hartman, Secretary

Revised: January 29, 2020/L. Hartman, Secretary
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Appendix A

22 Pa. Code 84.26

Educating Students with Limited English Proficiency (LEP) and English Language
Learners (ELL)

DATE OF ISSUE: July 1, 2001
DATE OF REVIEW: April 14, 2009
PURPOSE

The purpose dhis circular is to provide local education agencies (LEAs) with the requirements

and interpretations of the legal mandates governing the education of students with Limited

English Proficiency (LEP), also known as English Language Learners (ELLS). Theaitifmn

included will be useful in designing, staffing, and evaluating effective programs for ELLS. These
mandates and interpretations are based on the Pennsylvania Regulations, Chapters 4 and 11; and
on federal law, including Title VI of the Civil Righ#sct, the Equal Educational Opportunity Act
(EEOA), the No Child Left Behind Act (NCLB), and regulations and case law under those

statutes. Citations to these sources are found at the end of this circular.

OVERVIEW
State regulation, 22 Pa. Code § 4.2 |ales:

Every school district shall provide a program for each student whose dominant language is not
English for the purpose of facilitating the student's achievement of English proficiency and the
academic standards under § 4.12 (relating to acaderaindstrds). Programs under this section
shall include appropriate bilingudbicultural or English as a &ondLanguage (ESL)

instruction.

As used here, the term "program” refers to: (1) planned instruction by a qualified ESL /Bilingual
teacher, (2) adaptatis/modifications in the delivery of content instruction by all teachers based

on the studentds | anguage proficiency | evel a
Standards (PA ELPS) for ELs as well as the Pennsylvania academic standards.

Key componentsf the program that an LEA must provide to every EL are addressed below. In
addition, this BEC also sets out the PDEOGSsS in
related issues.

IDENTIFICATION OF ELLs

Enrollment

For specific enrollment requirements and procedures, including those pertaining to the
enrollment of ELs, see tienrolimentof Student8EC.



http://www.portal.state.pa.us/portal/server.pt/community/purdon%27s_statutes/7503/enrollment_of_students/507350

Student identification for placement in an instructional program for ELs

1 Based on the responses to the home language survey (HLS), students must be assessed
for potential placement in a program unless they meet the criteria outlined Halkens.
are certain scenarios that may preclude assessment if a student can demonstisite Eng
language proficiency (ELP).

1 Students should meet two of the following three criteria to be exempted from a formal
ELP assessment. Student records for children from other states or school systbms can
considered as part of thexiteria.

1 Final gradesof B or better in core subject areas (Mathematics, Language Arts, Science
and SocialStudies);

T Scores on distrietvide assessments that are comparable to the Basic perforneaste
on thePSSA;

T Scores of Basic in Reading, Writing and Math on the PS®A eguivalent assessment
from anotheistate.

T Newly enrolling students without academic records must be assessed fat_their

T LEAs must use the WIDA ACCESS PLACEMENT TEST {WPT), which is alignedo
the required annual State ELP assessment, ACCEE kay, to assess students for
placement in language instructional programsHios.

T LEAs may choose to use other formal, standardized ELP assessments for additional
information BUT identification and placement must be based on th&RV and the
multiple ciiteria outlinedabove.

T The WAPT results are one of the indicators for placement in ESL/Bilingaglrams
and must be used in combination with the above multiple criteria, if available, to
determine placement in an EBtogram.

1 Educators musttakent o consi deration the StRA eds ELP
ELPS standards when placing students in an instructional prograthdor

T Instructional placement of ELs must be age and grade appropriate. Additighslly,
must be given equal access tbealucational programs, opportunities, and extra
curricular activities in the same manner as fostitlents.

1 Parent permission to asséSNOT REQUIRED.

1 Parent notification of student assessment results and placement in an ESL/Bilingual
program igequred.

Parentsdé Limited Right to Opt Out of ESL [/ Bil

22 Pa. Code 8§ 4.4(d)(3) of the Pennsylvania State Board of Education regulations requires school
entities to adopt policies that permit parents to have their children excusesigearfic
instruction only in the limited circumstance described below:

(3) The right to have their children excused from specific instruction that conflicts with their
religious beliefs, upon receipt by the school entity of a written request from the parents
guardians.



Consequentl vy, a parent may not seek to have h

program unless the instruction conflicts
THE LANGUAGE INSTRUCTIONAL PROGRAM

Each LEA must hee a written program plan that includes:

a detailed description of the instructional models implemented by the LEA,

the process for identification &s,

the criteria for program exiand
the monitoring process after exit from a languisgtructionalprogram.
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The description must be sufficient to provide guidance to school personnel and families
regarding the programs and services that students will receive. The language instructional
program must include:

Instructional Models

The Program model(s) that the LEA adopts for ELs must be:

1) based on an educational theory recognized as sound by some experts in ¢ine field
considered by experts as a legitimate experimstriaiegy;

2) reasonably calculated, including provisions for resaiece personnel, to implement the
theory effectivelyand

3) evaluated and adjusted where needed to ensure language barriers arebaabgally
overcome.

Castafieda v. Pickard, 648 F.2d 989 (1981)

Program administrators planning the instructional modelsldramnsider LEA demographics,
and student characteristics. Program administrators may choose betweena@myEsid a
bilingual education with ESL model.

Options for English language instructional programs are charted in the following

Characteristics of Major Program Models for LEP StudgRBF)

Planned Instruction for English language acquisitionL IEP) classes

1 Direct English language instruction may not take place during other colassgs
which are required under 22 Pa Codé 8§

T Planned Instruction in tHelEP Program must include daily instruction supporting
the program model chosen by tHeA.

wi t h


http://www.portal.state.pa.us/portal/server.pt/gateway/PTARGS_0_123089_1242171_0_0_18/Characteristics%20of%20Major%20Program%20Models%20for%20LEP%20Students%20(22%20Pa%20Code%204.26).pdf
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Language instruction must be commeensur at e
students at levels-3 require a greater amount of language instruction than stuatents
levels 4 and 5). This includes both direct language instruction and adaptations to
instruction/assessment in all contangas.

Exact hours of direct language tnstion by proficiency level must be determireded

on student need and program/instructional delivery model. Instruction must meet all
requirements under Lau v Nichols, 414 U.S. 563 (1974) and Castafieda v. Pickard, 648
F.2d 9891981).

Guidelines to cosider when planning direct instruction of ESL:

Entering (level 1) / Beginning (level 2) student$idurs

Developing (level 3): 2 hours

Expanding (level 4): hour

Bridging (level 5): up to 1 hour or support dictated by studeat

Levels aradefined by the PA ELPS

1

1

ESL must be delivered via curriculum align
Speaking, and Listening Standards, and the PA ELPSLfer

In order to acquire English, students with LEP must receive instruction the same as they
would receive instruction for other curricular ardasother words, ESL/Bilingual classes
must be part of the daily schedule and thoughtfully planned from the administrative level
so that students are not removed from other content classes to redenctiarsfor

English languagacquisition.

As the proficiency of a student advances into the upper level€&figanding/Bridging),

a student may require only minimal instructional time, which may be in the form of
ongoing support as needd¢tOWEVER, this support must be planned, structured time
within the schootlay.

Planned Instruction in Academic content areas (content area classes)

1

The language instructional program must also provide ELLs with meaningful,
comprehensible access to instroe in all contentareas required ennsylvania
academicstandards.

The PA ELPS PreKl2 are an overlay to the academic standards and must be
incorporated in planned instruction for ELsddyteachers.

The LEA must support instructional planning andleation efforts between tHeSL
/Bilingual teachers and the conterea teachers by providing common planning time as
appropriate.

To access the PA ELPS PrdR, visit
http://www.portal.state.pa.us/portal/server.pt/community/english_as a second lang
uage/7529
http://www.portal.state.pa.us/portal/server.pt/community/measurements%2arstand
policies/7531/elps_for_ells/50951Bor information on researdiased techniques and
models for adapting content instruction delivered in English to theateeds of ELLS,
and information about bilingual education, visit bfice of English Language
Acquisitionwebsite



http://www.portal.state.pa.us/portal/server.pt/community/english_as_a_second_lang
http://www.portal.state.pa.us/portal/server.pt/community/english_as_a_second_lang
http://www.portal.state.pa.us/portal/server.pt/community/english_as_a_second_language/7529
http://www.portal.state.pa.us/portal/server.pt/community/english_as_a_second_language/7529
http://www.portal.state.pa.us/portal/server.pt/community/measurements%2c_standards___policies/7531/elps_for_ells/509513
http://www.portal.state.pa.us/portal/server.pt/community/measurements%2c_standards___policies/7531/elps_for_ells/509513
http://www.portal.state.pa.us/portal/server.pt/community/measurements%2c_standards___policies/7531/elps_for_ells/509513

Grading of ELs
ELs must be graded using the same grading system as all other students.
Annual assessment of ELs

1 Assessment processes must align to the academic standards BhBt A
1 The annual state ELP assessment of ELs is required by federal
law. 20 U.S.C. 88 6311(b)(7826(b)(3)(C)(d)(2)
1 The State ELP assessment must be administered annually to measure
progessand/orat t ai nment of the studentds English |
each language domain, i.e., reading, writing, speaking and
listening/understanding. These score results are
mai ntained in the studentds per manent r e

1 The PSSAaccommodations allowable for ELs are published annually by PDE.

Visit the PDE website for the information on testing accommodations.
http://www.portal.state.pa.us/portal/server.pt/community/testing accommodation
S securiy/7448

Language Instructional Program Exit Criteria

AILEAsmust apply Pennsylvania 0s required exit
language instructional program. Students may not be exited from the language instructional
program based only on their oral proficiency; proficiency in academic reading and writing

must also be assessed. Thestria can be found on the PDiebsite.

Monitoring of ELs after language instructional program exit

Monitoring is required for two years after a student exits an ESL/Bilingual program and
appropriate records of student progress must be maintained. 20 U.S.C. § 6841(a)(4)

1 Monitoring may include any or all of thellowing:

1 Perdic review ofgrades

1 Localassessments

1 Required statassessments

1 Teachemwbservation

1 Teachers may offer support to monitored students as they would for any student
seeking additional assistance with classroom work, instructi@ssassment.

1 Monitoringis NOT an extension of the language instructigmagram.

1 Students who are monitored CANNOT be counted as ELs in any state or federal

data collection systems for the purpose of acquiring state or fédedahg.
Monitoring guidance and forms can foeind on the PDE website.

Area Vocational-Technical Schools (AVTSs)/ Career and Technical Centers (CTCs)


http://www.portal.state.pa.us/portal/server.pt/community/testing_accommodations_security/7448
http://www.portal.state.pa.us/portal/server.pt/community/testing_accommodations_security/7448
http://www.portal.state.pa.us/portal/server.pt/community/testing_accommodations_security/7448
http://www.portal.state.pa.us/portal/server.pt/community/measurements%2C_standards___policies/7531/exit_criteria/509544

1 ELs may not be denied access to participate in programs at AVTSs/CTCs based
solely on English languag®oficiency.

1 ELs participating in vocationalrpgrams mussbe provided_|EP instruction
appropriate to their level of proficiency and properly adapted coateat
instruction.

1 Comprehensive AVTS/CTC schodse responsible for providirnlgEP and staffing
for students identified as ELs as outlinedhis document.

Retention/Promotion

A student may not be retained in a grade based solely on his/her lack of English language
proficiency.

If an EL is retained in a grade, the LEA must be able to demonstrate that all appropriate
modifications were made instruction and assessment in order to allow ELs meaningful
access to the general curriculum as well as to promote second language learning. Lau v
Nichols,414 U.S. 563 (1974)

ELs with Disabilities

ELs may be eligible for Special Education. The IE&t must consider the need folEP

i nstruction as they address all studentsd n
Public Education (FAPE). I n determining the
both gecial education services abtEP instruction simultaneously, as appropriate.

All procedures for the screening, evaluation, IEP, and the provision of services and/or

instruction must be in compliance with the Individuals with Disabiliidacation Act

(IDEA) and PA Chapter 14 Regulations.

The IEP team

It is highly recommended that the IEP team for annith disabilities include ahIEP
professional familiar with the studentds a

disability or, at a minimum, that thielEP team receive input from an ESL professional
when appropriate. If a student is identified as an EL, then the IEP team will check the
Limited English proficiency under special considerations on Part | of the IEP. Any special
corsiderations identified must be addressed in the IEP.

The academic program

ESL/Bilingual programs are identified in The Pennsylvania School Code of 1949, Chapter
4, Section 4.26, as general curriculum. The academic program for anlta digability
mustconsider LIEHust as it must consider any other general curriculum services available
to non disabled students. Rgrammatic decisions regardingt&€with disabilities should be
made by the IEP team with appropriate representation. It is not apprdpriateEL with a



disability to be denied access to general curriculum including an English language
instructional program adefined above. Special education services do not replace an
English language instructional program.

Requirement for annual Englishnguage proficiency assessment

Both Titles | and Ill of NCLB require LEAs and state educational agencies (SEAS) to
provide an annual assessment of English language proficiency for all ELs in the state
enrolled in public schools in grades Kindergarteoulgh twelve in the domains of
speaking, listening, reading, and writing. This includes students with disabilities.

Even though ELs with disabilities may always achieve depressed scores in particular
domains of language as a result of their specific digglihey must be given the
opportunity to demonstrate their level of proficiency in English and be included in the
annual state ELP assessment in all domains.

Participation in assessments

ELs with disabilities participate in all assessments, inclutiegannual state ELP
assessment and PSSA (or PASA, if appropriate) in accordance with 34 CFR § 300.160.
Participation in state and local assessments is documented in Part Il of the IEP. An EL
student with a disability may participate in assessmentsghrthe use of one or more
stateapproved accommodations appropriate for his/her disability.

Rules governing assessment accommodations

The IEP team, with appropriate representation, may make decisions regarding assessment
accommodations for ELs with disabilities as they would for any student with a disability.
The following rules goverassessment accommodations fasE

T Accommodations st not invalidate the results of thesessment.
Accommodations may be used for the entire assessment or only for part/fgasts of
assessment.
Determinations of any accommodations used rest
based on dagabityt udent 6s
made bythes t ud e nttatns | EP
properly documentaml in the studentdés | EP
properly coded on th@ssessment.

=
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For PSSA accommodations guidelines, reference the appropriate documents on the
following website:
http://www.portal.state.pa.us/portal/server.pt/communitu/testing_accommodations_securit

y/7448

For WIDA ACCESS for ELL8 accommodations guidelines, refer to the following website:
http://wida.wceruw.org/assessment/ACCESS/accommodations.aspx



http://www.portal.state.pa.us/portal/server.pt/communitu/testing_accommodations_security/7448
http://www.portal.state.pa.us/portal/server.pt/communitu/testing_accommodations_security/7448
http://wida.wceruw.org/assessment/ACCESS/accommodations.aspx

Program exit for LEP students

In accordance with federal guidance outlined in the docur@emstions and Answers
Regarding Inclusion of Limited English Proficient Students with Disabilities in English
Language Proficiency Assessments and TitlAnihual Measurable Achievement Objectjves
Department of Education, March 20@6e LEP designation cannot be removed from a
student unless that student has met all of the required state exit criteri&efer to the
current Pennsylvania state requirédit Criteria document.

SUPPORT/SUPPLEMENTAL PROGRAMS AND SERVICES

ELs shall participate in all federal and other proggdar which they are identified and/or
qualify that are available within the school.

OTHER PROGRAM COMPONENTS
Program evaluation

Each LEA must periodically evaluate its language instructional program to ensure all
components are aligned and working efifeely to facilitate the acquisition of the English
language and academic achievement defined by the PA academic standards.

22 Pa. Code § 4.52, Castafied®ickard, 648 F.2d 989 (1981) and 20 U.S.C. § 6841

Data reported to LEASs from state level assessments of ELP and academic achievement
(ACCESS for ELLs® and PSSA) must be used in program review and improvement.

Communication with Parents

9 Communication with parents must bef in th
communication. Civil Rights Act of 1964, Tit\d

9 1t is the LEA6s responsibility to provid
(oral) services. In order to doishLEAs must determine the preferred mode of
communication of the parent and develop a plan for translation and integenviees.

1 PDE provides translated documents necessary for communication with paents
students regarding general education a@dLBIrequirements ViI@RANSACT

1 Other translated PA forms for special education can be found at the Pennsylvania
Training and Technical Assistance Netw@BaTTAN.

1 Individualized LEA documents must be provided by the LEA and must be pgh# of
regular budget planning of the LEA for core language instructymogirams.

Staffing
All teachers in language instructional programs must hold the certificattbaradorsements

required by PDEFor current requirements, visit
http://www.portal.state.pas/portal/servept/community/certification/7199



http://www.portal.state.pa.us/portal/server.pt/community/measurements%2C_standards___policies/7531/exit_criteria/509544

Bilingual teachers teaching in a bilingual program of instruction must demonstrate
academic language proficiency both in English and in the language used for instruction in
their classroom.

Professional Deelopment

All LEAs with ELs enrolled must offer staff development rela@tEP for all LEA
personnel as part of the Professional Development Act 48 Plan.

Migrant Education

Students identified as migrant and who are determined to be ELs nursiined
language instructional programs as outlined in this document.

Funding

1 The LEA budget must include provision for resources/materials, staffing for
language instructional programs, and professional development for all school
personnel as paof core programming outlined in 22 Pa Codé.26.

1 Federal funds can be used to supplement local funding for language instructional
programs, but not to supplant state/ldcaids.

Title 11l of the No Child Left Behind Act of 2001

1 Title 1l funding may beused by LEASs to enhance existing ESL/Bilingual
programs.
1 NCLB makes it clear that Title Il funding is to be used to supplement, not
supplant, existingrograms.
1 Title 1l funded enhancements may include, but are not limided

o afterschoolprograms

o summerprograms

o tutorial programsor

o additional supports funded by Titl
fParents may opt out of Title |11 serviec
program per the NCLB Act, 20 U.S.C7812.
1 Written parent notification for student placement if€Titl programs/services is
required along with written guidance pertaining to parental rights, including the
rightto have the child immediately removed from or decline enroliment in such a
program. 20 U.S.C.8 7012 (a)(8)(A)(i) ati.

Reporting Requirements

LEASs are required toddlect certain data elements related to ELs and report that data to the
PDE throughhe Pennsylvania Information Management System (PIMS) and the English
Learner Reporting Syste(BELRS)annually. PIMS an@&LRS prwide dda and information

on student numbers, teachers, 22 Pa. Code 84.26, and Title Ill.
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Certification Staffing Assignment
Program Specialist

Program Specialist certificates are required for an assignment for which no
instructional, educational specialist, supervisory or administrative certificate exists
and shall be issued for the following areas:

1. English as a Second Language (ESL) Program Specialist K-12

To qualify for an ESL Program Specialist certificate, an individual must currently hold
a Pennsylvania Instructional | or Il certificate and complete, or be evaluated by the
Department of Education as having met, the state required ESL training components
as offered through the approved ESL state training providers.

ESL Program Specialists have the capacity to:

Provide assistance supporting the fundamental concepts and practices of
English as a second language instruction.

Provide English as a second language services.

Select and design teaching resources for English language learners.
Provide instructional adaptations/modifications to assist English language
learners.

Conduct effective assessments to identify levels of language proficiency,
acquisition and content learning.

Monitor English language learners content learning.

Participate in individualized education plan preparation for English
language learners who are participating in special education
assistance/services.

Provide school staff with resources/professional activities to promote
understanding and sensitivity toward all cultures.

fPrO\_/Iide appropriate information and services to English language learner's
amily.

Provide assistance to academic content teachers as they instruct English
language learners in the required content knowledge.

T

ToPo Do ToDeTo

Special Considerations:

An educator certified in this field may provide school staff development services
regarding their collegial studies/skills, may serve in the role of mentor or advisor, and
may assist students in understanding the "reading” content area materials in related
subject areas.

Effective with the school year 2004-2005, all individuals providing ESL educational
assistance/services must hold the Program Specialist-ESL certificate.



CSPG No. 68

Page 2 of 2

July 1, 2004

References:

22 PA Code: Chapter 49: §49.11

This revision supersedes all earlier CSPGs carrying this number and/or addressing
this subject. Previous printing dates on this subject: 1973, 3/75, 3/76, 6/95.



Appendix C

DALLASTOWN AREA SCHOOL DISTRICT

Office of English Learners
700 New School Lane
Dallastown, PA 17313242
(717) 2444021 Telephone
www.dallastown.net

New EL Student Form

Please complete all sections below for your new EL student, then save the file as:
Building_LastName_FirstName_SchoolYear, i.e., YT_Smith_Mary 17. Upon completion, submit the forr
electronically tdori.hartman@dalastown.netn theOffice of English Learners

>

This information is required of the Pennsylvania Information Management System (PIMS) to meetlsuatient
data reporting requirements and must be completely accuaaigily its entirety.

First Name: Click here to enter text.

Last Name: Click here to enter text.

LIEP EnrolimentDate: Click here toentera date.

Building Where Serviced  Choose a building ..é

Grade: Choose a grade :~:

Language Prompting Serviceslick here toselect a language :'. @E :I'.h.e. Ianguagethat

. : : , S prompts services must be ;

Dialect (Optional):  Click here to entea dialect .: found on this list: HERE :

Date Entered USA: Click here toentera date. "“‘ E

Assessment: Choose an assessment ““ "
Test Date: Click here toentera date. “"5
Score: Click here to entetext

Status Category: Choose service level

LIEP Classification: Choose service level

OptOut/Parent Refusdbate: Click here toentera date.

Additional Comments: Click here to enter text.


https://sharepoint.dallastown.net/_layouts/15/WopiFrame.aspx?sourcedoc=/Curriculum%20and%20Instruction/ESL/ESL-Languages-Revised-16.pdf&action=default

AppendixD

Standards for English
Language Development

July 2017

Pennsylvania Department of Education

As approved by the State Board of Education on July 13
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Introduction

English Language Development Standards Framework

The Pennsylvania Department of Education convened the English Language Proficiency Standards Workgroup in 2015 tcatevase cquaelate the
existing English Language Proficiency Standards to the newly developed, more rigorous Pennsylvania Core/Academic Btsngiandg,ELs equitable
access to subject content. As part of this work, the Department recognized thetodéecbrporate changes in researtlased instruction that impacts
language development and improves academic achievement.

Standards

¢KS FNIYSE2N] 461Fa& Y2RSESR FFUSNI2L5! Qa 9y3aAtAakK [ |y 3dztEGghtGhaBeTl2: OA Sy 0@
Frameworks for Largecale State and Classroom Assessment developed by the WIDA consortium of states. The framework retains the five overarching
standards previously adopted by Pennsylvania.

Pennsylvania English Language Developmenn8tads

Standard 1English language learners communicate in English for SOCIAL AND INSTRUCTIONAL
within the school setting.

Standard 2 English language learners communicate information, ideas, and concepts necessary for
academicsuccess in the content area of LANGUAGE ARTS.

Standard 3 English language learners communicate information, ideas, and concepts necessary for
academic success in the content area of MATHEMATICS

Standard 4 English language learners communicate infornmatideas, and concepts necessary for
academic success in the content area of SCIENCE.

Standard 5English language learners communicate information, ideas, and concepts necessary for
academic success in the content area of SOCIAL STUDIES.

The PA ELDS Framework is designed to help educators effectively differentiate instruction and assessment across cofdemlaraasarying levels of
English Language Proficiency (ELP). The frameworlporates the acquisition of social and academic language across development levels and the
incremental demands of language through various grade levels.
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English Language Development Standard 1: English language learners communicate information, ideas, and concepts nexsskanidor

success foSocial and Instructiongburposes.
Grade Level: Pr&-Kindergarten

Level 1 Level 2 Level 3 Level 4 Level 5

16.1.PKK Entering Emerging Developing Expanding Bridging Standards

o | 16.1.PKK.1L 16.1.PKK.2L 16.1.PKK.3L 16.1.PKK.4AL 16.1.PKK.5L AL.2 PK.B

g Follow onestep oral Follow onestep oral Followtwo-step oral Follow oral directions ag Follow sequential

O | commands with teacher| commands in amall commands in a small | presented in a context | commands with visual o
gJ 3 modeling. group. group. (e.g. conversation, song non-verbal cues.
= in a small group.
ol
(Uj 16.1.PKK.1R 16.1.PKK.2R 16.1.PKK.3R 16.1.PKK.4R 16.1.PKK.5R 1.1 PK.B
L o | Sort labeled pictures of | Identify the first letterof | Nameletters from own | Match pictures of Identify or read wordsn 1.1K.C
@ | .S | familiar objects (e.g. own name and/or name and match to classroom objects functional print with

@ | classroom items, family | names of familiar adults| letters found in beginning with similar | visual cues with a

8:’ members) with teacher | and children from dist. | classroom print with a | sounds too familiar partner.

modeling. partner. words (e.g., pen, pencil)
in a small group.

> 16.1.PKK.1S 16.1.PKK.2S 16.1.PKK.3S 16.1.PKK.4S 16.1.PKK5S 16.2.PK.C

£ | Repeat and respond to | Produce simple Produce expanded Tell about a time you Elaborate with details o 16.2.K.C

—;é chants about asking an | statements about asking statements about asking asked for an adult for | a time you asked an
L 8_ adult for help in small | anadult for help using | an adult for help using | help using models. adult for help using
E ) | groups using gestures. | oral sentence starters | oral sentence starters models.
O and models. and models.
)
8 16.1.PKK.1W 16.1.PKK.2W 16.1.PKK.3W 16.1.PKK.4W 16.1.PKK.5W 16.2.PK.B
o Draw and/or label family Draw and labefamily Draw and describe Produce illustrated Produce illustrated 16.2.K.B
o g’ members using models | members using models | family members using | stories about family stories about family

£ | and illustrated word and illustrated word sentence frames and | members using related | members with a

< | cards (e.g., grandma) in| cards (e.g., This is illustrated word cards | sentence frames and classroom aide.

L1 or L2. JinLlot2. (e.g.,Thisis____ . Heis | illustrated word cards.
)

As approved by the State Board of Education on JuBQL3




English Language Development Standard 2: English language learners communicate information, ideas, and concepts nexsskanidor
success in the content area lbAnguage Arts.
Grade Level: Pr&-Kindergarten

Levell Level 2 Level 3 Level 4 Level 5 Standards
16.2.PKK Entering Emerging Developing Expanding Bridging
16.2.PKK.1L 16.2.PKK.2L 16.2.PKK.3L 16.2.PKK.4AL 16.2.PKK.5L CC.15.PK.C
o | Mimic teacher physical | Perform physical actions| Perform physical Reenact part of a song 0 Reenact songs or CC.15.K.C
g movements while independently in actions independently | chant in response to chants in response to
@ | listening to songs or response to verbal in response to verbal | verbal prompts in a sma| verbal prompts and
';‘ 8 OK I y l:l & ¢ S o3| prompts in rehearsed prompts in rehearsed | group. digital media.
= {LIARS l}l\}‘: 2 NJ | songs or chants in a sma| songs or chants.
& { K2 dzf RS N&A ¢ vu| group.
8 16.2.PKK.1R 16.2.PKK.2R 16.2.PKK.3R 16.2.K-K.4R 16.2.PKK.5R CC.1.3.PK.A
e o | Sequence labeled Sequence labeled pictureg Sequence main story | Match illustrations of Locate sequence word CC.1.3.K.A
% pictures of main story | of main story events and| events and key details | key story details with in a story with visual
8 events (e.g., first, next, | key details with teacher | using labeled pictures.| sequence words cards if support (e.g., illustrateq
¢ | last) with teacher support and/or a partner. a small group. flash card€6.2.PKK.1S
support. or word wall).
16.2.PKK.1S 16.2.PKK.2S 16.2.PKK.3S 16.2.PKK.4S 16.2.PKK.5S CC.1.5.PK.D
o> Respond to Yes/No Respond taquestions Retell a story with Summarize the events d Express an opinion CC.1.5.K.D
£ | questions about an with one or two words or | visual supports (e.g., | a story using visual about a story or
—é illustrated story. short phrases about an | realia, pictures, supports with a partne | experience using visua
';J 8_ illustrated story. puppets) with a supports anpl speakiqg
| N partner. LINRYLIWa oS
8 L fA1S8X0
Qa
O
g 16.2.PKK.1W 16.2.PKK.2W 16.2.PKK.3W 16.2.PKK.4W 16.2.PKK.4W CC.1.4KM
o | lllustrate a shared lllustrate and label a Write about a shared | Write initial sound of Write about a shared
£ | experience or event witH shared experience or experience or event in { words describing a experience or event
E | teacher modeling. event using invented shared group writing. | shared experiencer using high frequency
= spelling with a partner. event in a shared group| words in a shared
writing. group writing.
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English Language Development Standard 3: English language learners communicate information, ideas, and concepts nexsstanidor
success in the content area Bfathematics.

Grade Level: Pr&-Kindergarten

Level 1 Level 2 Level 3 Level 4 Level 5
16.3.PKK Entering Emerging Developing Expanding Bridging Standards
16.3.PKK.1L 16.3.PKK.2L 16.3.PKK.3L 16.3.PKK.4AL 16.3.PKK.5L CC.2.1.PK.A.Z
Assemble sets of object] Assemble sets of objects| Assemble sets of Assemble sets of object] Assemble sets of CC.2.1.K.A2
8’ in response to oral in response to oral objects in response to | in response to multstep | objects in response to
'g prompts (e.g., two prompts (e.g., two oral prompts (e.g., two | oral prompts (e.g., two | multi-step oral prompts
g—l % | pencils; three erasers) | pencils; three erasers) pencils; three erasers) | pencils and three (e.g., two pencils and
= 2 | using manipulatives witt] using manipulatives with | using maifpulatives erasers) using three erasers) using
o teacher modeling and a| a partner. with a teacher or manipulatives with a manipulatives.
E)J partner. classroom aide. partner.
L
14 16.3.PKK.1R 16.3.PKK.2R 16.3.PKK.3R 16.3.PKK.4R 16.3.PKK.5R CC.2.3.PK.A/]
8’ Identify labeled pictures| Sortlabeled pictures of | Match pictures of Identify words related to| Identify words related CC.23.KA1
T | of shapes in response td shapes with shapes to labels with | shapes in phrases or to shapes in phrases o
8 oral prompts with manipulatives and a manipulatives and a short sentences in a short sentences with
@ | manipulatives and partner. partner. small group. manipulatives and a
teacher modeling. word bank.
16.3.PKK.1S 16.3.PKK.2S 16.3.PKK.3S 16.3.PKK.4S 16.3.PKK.5S CC.2.4.PK.A]
> Repeat attributes of State attributes obbjects | Describe attributes of | Compare attributes of | Specify similarities and| CC.2.4.K.A.1
£ | objects using words (e.g., long pencil, short | objects (e.g., This pend objects using some differences of
W %é (e.g., long, short, heavy) chalk) using is long.) using technical language (e.g.| attributes of objects
> 8_ or gestures withteacher | manipulatives with manipulatives with a This pencil is long. That| using technical
— ) | modeling. teachersupport. partner. one is short.) using language (e.glong,
8 manipulatives with a longer, longest) in a
8 partner. group.
g 16.3.PKK.1W 16.3.PKK.2W 16.3.PKK.3W 16.3.PKK.4W 16.3.PKK.5W CC.2.4.PK.A]
o | Describe measurable | Describe measurable Describe measurable | Describe measurable | Describe measurable CC24KA1
5 attributes of objects by | attributes of objectausing| attributes of objects attributes of objects attributes of objects
£ | tracing high frequency | a preprinted worksheet | using a preprinted with technical with technical
= words (e.g., big; small) | with a partner. worksheet. vocabulary using a pre | vocabulary with an
with a partner. printed worksheet. illustrated word bank.
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English Language Development Standard 4: English language learners communicate information, ideas, and concepts nexsskanidor

success in the content area 8tience.

Grade Level: Pr&-Kindergarten

Level 1 Level 2 Level 3 Level 4 Level 5
16.4.PKK Entering Emerging Developing Expanding Bridging Standards
16.4.PKK.1L 16.4.PKK.2L 16.4.PKK.3L 16.4.PKK.4L 16.4.PKK.5L 3.3.PK.Al
o | ldentify the three types | Collect types of earth Respond to WH Identify the three types | Respond to questions 3.3.K.A1
g of earth materials (rock,| materials as directed by | questions about the of earth materials about the three types
9 | soil, and sand) by one-step teacher three types of earth following two-step oral | of earth materials with
w 3 pointing to pictures, prompts. materials in a small directions in a small a partner.
> graphics or samples witl group. group.
E teacher prompts.
E)J 16.4.PKK.1R 16.4.PKK.2R 16.4.PKK.3R 16.4.PKK.4R 16.4.PKK.5R 4.1.PK.E
'5.'% Match pictures Sort labeled pictures Identify the changes in| Identify clothing and Identify chang-of- 41 K.E
2 | illustrating seasonal illustrating changeof- seasons with a partner | activities associatedith | season effects on local
"g changes in a group with| season effects on local | following the read the changes of seasons| environment with a
@ | teacher support environment (e.qg., fall aloud of a big book. using simple sentences | partner (e.g., In the fall
o following the readaloud | leaves, spring flowers, in a pocket chart leaves fall from trees)
of a big book. snow) following the read following the readaloud | following the read
aloud of a big book. of a bigbook. aloud of a big book.
16.4.PKK.1S 16.4.PKK.2S 16.4.PKK.3S 16.4.PKK.4S 16.4.PKK.5S 3.3.PK.A5
g’ Identify precipitation Describe using single Identify and describe | Report precipitation Describe precipitation 3.3.K.A5
'Z | types using visual words or short phrases | precipitation types type of the day using types with a partner
L 8 supportingmaterials precipitation types (e.g., | using phrases chorally.| visual cues and simple | using a sentence frame
> 2 | (e.g., picture cards, picture cards, illustrated sentences. script.
— 0 . .
O illustrated word wall) in | word wall).
) a small group.
@]
8 16.4.PKK.1W 16.4.PKK.2W 16.4.PKK.3W 16.4.PKK.4W 16.4.PKK.5W 4.1.PK.A
o o | Distinguish living things | Draw pictures of living Sort and label pictures | Draw and label pictures| Draw and label living 4.1.K.A
g from nontliving by and nonliving things with| of living andnon-living | of living and noHdiving things and noHdiving
L | circling appropriate a partner. things, using letters, things with words or things with words or
= pictures with teacher scribbles and/or letter | invented spellings with g short sentences with a
modeling. like forms. picture dictionary. partner or triads.
As approved by the State Board of Education on July 13 Page 5 of 4




English Language Development Standard 3: English language learners communicate information, ideas, and concepts nexsskanidor

success in the content area $bcial Studies.

Grade Level: Pr&-Kindergarten

Level 1 Level 2 Level 3 Level 4 Level 5
16.5.PKK Entering Emergng Developing Expanding Bridging Standards
16.5.PKK.1L 16.5.PKK.2L 16.5.PKK.3L 16.5.PKK.4L 16.5.PKK.5L 7.1.K.B
o» | Point to story locations | Point to storylocations | Place story locations on| Place story locations on| Identify locations of
g on a map (e.g. The on a map after ahared | a map after with a small| a map after a shared storyevents on a map
O [ Hundred Acre Wood in | reading. group after a shared reading. after a shared reading.
L 2 | winnie the Pooh) after 3 reading.
> —
= repeated shared
o reading.
L
(u'j 16.5.PKK.1R 16.5.PKK.2R 16.5.PKK.3R 16.5.PKK.4R 16.5.PKK.5R 5.3.PK.C
@ o | Point to labeled Match labeled Sort labeled illustrations| Identify words and Read words, phrases 5.3.K.C
% illustrations of illustrations of of objects associated phrases related to and simplesentences
@ | community workers in | community workers to | with community workers community workers related to community
& uniform with teacher tools to identify roles. | using manipulatives. using a picture book workers in a picture
prompts. with a partner. book.
= 16.5.PKK.1S 16.5.PKK.2S 16.5.PKK.3S 16.5.PKK.4S 16.5.PKK.5S 6.2.PK.D
‘< | Repeat names of Name units of currency | Engage in role play Engage in discussion to| Tell a real omake 6.2.K.D
W 8 currency using when presented with shopping with realia in d express material wants | believestory about a
> (% manipulatives with visual cues. small group. using manipulatives wit shopping experience
5 teacher prompting. a partner. with visuals.
:D) 16.5.PKK.1W 16.5.PKK.2W 16.5.PKK.3W 16.5.PKK.4W 16.5.PKK.5W 5.2.PK.A
@) Draw a picture of self ag Draw and label self and| Draw and label self and| Write about a real familyf Write about a reafamily
g 2 | member of a family unit| family members using | family members using | experience or event witl experience or evenwith
E | with teacher modeling. | scribbles, lettedike illustrated word walls. | a combination of a combination of
= forms andinvented pictures and words usin| familiar words and
spelling with teacher a word wall. invented spelling using
support. word wall.
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English Language Development Standard 1: English language learners communicate information, ideas, and concepts necessary
for Social and Instructiongburposes

Grade Level: 1

Level 1 Level 2 Level 3 Level 4 Level 5
16.1.1 Entering Emerging Developing Expanding Bridging Standards
16.1.1.1L 16.1.1.2L 16.1.1.3L 16.1.1.4L 16.1.1.5L
Follow onestep oral Follow segmented oral | Follow multistep oral Follow combined oral | Follow sequence from
g’ directions as modeled | directions with cues directions with cues directions of increasing | multiple oral directions
L GC) by the teacher (e.g., from teacher or peers. | from teacher or peers | complexity with visual of (e.g., Write your name Not
> | % | Open your book.) (e.g., Open your book | (e.g., Open your book | nonverbalsupport. on the top lefthand side| Applicable
E | wLJ dza S8 X || andtake outapencil.) | (e.g., Write your name | of the paper, then put
w pencil.) on the top lefthand side| the date on the top
(uj of the paper.) right-hand side.)
o
o | 16.1.1.1R 16.1.1.2R 16.1.1.3R 16.1.1.4R 16.1.1.5R
S | Follow written Follow written Follow visually Follow written Follow high
° S . o . . o : . Not
@ | directions using directions using labeled| supported written directions with peer or | frequency/familiar :
O . . : . S . . ) T Applicable
¢ | diagrams or pictures pictures with a partner. | directions with a small | teacher assistance. written directions.
with teacher modeling. group.
g’ 16.1.1.1S 16.1.1.2S 16.1.1.3S 16.1.1.4S 16.1.1.5S
'Z | Repeat simple words Repeat phrases, and Use phrases and simple Participate in class Initiate conversation
w ! ; | . . . Not
> @ | stated by teacher. memorized chunks of | statements with a discussions on familiar | with peers and teachers| .
= Q . . - . Applicable
6 (%- language stated by partner. social and academic on familiar social and
) teacher. topics. academic topics.
Qa
o 16.1.1.1W 16.1.1.2wW 16.1.1.3W 16.1.1.4W 16.1.1.5W
' o)) . : - .
a | £ | Copy written language | Complete modeled Form simple sentences | Produce original Create a related series Not
‘= | with teacher modeling. | sentence starters with | using word/phrase bank| sentences using a of sentences imesponse Applicable
= teacher support. and peersupport. word/phrase bank. to prompts.
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English Language Development Standard 2: English language learners communicate information, ideas, and concepts nexsstanidor

success in the content area lbAnguage Arts.

Grade Level: 1

Level 1 Level 2 Level 3 Level 4 Level 5
16.2.1 Entering Emerging Developing Expanding Bridging Standards
16.2.1.1L 16.2.1.2L 16.2.1.3L 16.2.1.4L 16.2.1.5L CC.15.1.B
Point to illustrations of | Sort illustrations of key | Sequence illustrations | Respond to questions | Respond to a read
o | key story details in details following a read | of key story details about key story details | aloud by roleplaying
g response to teacher aloud of literature in following a read aloud | of a read aloud in amall | key details with a
Q | prompt (e.g., where is | response to teacher using a grabic group partner.
L 1hgt Qa o0SRK | prompts (e.g., Whenis | organizer.
a
L moon?) owl scared/sad/happy?)
> Owl at Homeby Arnold
E Lobel
L
O 16.2.1.1R 16.2.1.2R 16.21.3R 16.2.1.4R 16.2.1.5R CC.1.21.A
'é':J Identify main ideas of a | Identify main idea of a Identify main idea of a | Locate the main idea @f | Compare the main
text usingstory text by matching story text by matching story | text by identifying ideas of grade level
8’ illustrations and teacher| illustrations to labels with| illustrations to phrase | supporting phrases or | texts using a graphic
"cSU prompts (e.g., Show me| teacher support. strips with peer sentences within the organizer with a
o | what little bear cooks. support. text with apartner. partner.
X |2k2 FNB fAl
friends?)
Little Bearby Elsa
Holmelund Minarik
L 16.2.1.1S 16.2.1.2S 16.2.1.3S 16.2.1.4S 16.2.1.5S CC.1.5.1.D
> o> Identify words related to| Describe the main eventy Retell the main events | Summarize the main Summarize the main
'5 £ | main events in a text of a text using words and| of a text with some events of a text with events of a text with
2 —é with teacher modeling | short phrases with visual relevant details with relevant details in a relevant details with a
8 8_ (e.g., moon, tea,AcIVock, support. partner. group. partner.
x " |hgtQa O0SRULD
(a5 Owl at Homeby Arnold
Lobel
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Level 1 Level 2 Level 3 Level 4 Level 5

16.2.1 Entering Emerging Developing Expanding Bridging Standards
L 16.2.1.1W 16.2.1.2W 16.2.1.3W 16.2.1.4W 16.2.1.5W CC.14.1.P
E Label an illustrated Complete cloze sentence] Write 2-3 sentences Retell story events in a | Summarize storgvents
O o | sequence of events usin describing events (e.g., | recounting two or more| paragraph recounting | describing two or more
) E a word wall with teacher| Little Bear makes soup | sequenced events usin| two or more sequenced| sequenced events usin
8 g support (e.g., pot, soup,| with .) using avord | sentences starters. events, using a picture | a guided model.
04 Hen comes). wall. dictionary and/or guided
(a5 Little Bearby Elsa model.

Holmelund Minarik
As approved by the State Board of Education onl3B017 Page 9 of13




English Language Development Standard 3: English language learners communicate information, ideas, and concepts nexsskanidor

success in the content area Bfathematics.

Grade Level: 1

Level 1 Level 2 Level 3 Level 4 Level 5
16.3.1 Entering Emerging Developing Expanding Bridging Standards
16.3.1.1L 16.3.1.2L 16.3.1.3L 16.3.1.4L 16.3.1.5L CC.24.1.A1
Point to object based on Sort objects according to| Order objectsaccording| Compare the lengths of | Follow multistep oral
2 | oral descriptions of their lengths in response| to their lengths (e.g., | objects in response to | descriptions to
'g length (e.g., Which to oral instructions with a| short, shorter, shortest] oral instructions using a| compare the length of
gJ % | pencil is short?) using | partner (e.g., Put the long longer than) in graphic organizer in a | objects (e.g., The ruler
= | realia. _[pencils,vc[ayons] on| response to oral small group. is I9ngqnhan the
o - Qa RSail e | directionswitha LISYOAE T XI ¢
(”j 2ySa 2y ., Qf partner. small group.
Ll
04 16.3.1.1R 16.3.1.2R 16.3.1.3R 16.3.1.4R 16.3.1.5R CC.24.1.A1
8’ Match indirect Order labeled pictures of| Identify indirect Select and use objects § Select and use objects
T | measurement words objects by length with a | measurement words described by length in a| asdescribed by length
8 (e.g., smaller, longest) | partner. embedded in a simple | visually supported in a gradelevel word
@ | with illustrations and word problem with a gradelevel word problem with peer
teacher modeling. partner. problem. support.
> 16.3.1.1S 16.3.1.2S 16.3.1.3S 16.3.1.4S 16.3.1.5S CC.2.21.A1
£ | Name the operation Restate the steps of an | Describe the steps use| Compare possible Justify the operation
W —é used to solve a simple | operation to solve anath | in an operation to solvg operations to solve a used to solve a math
> 8_ math problem usingvith | problem using a math problem using | math problem using problem using
— ) | teachermodeling. manipulatives in a small | manipulatives in a smal manipulatives in a smallf manipulatives with a
8 group. group. group. partner.
Qa
©) 16.3.1.1W 16.3.1.2W 16.3.1.3W 16.3.1.4W 16.3.1.5W CC.22.1.A1
g o | Label singlevord Compose phrases about| List the steps to solve | Construct and solve an | Write multiple addition
g mathematical terms visuallysupported an addition problem addition math stoy math story problems to
£ | used in addition (e.g., | addition problem using a| using sentence frames| problem using a guided | be shared with
= plus, sum) using an word bank. 60Se3dx a{ Gl model classmates.
illustrated word bank. FANRG ydzYo !
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English Language Development Standard 4: English language learners communicate information, ideas, and concepts nexaskamnidor
success in the content area $tience.

Grade Level: 1

Level 1 Level 2 Level 3 Level 4 Level 5
16.4.1 Entering Emerging Developing Expanding Bridging Standards
16.4.1.1L 16.4.1.2L 16.4.1.3L 16.4.1.4L 16.4.1.5L 3.2.1.B1
Construct models to | Construct models to tes| Construct models to | Construct modelso Construct models to
2 | test force and motion | force and motion based| test force and motion | test force and motion | test force and motion
'C | based on onestep oral | on segmented based on a series of | based on oral based on extended
) : o = ) ) : . : .
w | @ | commandsin small Ay aiNXzOu A 2 y| oral statements using | discourse using realia | oral discourse using
> | 3 | groups using L1 or L2.| blocks. [pause] Get the | realia in a small group| in a small group. realia with a partner.
E NI YLIJ® LI dzd
L groups using L1 or L2.
O
% 16.4.1.1R 16.4.1.2R 16.4.1.3R 16.4.1.4R 16.4.1.5R 3.3.1.A1
o | Match labels to Identify characteristics | Sort characteristics of | Sort characteristics of | Match descriptive
£ | samples okarth of earth materials based earth materials based| earth materials based | phrases to realia or
-g materials (e.qg., soll, on illustrated on illustrated texts on illustrated texts photographs of earth
& sand) with a partner. | descriptions with a using a graphic using a graphic materials.
partner. organize in a small organizer.
group.
16.4.1.1S 16.4.1.2S 16.4.1.3S 16.4.1.4S 16.4.1.5S 4.1.1.C
g) Point toand name Describe (using words | Describe (using Discuss the Discuss the
‘< | parts of an illustrated | and phrases) the parts | simple sentences) the| relationship between | relationship between
L 8 food chain with of a food chain parts of a food bain the parts of a food the parts of a food
E (% teacher modeling. presented in a model or| from illustrated chain from illustrated | chain from illustrated
O illustration with a models. models using sentencqd models ina small
8 partner. frames with a partner. | group.
8 16.4.1.1W 16.4.1.2W 16.4.1.3W 16.4.1.4W 16.4.1.5W 3.1.K.A3
o o | Draw and label Describe the stages of | Describe the stages ol Describe in detail the | Produce stories abou
5 pictures of stages of | life cycles using life cycles using stages of life cycles the stagef life
L | life cycles using drawings and phrasem | phrases and sentence| with an illustrated cycles with visual
= illustrated word banks | illustrated wordbank. with an illustrated word bank and a support.
(e.g., seed, sprout). word bank. graphic organizer.
As approved by the State Board of Education on July 13 Page 11 of 4



English Language Development Standard 3: English language learners communicate information, ideas, and concepts nexsstanidor
success in the content area $bcial Studies.

Grade Level: 1

Level 1 Level 2 Level 3 Level 4 Level 5
16.5.1 Entering Emerging Developig Expanding Bridging Standards
16.5.1.1L 16.5.1.2L 16.5.1.3L 16.5.1.4L 16.5.1.5L 8.4.1.C
Match pictures of Identify illustrations Sequence picture card{ Compare and contrast| Reenact a story about
8’ birthday celebrations | from birthday after listening to a story birthday celebrations | birthday celebration in
'g of other cultures in celebrations of other | about a birthday using a graphic another culture.
L % | response to teacher cultures in response to| celebration in another | organizer after
> T | stated words (e.g. descriptive phrases. culture. watching video clips.
E Show me the cake;
w Where is the present?)
O
'é':J 16.5.1.1R 16.5.1.2R 16.5.1.3R 16.5.1.4R 16.5.1.5R 7.3.1.A
o | ldentify labeled Match seasonal Categorize pictureand | Sequence information | Connect information
._% seasonal pictures with | pictures to labels with | descriptive phrases about seasonal changq about seasonal change
@ | teacher modeling and | teacher prompts. characteristic of form illustrated text and lifestyle from
& prompts. different seasons with | using a graphic illustrated texts using g
apartner. organize (e.g., graphic organizer (e.qg.
timeline). semantic web).
16.5.1.1S 16.5.1.2S 16.5.1.3S 16.5.1.4S 16.5.1.5S 7.11.B
g) Name places on maps| Ask and answer WH | Give directions from Plan a trip using a mag Engage in discussion
' | working with a partner | questions about placeq one place to another | working with apartner. | about the
W 8 (e.g., This ithe on a map with a using a map with a benefits/challenges of
> (% hospital.) partner (e.g., Where is| partner. traveling to various
— Pennsylvania?) locations using a map
8 key in a small group.
Qa
@) 16.5.1.1W 16.5.1.2W 16.5.1.3W 16.5.1.4W 16.5.1.5W 5.1.1.B
g lllustrate and label lllustrate and label Complete sentences | Write sentences Write a letter to the
2 | classroom/school rules| classroom/school rules describing the describing the teacher or principal
E | using words or short | using phrases or short| importance of school | importance of school | making suggests for
< | phrases with an sentences with an rules using sentence | rules using a graphic | new school rules using
illustrated work bank. | illustrated word bank. | stems (e.g., We must | organizer. a guided model.
be quiets KSy X

As approved by th8tate Board of Education on July 13, Z




English Language Development Standard 1: English language learners communicate in English for
SOCIAL AND INSTRUCTIONAposes within the school setting.

Grade Level: 3

16.1.23 Level 1 Level 2 Level 3 Level 4 Level 5
Entering Emerging Developing Expanding Bridging Standards
16.1.23.1L 16.1.23.2L 16.1.23.3L 16.1.23.4L 16.1.23.5L
Position manipulatives| Position manipulatives| Follow oral directions | Follow simple oral Follow sequence from
o | orrealia according to | orrealia according to | verifying requests with| directions with visual | multiple oral
g one-step oral multiple oral cues from teachers or | or nonverbal support | directions (e.g., Write
. Not
@ | commands to show commands to show peers (e.g.Fold the (e.g., Write your name| your name on the top Applicable
L 5’ spatial relations (e.g., | spatial relations (e.g., | paper in half and place on the top lefthand left-hand side of the
= Put the books on the | Put the cubes in a row| it on your table the side of the paper.) paper, and then put
E table.) across the paper.) long way.) the date on the top
E)J right-hand side.)
Ll
o 16.1.23.1R 16.1.23.2R 16.1.23.3R 16.1.23.4R 16.1.23.5R
o | Match illustrations of | Identify words Follow illustrated Follow high frequency | Follow written
% school vocabulary with| imbedded in directions containing | written directions on directions on Not
@ | labels with visual environmental print school vocabulary. homework, homework, .
O . : Applicable
o | supports (e.g., around assignments, and assignments, and
illustrated words wall; | classroom/school with assistance, with peer | assessments.
classroom labels). a partner. or teacher assistance.
16.1.23.1S 16.1.23.2S 16.1.23.3S 16.1.23.4S 16.1.23.5S
gi Give and ask for Give and ask for Give and ask for Communicate with Negotiate solutions to
'Z | permission or make permission or make permission or make peers to join in problems, Not
L 8 requests using single | requests using short requests using activities or games interpersonal Applicabl
> 2 | words or gestures to phrases to teacher or | sentences to teacher misunderstandings bpiicable
n ; : . ) )
B teacher or peers in peers in classroom or peers in classroom and/or disputes with a
D classroom situations. | situations. situations. partner.
5
o 16.1.23.1W 16.1.23.2W 16.1.23.3W 16.1.23.4W 16.1.23.5W
o o | llustrate personal Label illustrations of Participate in a shared| Write an email Write in a dialogue
E experiences witta personal experiences | writing activity about a | message using a journal about personal Not
< | partner. with phrases and short common experience picture dictionary. experiences using a Applicable
= sentences with a (e.g., field trip, guest picture dictionary or
partner. speaker). guided model.
As approved by the State Board of Education on July 13 Page 13 of 4




English Language Development Standard 2: English language learners communicate information, ideas, and concepts nexsskanidor
success in the content area lbAnguage Arts.

Grade Level: 3

Level 1 Level 2 Level 3 Level 4 Level 5
16.2.23 Entering Emerging Developing Expanding Bridging Standards
16.2.23.1L 16.2.23.2L 16.2.23.3L 16.22-3.4L 16.2.23.5L CC.1.2.3.D
Answer questions Answer questions Answer questions Answer questions Answer questions
D | o2dzi | dziK{lo2dzi I dziK{l o62dzi I dzti K{ I} ©62dzdi | dziioK{ | 6 2 dzii I dzii K
'g view after listening to | view after listening to | view after listening to | view after listening to | view after listening to
% | anillustrated poem an illustrated poem an illustrated poem in | a poem in ghink- apoem.
il 1 | with alist of cognates | with a list of cognates | athink-pair-share. pare-share.
> in a large group/whole | in triads.
- class.
a
Ll
8 16.2.23.1R 16.2.23.2R 16.2.23.3R 16.2.23.4R 16.2.23.5R CC.1.2.3K
o Match pictures of Point to the picture Pdnt to the multiple Identify the definition Determine or clarify
o | multiple meaning that demonstrates the | meaning word using of multiple meaning the meaning of
._% words (e.g., fly multiple meaning context clues in a words in a paragraph | multiple-meaning
@ | insect, flyq verb) to word using visual@ith | sentence with a using a variety of words and phrases in &
& print with teacher simple sentences (e.g.| partner. strategies (e.g., gradelevel text using a
monitoring. | saw a bat; | hit the context clues, variety of strategies
ball with abat). dictionary) with a (e.g., context clues,
partner. dictionary).
16.2.23.1S 16.2.23.2S 16.2.23.3S 16.2.23.4S 16.2.23.5S CC.1.3.3.C
Identify how a Answer WHquestions | Respond to questions | Discuss the traits of a | Describe characters in

PRODUCTIVE
Speaking

character feels by
selecting labeled
pictures showing
emotion.

about character traits
from a story using
pictures (e.g., angry,
sad, scared) with
teacher modeling.

in phrases or short
sentences about the
traits of the main
character using
sentences starters
with a partner and a
list of character traits.

character using
specific and some
technical language
using a list o€haracter
traits with apartner.

a stowy (e.g., their
traits and feelings) in a

group.

As approved by the State Board of Education on July 13




Level 1 Level 2 Level 3 Level 4 Level 5
16.2.23 Entering Emerging Developing Expanding Bridging Standards
16.2.23.1W 16.2.23.2W 16.2.23.3W 16.2.23.4W 16.2.23.5W CC.1.4.2.0
m Compare and contrast| Compare and contrast| Compare and contrast| Compare andcontrast| / 2y y SOG4 AR CC.1.4.3.D
> WGSEG (s@tingg| WGSEG G2 a{WiSEG G2 alWwiSEG G2 aj{d2 asSt¥Q O
B o> pictures onto a Venn | words, drawings or variety of linking paragraph using a pre | /contrast essays using
) £ | Diagram with teacher | short phrases with a compare/contrast completed Venn linking words and
(@] £ | modeling. partner. words (e.g. unlike; in | diagram organizer, a | phrases (e.g., similar
8 = common). list of compare or to; in common; unlike)
o contrast linking words, | using a word bank and
and a paragraph a precompleted Venn
frame. diagram organizer.
As approved by the State Board of Education onl3B017 Page 15 o83




success in the content area Bfathematics.

Grade Level: 3

English Language Development Standard 3: English language learners communicate information, ideas, and concepts nexsskanidor

Level 1 Level 2 Level 3 Level 4 Level 5
16.3.23 Entering Emerging Developing Expanding Bridging Standards
16.3.23.1L 16.3.23.2L 16.3.23.3L 16.32-3.4L 16.3.23.5L CC.222A1
Identify geometric Sort and classify Draw a geometric Draw a geometric Draw a geometric CC.23.3A1
o | figures with teacher figures (e.g., circles, figure based on its figure based on its figure based on its
g prompts (e.g., Which | triangles, attributes from an oral | attributes from an oral | attributes from an oral
Q is a square?) guadrilateral) based description given a description with a description.
0 2y | (S OK| word bank of partner.
L - L .
S description of attributes and a
= measurable attributes | graphic organizer of
& using manipulatives. shapes.
O
IB.I:J 16.3.23.1R 16.3.23.2R 16.3.23.3R 16.3.23.4R 16.3.23.5R CC.2.23.A4
Match operation Match operation Given a simple word Match a word problem| Create a math
8’ symbols to single symbols to phrases problem, identify the to a math sentence sentence using a story,
"cBU words (e.g., add, (e.g., less than, operdion to use using | with a partner. problem given a
O subtract, multiply, difference between, a word/symbol combination of
e divide). more than, equal conversion chart. symbols (+¢, x, +, <,
group) with teacher >, and =) and
modeling. numbers.
16.3.23.1S 16.3.23.2S 16.3.23.3S 16.3.23.4S 16.3.23.5S CC.2.23.A4

PRODUCTIVE
Speaking

Name the operations
to be used to solve a
simple math story
problem in small
groups using a chart ol
visuals.

Restate the steps of ar
operation to a partner
using visuals or
manipulatives with
teacher modeling.

Describe the steps
used in an operation
to solve a math
problem to a partner
using visuals or
manipulatives.

Discuss the operation
necessary to solve a
problem within a small
group using visualsr
manipulatives.

Justify the operation
used to solve anath
story problem.

As approved by the State Board of Education on July 13




Writing

16.3.23.1W

Label the elements
that comprise tables,
charts orbar graphs in
single words (e.qg.,
vertical and horizontal
axis, tally marks,
labels).

16.3.23.2W

Describe data shown
in tables, charts or bar
graphs in short
phrases (e.g. smallest,
goes up).

16.3.23.3W

Describe data shown
in tables, charts or bar
graphswith cloze
sentence frames.

16.3.23.4W

Describe data shown
in tables, charts or bar
graphs using multiple
independent
sentences with a
guided model.

16.3.23.5W

Interpret data shown
in tables, charts or bar
graphs using
paragraphs with a
guided model.

CC24.2.A4
CC.243.A4

English Language Development Standard 4: English language learners communicate information, ideas, and concepts nexaskamnjdor
success in the content area $tience.

Grade Level: 3

Level 1 Level 2 Level 3 Level 4 Level 5
16.4.23 Entering Emerging Developing Expanding Bridging Standards
16.4.23.1L 16.4.23.2L 16.4.23.3L 16.4.23.4L 16.4.23.5L 3.3.3.A5
? Select appropriate Select appropriate Select appropriate Select appropriate Select appropriate
IGE) clothing after listening | clothing after viewing | clothing after viewing | clothing after viewing | clothing dter viewing
7 to a weather report in | a videoweather a video weather a video weather a video weather
L 'J first language and report multiple times. | report twice. report with guided report.
E English. questions.
o
E)J 16.4.23.1R 16.4.23.2R 16.4.23.3R 16.4.23.4R 16.4.23.5R 3.4.3.B4
L Sort labeled pictures | Match labeled Identify the tool used | Identify the tools used| Identify the tools used
o g of clothing, shelter pictures of tolls to to provide food, to provide food, to provide food,
o and food on a graphic| sentence strips clothing, or shelter clothing, orshelter clothing, or shelter
8 organizer withteacher | describing a final after reading visually | after reading an after reading a grade
ad modeling. product (e.g., match supported paragraph | adapted text. level informational
i KNBaKSNJ (| with apartner. text with a picture
Odzia 6KSI i dictionary.
As approved by the State Boardafucation on July 13, 20 Page 17 of 4




16.4.23.1S 16.4.23.2S 16.4.23.3S 16.4.23.4S 16.4.23.5S 3.2.3.A1
Describe the size, Describe the size, Compare objects Compare objects Compare and contrast
shape, weight, color, | shape, weight, color, | based on size, shape,| based on size, shape,| the properties of
g texture and feel of an | texture and feel of an | weight, color, texture | weight, color, texture | various objects using
g object using words or | object in related and feel using and feel using multiple| technical language
8 short phrases in first | phrases or short multiple, expanded expanded sentences | and multiple,
Lﬁ (%— language and English.| sentences using a senterces with realia | with a partner. expanded sentences
— word bank with a and sentencetarters with a partner.
O partner. (This___is heavier
8 than that one but
2 —
o
16.4.23.1W 16.4.23.2W 16.4.23.3W 16.4.23.4W 16.4.23.5W 3.1.3.A3
Sequence the life Label the life cycle of g Describe the life cycle| Describe the life cycle| Elaborate on plant or
? cycle of a plant or plant oranimal on a of a plant or animal in | of a plant or animal in | animals life cycles
= animal using labeled | diagram with a word sentence form using | multiple related (e.g., birth,
= pictures. bank. graphicorganizer. sentences with a development,
visually supported reproduction) using
guided model. paragraph frames.
English Language Development Standard 5: English language learners communicate information, ideas, and concepts neceskanjdor
success in the content area $bcial Studies.
Grade Level: 3
Level 1 Level 2 Level 3 Level 4 Level 5
16.5.23 Entering Emerging Developing Expanding Bridging Standards
w 16.5.23.1L 16.5.23.2L 16.5.23.3L 16.5.23.4L 16.5.23.5L 7.1.2.A
E ? Identify symbols ina | Match pictures of Locate places on a Follow multistep Construct a mapvith 7.1.3.A
o = map key in response | labeled illustrations to | map follow multistep | directions using a map| a map key given oral
EJ) o to teacher prompts map key symbols from| directions from oral key given oral instructions from a
L 3 (e.g., Where is the oral description with a | instructions with a instructions from a partner.
ad hospital?) partner. partner. narrator in a small
group.

As approved by the State Board of Education on July 13




Level 1 Level 2 Level 3 Level 4 Level 5
16.5.23 Entering Emerging Developing Expanding Bridging Standards
16.5.23.1R 16.5.23.2R 16.5.23.3R 16.5.23.4R 16.5.23.5R 7.2.2.B
Match pictures of Match cause and Identify cause and Identify cause and Identify cause and 7.2.3.B
physical processes to | effect of basic physical effect of basic physical effect of basic physical effect of basic physical
words with teacher processes using processes after processes after processes after
g support. labeled before/after reading an adapted reading an adapted reading a gradéevel
'cas pictures (e.g., river text using a graphic text using a graphic text using a graphic
@ and canyon) with a organizer (e.g., cause | organizer (e.g., cause | organizer (e.g., cause
o partner. and effect or cycle and effect or cycle and effect or cycle
chart) with visual chart). chart) with a picture
support (illustrated dictionary.
word bank or word
wall).
L 16.5.23.1S 16.5.23.2S 16.5.23.3S 16.5.23.4S 16.5.23.5S 6.1.2.A
E = Name pictures of Ask WHquestions Compare/contrast Compare/contrast Justify opinion on 6.1.3.A
O c needs (e.g., water, about needs and personal needs and personal needs and personal needs/wants
2 = house) and wants wants with visual wants with a partner | wants with a partner. | with rehearsal time.
8 8_ (e.g., fancy backpack, | support (e.g., labeled | using sentence
o )] expensive shoes) with| flash cardsillustrated | frames.
s teacher modeling and | word bank).
prompts.
16.5.23.1W 16.5.23.2W 16.5.23.3W 16.5.23.4W 16.5.23.5W 5.2.2.B
L lllustrate a personal lllustrate and label Describe a personal Describe gersonal Analyze an historical 5.2.3.B
= experience with with words phrases a | experience with experience of conflict | conflict or 8.2.2.D
— : : ) . X X
[$) o conflict and personal experience conflict and resolution | and how it was disagreement and the 8.2.3.D
2 = resolution. with conflict and using a combination of resolved with way in which it was
8 g resolution with an pictures and paragraph frames and| resolved with
nd illustrated word bank | sentences using a picture dictionary. paragraph frames or a
o or picture dictionary. | sentence frames graphic organizer.
and/or a picture
dictionary.
As approved by the State Board of Education onl.3y8017 Page 19 o#3




English Language Development Standarrglish language learners communicate in English for
SOCIAL AND INSTRUCTIONAposes within the school setting.

Grade Level: 6

Level 1

Level 2

Level 3

Level 4

Level 5

16.1.45 Entering Emerging Developing Expanding Bridging Standards
16.1.45.1L 16.1.45.2L 16.1.45.3L 16.1.45.4L 16.1.45.5L
Identify materials Select materials Match materials Sequence use of Evaluate use of
needed to complete needed to complete needed to complete materials or resources| materials or resources
2 | tasks (e.g., Take out a| tasks using phrases tasks with their uses neededto complete needed to complete
'GE) number 2 pencil.) and shortsentences using realia, oral tasks using realia, oral| tasks based on oral Not
17 using realia, oral with a partner (e.g., directions, and/or peer| directions, and/or peer| discourse (e.g., | may Applicable
L 'J directions, and peer You need your activity | support. support. need to change my
> support. sheet and math book.) answer. Which kind of
E writing tool would be
(Uj best?)
L
o 16.1.45.1R 16.1.45.2R 16.1.45.3R 16.1.45.4R 16.1.45.5R
Match words or short | Classify phrases and | Use context clues to Analyze information Draw conclusions
g phrases [e.g., library, | short sentences determine meaning of | about school about school
S play sports] to pictures| associated with school| words associated with | community using a community using a Not
8 associated with school| community (e.g., school community in variety of printed variety of printed Applicable
ad community. Where we eat lunch) | illustrated texts. materials during materials during
using graphic sharedreading. shared reading.
organizers.
L§ 16.1.45.1S 16.1.45.2S 16.1.45.3S 16.1.45.4S 16.1.45.5S
[ © | Produce oneword Produce phrases or Answer operended Ask for and prode Provide extended
Q S responses to WH short sentences in questions about self | clarification of discourse with
) = ) . : . PO Not
=) 8 questions about self response to open using complete personal information | justification in regard Applicable
©) (% with oral and picture ended questions about sentences with a during conversation in| to personal P
g prompts. self with oral and partner. a small group. information or
picture prompts. opinions.

As approved by the State Boardefucation on July 13, 2017




Level 5

Level 1 Level 2 Level 3 Level 4
16.1.45 Entering Emerging Developing Expanding Bridging Standards
16.1.45.1W 16.1.45.2W 16.1.45.3W 16.1.45.4W 16.1.45.5W
Label pictures showing Describe illustrations | Produce a written Summarize a variety o] Create multimedia
o | socially and culturally | of socially and solution to correct an | solutions to correct an| brochures contrasting
g appropriate behaviors | culturally appropriate | inappropriate behavior| inappropriate behavior| appropriate American Not
= in school using a behaviors in school in school with a small | in school in a small school behaviors with Applicable
= picture dictionary. with sentence starters.| group. group. those of other
countries with a
partner.
Page 21 o83
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English Language Development Standard 2: English language learners communicate information, ideas, and concepts nexsskanidor
success in the content area lbAnguage Arts.

Grade Level: 4

Level 1 Level 2 Level 3 Level 4 Level 5
16.2.45 Entering Emerging Developing Expanding Bridging Standards
16.2.45.1L 16.2.45.2L 16.2.45.3L 16.2.45.4L 16.2.45.5L CC1l54.A
Point to illustrated Sort pictures from Categorize oral / 2 YL} NB LIS 9§ Draw conclusions from CC.155.A
8’ words from repeated repeatedinformational | information using about informatioral informational text (e.g., cC154.cC
'g informational text (e.g.,| text (e.g. video, media, | pictures from text (e.g., video, media,| video, media, lecture) CC.155.C
% | video, media, lecture) | lecture) with teacher informational text (e.g.,| lecture) using a graphic| during group
Lﬁ i | with a partner. modeling. video, media, lecture) | organizer in a small discussion.
— with a graphic group discussion.
& organizer.
O
IEIEJ 16.2.45.1R 16.2.45.2R 16.2.45.3R 16.2.45.4R 16.2.45.5R CC.1.248B
o | Point to words Identify language Use context clues to Classify evidence of fag Draw conclusions abou CC.1l258B
.E | associated with fact or | indicative of fact or identify fact and and opinion using facts and opinions from CC.124.E
-8 opinion using a picture | opinion using phrases | opinion from a chapter | examples in fictional fictional text using a ggi:ig
g dictionary or oneto- and sentences from in fictional text using a | text using a graphic rubric. CC:1:2:5:H
one translator. fictional graded reader | graphic organizer. organizer. CC.1.2.4.K
using a wordank. CC.1.2.5.K
16.2.45.1S 16.2.45.2S 16.2.45.3S 16.2.45.4S 16.2.45.5S CC.154.A
Answer simple WH Identify the main idea | Restate the mainidea | Discuss opinions about| Express and defend CC.155.A
guestions about an and a supporting detail | and details from an informational text opinions with details CC.1.54.D
informational text from an illustrated illustrated using supportingletails | from informational text CC.1.55.D

PRODUCTIVE
Speaking

illustrations (e.g., What
animal is carrying the
books?) with teacher
prompting.

My Librarian is a Camel
by Margaret Ruurs

informational text
usingsentence frames
(e.g., In Kenya,
librariansuse )
with apartner.

informational text with
a partner.

and sentace frames in
a smaligroup.

(e.g., In my opinion; |
believe).

using class notes in a
class debate.
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Level 1 Level 2 Level 3 Level 4 Level 5
16.2.45 Entering Emerging Developing Expanding Bridging Standards
16.2.45.1W 16.2.45.2W 16.2.45.3W 16.2.45.4W 16.2.45.5W CC.1.4.4D
Respond to illustrated | Produce short Compare and contrast | Summarize detaisom | Write a persuasive CC.1.45.D
D | events from an sentences about details from an a gradelevel essay using details fron CC.1.44.J
= | informational text illustrated events from | informational graded informational text a gradelevel cC.14.5.J
= . . . . . . . . CC.1.44.P
< | usingword or phrases | an informational text reader using a Venn usingnotes. informational text with CC145P
with an illustrated using sentence frames.| Diagram. a guided model. CC..1.'4.'5..Q
word bank. CC.1.45.Q
English Language Development Standard 3: English language learners communicate information, ideas, and concepts nexzskandor
success in the content area Wfathematics.
Grade Level: 6
Level 1 Level 2 Level 3 Level 4 Level 5
16.3.45 Entering Emerging Developing Expanding Bridging Standards
16.3.45.1L 16.3.45.2L 16.3.45.3L 16.3.45.4L 16.3.45.5L CC.21.4.C.2
Point to the Sort the factors in a Find the product of Solve a multiplication | Solve multiplication CC.2.1.5.C.2
2 multiplication problem | multiplication task multiplication problem from oral problems based on oral
'g from short descriptions| following two-step oral | problems following directions using realia | discourse with a
" @ (e.g., times 10) by the | directions with a multi-step oral (e.g., buying four partner.
S — | teacher with visual partner. directions with apples using grocery
= support. manipulatives in a ad).
B-J small group.
O
IE.I:J 16.3.45.1R 16.3.45.2R 16.3.45.3R 16.3.45.4R 16.3.45.5R cc.2.14.C1
o | Match labeled parts of | Identify parts of a Sequence steps in Interpret data (e.qg., Identify ways of using cc.2.1.5.C1
._% a division equation division equation from | solving a division word | using charts, graphs, division in everyday life cc.2.1.4.C2
@ | with itsdefinitionusing | a simple word problem | problem using etc.) to determine from multiple sources CC.2.1.5.C2
& visuals. using sentence stems | sentence strips with a | division quotientsina | (e.g., approved search CC.235A1
with a model. partner. small group. engines, textbooks,
etc).
L
E o> 16.3.45.1S 16.3.45.2S 16.3.45.3S 16.3.45.4S 16.3.45.5S CC.214.C1
O c | Name parts of a Restate and use Retell a storynvolving | Explain the concept of | Explain with examples CC.2.1.5.C1
2 —(‘U fraction with teacher phrases to describe fractions in a triad. fractions using a ways fractions are useqq CC.2.1.4.C.2
8 8_ modeling. fractions using graphic organizerin a | to solve problems in CC.2.1.5.C.2
o wn manipulatives with a small group. daily life. CC.244A4
o partner. CC.245A.4
As approved by the State Board of Education on July 13 Page 23 of 4




Level 1 Level 2 Level 3 Level 4 Level 5
16.3.45 Entering Emerging Developing Expanding Bridging Standards
16.3.45.1W 16.3.45.2W 16.3.45.3W 16.3.45.4W 16.3.45.5W CC.224.A4
Give examples of Give examples of Give examples of Give examples of Give examples of CC.2.25A4
8’ patterns in nature with | patterns in nature patterns in nature patterns in nature patterns in nature
E | anillustrated word using general content | using sentence stems | using a paragraph using complex
< | bank. words (e.g., shapsjze, | (e.g., | see thatl frame. sentence frames (e.d.,
color). noticed that). noticedthat_____is
similarto____ ).
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English Language Development Standard 4: English language learners communicate information, ideas, and concepts nexsskanidor
success in the content area $tience.

Grade Level: 4

Level 1 Level 2 Level 3 Level 4 Level 5
16.4.45 Entering Emerging Developing Expanding Bridging Standards
16.4.45.1L 16.4.45.2L 16.4.45.3L 16.4.45.4L 16.4.45.5L EE.4.5.4.A
o | ldentify conservation Select and label the Categorize Compare orally Evaluate conservation EE 4.5.4.C
g measures using orally described conservation choices | described conservation| measures from oral
W @ | pictures and realia conservation measures (e.g., past and present| choices (e.g., past and| explanations of grade
> 8 following oral using realia with a technology use) using | present technology level materials.
- descriptions. partner. real life examples. use) using real life
& exanples.
O
IEIEJ 16.4.45.1R 16.4.45.2R 16.4.45.3R 16.4.45.4R 16.4.45.5R ST 3.3.4.A5
g’ Match labels and Identify weather Sequence descriptive | Interpret texts to find Research the effects off ST 3.3.5.A5
S | symbols of weather patterns from visually | sentences and pictures solutions to weather weather patterns on
8 patterns with teacher | supported captions or | to illustrate weather pattern prediction the community using
ad modeling. short statements. patterns. problems with a small | gradelevel reading
group. material.
16.4.45.1S 16.4.45.2S 16.4.45.3S 16.4.45.4S 16.4.45.5S ST 3.3.4.A1
Name parts of Ask WHquestions Describe how Explain features of Evaluate and explain ST 3.3.5.A1
g) geological forms with a| aboutgeological forms | geological forms are geological forms using | characteristics of ST 3.3.4.A2
' | small group. using pictures and organized with a a graphic organizer. geological forms from ST 3.3.5.A2
L 8 realia with a partner. partner. gradelevel material. ST 3.3.4.A3
= | & ST 3.3.5.A3
5 ST 3.3.4.A6
) ST 3.3.5.A6
Qa
O
o
o 16.4.45.1W 16.4.45.2W 16.4.45.3W 16.44-5.4W 16.4.45.5W ST3.24.A1
o | Draw and label Record observations of Describe and record Produce journalbased | Summarize ST3.25A1
g pictures of scientific scientific phenomena | observations of on scientific explanations and
£ | phenomena based on | based on visuals/realia| scientific phenomena | observations from observations in a
= observations (e.g., life | using a graphic on a trifold science classroom scientific journal using
cycles) in L1 or L2. organizer. board. experiments. gradelevel materials.
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English Language Development Standard 5: English language learners communicate information, ideas, and concepts necessary for
academic success in the content areéotial Studies.

Grade Level: %

Level 1 Level 2 Level 3 Level 4 Level 5
16.5.45 Entering Emerging Developing Expanding Bridging Standards
16.5.45.1L 16.5.45.1L 16.5.45.1L 16.5.45.1L 16.5.45.1L 8.2.4.B
o | Pointto tools and Point to pictures of Sequence use of tools | Identify the differences| Draw conclusions 8.25.B
g artifacts based on oral | tools and artifacts and artifacts described| between tools and about tools and 8.3.4.B
@ | descriptions with visual| based on oral orally using a timeline | artifacts of different artifacts through oral 8.3.5.B
L 8 support. classifications with a with a partner. time periods using a discourse after video 8.4.4.B
> partner. guided model. on anthropological 8.4.5.B
E sites.
®
L 16.5.45.1R 16.5.45.2R 16.5.45.3R 16.5.45.4R 16.5.45.5R 8.3.4.D
o o | Sequencenigration Sequence migration Sequence migration Sequence migration Sequence migration 8.3.5.D
._% stories from non stories from a non stories from a no- stories from a non stories from a non
@ | fiction texts using a fiction text using a fiction text after a fiction text with a fiction text.
& graphic novel format graphic novel with group reading. partner.
with single words or sentence strips.
phrases
16.5.45.1S 16.5.45.2S 16.5.45.3S 16.5.45.4S 16.5.45.5S 5.3.4.A
g) Present to peers the Define the List the responsibilities| Define the Present to peers the 5.35.A
‘< | responsibilities of responsibilities of the | of the branches of responsibilities of the responsibilities of the
8 branches of branches of government in small branches of branches of
" (% government using iPad| government using . groups. government in small government using
S and visuals. sentence starters with groups. notes.
[ a partner.
5
Qa 16.5.45.1W 16.5.45.2W 16.5.45.3W 16.5.45.4W 16.5.45.5W 5.2.4.B
8 Label pictures of cross | Write short statements | Compare and contrast | Write a short Write a persuasive 5.25.B
o cultural interaction about cross cultural crosscultural paragraphsummarizing| essay about the 5.34.G
g’ with a partner. experiences in your experiences in your information about importance of cross 5.35.G
= community using a community with crosscultural culturalexperiences 8.2.4.D
= graphic organizer. multiple sentences experiences in your using visually 8.2.5.D
using a guided model. | community using supported graddevel 8.4.4.A
transition words with a | resources. 8.4.5.A
word bank.
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English Language Development Standard 1: English language learners communicate in English
for SGCIAL AND INSTRUCTIOIgAtposes within the school setting.

Grade Level: 8

Level 1 Level 2 Level 3 Level 4 Level 5
16.1.68 Entering Emerging Developing Expanding Bridging Standards
16.1.68.1L 16.1.68.1L 16.1.68.1L 16.1.68.1L 16.1.68.1L
o | Respond to oral Follow instructions Identify positive ways | Compare positive and | Make connections to
g promptsrelated to related to classroom of interactingsocially negative solutions to self from oral scenariog Not
Q classroom behaviors | behaviors (e.g. sharing| based on oral peer pressure based | involving per Applicable
L 8 (e.g., Raise your hand;| turn taking) through descriptions with a on oral descriptions interactions.
> Open your book) with | role play. partner. during teacher
E gestures. facilitated discussion.
0
L 16.1.68.1R 16.1.68.2R 16.1.68.3R 16.1.68.4R 16.1.68.5R
o o | Arrange pictures and | Find key information Categorize relevant Draw conclusions on Summarize
._% symbols with words from everyday print and irrelevant topics gathered from information on topics Not
8 and phrases in (e.g., menu, signs, information on topics | everyday printin gathered from Applicable
o everyday print (e.g., newspaper) with visual| gathered from highlighted text. everyday print while
menu, signs, supports. everyday print on a-t independentlyreading.
newspaper) in L1 or L2 chart with a partner.
16.1.68.1S 16.1.68.2S 16.1.68.3S 16.1.68.4S 16.1.68.5S
> State greetings, Ask and respond to Exchange everyday Participate in Participate in
c compliments, simple WH information using conversatim using conversation using
%é introductions, or conversational conversation models idiomatic expressions | idiomatic expressions Not
8_ farewells in authentic | questions or exchange| with partners. or slang in a small of slang with a partner. Applicable
L wn context using one or information with group.
> two words while picture cues.
6 roleplaying.
2
8 16.1.68.1W _ | 16.1.68.2W 16.1.68.3W 16.1.68.4W 16.1.68.5W
0 al 1S ac¢2 Ri Compose short Construct simple Revise paragraphs Write responses
o (pictures and words) phrases or sentences | paragraphs about about personally including figurative
g’ using a picture about personally personally relevant relevant tasks with a language about Not
= dictionary. relevant tasks tasks using a graphic | partner. personally relevant Aoplicable
= (shopping, dining, organizer. tasks using study PP
personal hygiene) with guides.
a partner using
sentence frames.
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success in the content area lbAnguage Arts.

Grade Level: 8

English Language Development Standard 2: English language learners communicate information, ideas, and concepts nexastanidor

Level 1 Level 2 Level 3 Level 4 Level 5
16.2.68 Entering Emerging Developing Expanding Bridging Standards
16.2.68.1L 16.2.68.2L 16.2.68.3L 16.2.68.4L 16.2.68.5L CC.1.26.A
Select illustrations Selectillustrations Identify main idea and | Connect main idea and Summarize main ideas CC.1.2.7.A
o | representing main representing main supporting detail supportingdetails and supporting details CC.128.A
g ideas based on simple| ideas based on brief based on oral based on a teacher based on teacheread ggiggﬁ
Q oral words/phrases oral descriptive descriptions using read passage with a fiction/nonfiction CC.1'3'8. A
L 3 using a word bank. phrases using a word | sentence frames. partner using graphic | during small groups. CC:1:5:6:A
=> bank. organizer. CC.15.7.A
E CC.1.5.8.A
Ll
O
L
o 16.2.68.1R 16.2.68.2R 16.2.68.3R 16.2.68.4R 16.2.68.5R CCl.2.6.L
o | Match words to Locate phrases that Analyze the use of Identify the central Select and explain the CC1.2.7.L
% illustrations that reflect the main ideas | illustrations, headings, | and related ideas of a | best summary of the CC1.2.8.L
© reflect main ideas of of an illustrated text. captions, vocabulary ta text in sentences using central and related CC.1.3.6.K
& an illustrated text. determine the central | a story map while ideas of atextin a CC.13.7K
idea of a text with a working in a small group of three to four. CC.1.3.8K
partner. group.
> 16.2.68.1S 16.2.68.2S 16.2.68.3S 16.2.68.4S 16.2.68.5S CC.1.3.6.A
c Repeat key vocabulary] Describe the main ideg Connect three details | Explain theconnection | Debate the main idea CC.1.3.7.A
= (WHwords) that using short phrases to one main idea with | between different and cite details with CC.1.38.A
8_ demonstrate main with a partner. an adapted text in a details and at least two| selfselected support CC.1.5.6.B
Lﬁ )] ideas using illustrated small group of 3. main ideas in a small | (e.g., a partner, notes, CC.15.7.B
— flash cards. group of 34, rehearsal time). CC.1.5.8.B
O
8 16.2.68.1W 16.2.68.2W 16.2.68.3W 16.2.68.4W 16.2.68.5W CC1.4.6.D
o Label events in a story| Write phrases to Compose sentences Construct a paragraph| Edit multiple organized CC1.4.7.D
o .
o o | with sequence words | demonstrate sequence| that convey sequence | that uses some paragraphs that use CC1.4.8.D
g (e.g., first, second, from an illustrated using a sequencing technical language technical language to CC1.4.6.P
E then, last) using an narrative or chart. (e.g., initially, finally) sequence events using CCl1.4.7.P
illustrated narrative or | informational text to convey sequence a rubric. CC1.4.8.P
informational text. sentence frames (e.g., using model papers.
P FAOSNI GKI G
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success in the content area Bfathematics.

Grade Level: 8

English Language Development Standard 3: English language learners communicate information, ideas, and concepts nexsskanidor

Level 1 Level 2 Level 3 Level 4 Level 5
16.3.68 Entering Emerging Developing Expanding Bridging Standards
16.3.68.1L 16.3.68.2L 16.3.68.3L 16.3.68.4L 16.3.68.5L CC2.3.7.A.2
Match two- Select twe Select twe Match two Select two CC2.3.8.A2
dimensional shapes dimensional shapes dimensional shapes dimensional shapes dimensional shapes
three-dimensional three-dimensional three-dimensional three-dimensional three-dimensional
(o)) shapes and two shapes and two shapes and two shapes and two shapes and two
g dimensional shapes dimensional shapes dimensonal shapes dimensional shapes dimensional shapes
n Q from an oral from an oral from an oral from an oral after an oral
> 5’ description with a description with a description with a description with a description from a
(= partner using single partner reading brief partner reading a partner using grade presentation to the
& words orphrases. descriptions. paragraph level specific whole class.
O vocabulary (e.g.,
'h':J polygon, cube,
tetrahedral).
16.3.68.1R 16.3.68.2R 16.3.68.3R 16.3.68.4R 16.3.68.5R CC.2.2.7.B.3
g Match order of Identify key terms to Demonstrate the Follbw written Solve a multstep CC.2.2.8.B.3
T operations terms with | determine the order order of multistep directions to solve a problem working with
8 symbols with teacher | of operations in a problems using multi-step problem a partner.
o prompting. shared reading of a manipulatives. based on models.
story problem.
[EN]
E > 16.3.68.1S 16.3.68.2S 16.3.68.3S 16.3.68.4S 16.3.68.5S CC.2.2.7.B.3
O c Name math terms as | State the steps Explain the steps used Analyze the process Offer an alternative CC.2.2.8.B.3
2 —;‘5 depicted on flash needed to solve a to solve a visually for solving graddevel | solution to solving a
8 8 cards. visually depictednath | supported math math problems with a | math problem with a
o n problem using problem. partner. small group.
o manipulatives.
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Level 1 Level 2 Level 3 Level 4 Level 5
16.3.68 Entering Emerging Developing Expanding Bridging Standards
W 16.3.68.1W 16.3.68.2W 16.3.68.3W 16.3.68.4W 16.3.68.5W CC.2.4.6.B.1
> Label a bar graph with| Write phrases to Compare andontrast | Create an appropriate | Justify the process for CC.24.7B.1
= title, appropriate describe patterns of data in charts and chart or graph for a solving a gradéevel CC.2.4.8.B.1
8 8 scale, labels and a key| data in charts and graphs using a Venn | given set of data while| openended item
) = using a model. graphs using a visual | diagram. working with a dealing with data (e.qg.,
©) = example. partner. why a circle graph
g would be the best way
to report the data)
using classotes.
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success in the content area 8tience.

Grade Level: 8

English Language Development Standard 4: English language learners communicate information, ideas, and concepts nexaskamnidor

Level 1 Level 2 Level 3 Level 4 Level 5
16.4.68 Entering Emerging Developing Expanding Bridging Standards
16.4.68.1L 16.4.68.2L 16.4.68.3L 16.4.68.4L 16.4.68.5L S8.A.1.1
8 Critique peer science | Critique peer science | Critique peer science | Critique peer science | Critique peer science | Science as Inquiry
'g fair presentations with | fair presentations with | fair presentations with | fair presentations with | fair presentations with (e.0.3.1.6.A9
7 a rubric and an a rubric with icons a rubric with icons a rubric and a partner.| a rubric. 3.1.7.A9
L | interpreter. (e.g., LikerScale) and | (e.g., Likert Scale). 3.1.8.A9)
> a partner.
|_
o
EJ) 16.4.68.1R 16.4.6-8.2R 16.4.68.3R 16.4.68.4R 16.4.68.5R 4.3.6.D
L Match names of Match sentence strips | Identify the steps and | Summarize the Predict outcomes of a
o g’ recyclable objects with| to illustrations of the outcomes of a benefits of a community recycling
o lllustrations with a steps in the recycling | community recycling community recycling program in a
8 bilingual dictionary. process with a partner.| program in a program in a newspaper article
e highlighted or chunked| newspaper article using class notes.
newspaper article. using a graphic
organizer.
16.4.68.1S 16.4.68.2S 16.4.68.3S 16.4.68.4S 16.4.68.5S 3.3.6.B1
Name the components| Restate the Ask questions about Analyze orally the Analyze orally the 3.3.7.B1
g) of the Milky Way using| interconnectedness of | the interconnected interconnectedness of | interconnectedness of
= visuals as a guide. the components of the| ness of the the components of the| the components of the
8 Milky Way using components of the Milky Way using Milky Way in a small
w (% visuals and notes/ Milky Way using notes/graphic group
> graphic organizers. visuals and organizers in a small
5 notes/graphic group.
2 organizers.
9
o 16.4.68.1W 16.4.68.2W 16.4.68.3W 16.4.68.4W 16.4.68.5W 3.1.6.A2
o Label a drawing/model| Label a drawing/model| List the steps of Produce a written Write a multk 3.1.7.A2
o of a plant cell using of a plant cell using a | photosynthesis in paragraph explaining | paragraph report 3.1.6.A5
g pre-printed word cards| word bank from an plants using a pictorial| the steps of explaining the role of 3.1.7.A5
= with a partner. illustrated model. representation. photosynthesis photosynthesisn the
= referencing cycling of matter and
information in a text. flow of energy on
Earth.
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success in the content area $bcial Studies.

Grade Level: 8

English Language Development Standard 5: English language learners communicate information, ideas, and concepts nexsskanidor

Level 1 Level 2 Level 3 Level 4 Level 5
16.5.68 Entering Emerging Developing Expanding Bridging Standards
16.5.68.1L 16.5.68.2L 16.5.68.3L 16.5.68.4L 16.5.68.5L 7.1.6.B
o | Locate places or Select appropriate Select appropriate Compare and contrast| Construct a 7.1.7.B
g geographic features on maps to identify maps based on oral different types of representation of 7.1.8.B
W Q a map from oral regions, countries or | descriptions about maps from oral different types of 7.2.6.A
> 3 description.. landforms fromoral regions, countries, descriptions using a maps from oral 7.2.7.A
[ description. landforms or graphic organizer. descriptions. 7.2.8.A
& manmade structures.
O
IEI\:J 16.5.68.1R 16.5.68.2R 16.5.68.3R 16.5.68.4R 16.56-8.5R 8.1.6.C
2 | Identify words and Classify data based on| Compare data based | Analyze data based or Predict future trends 8.1.7.C
i phrases from text and | information from text | on information from information and charts| based on data gleaned 8.1.8.C
8 charts with visual and charts using a text and charts using a| in a small group. from gradelevel text
e support. graphic organizer. graphic organizer. and charts in a small
group.
16.5.68.1S 16.5.68.2S 16.5.68.3S 16.5.68.4S 16.5.68.5S 8.1.6.AB
g Name historical figures| Answer WHquestions | Roleplay scenes from | Engage in alassroom | Debate or defend a 8.1.7.AB
=z or events in about historical figures| the lives of historical discussion about decision or action of 8.1.8.AB
8 photographs and or events from figures or events with | historical figures or an historical figure or
';J (% illustrations with a photographs, ateam. events based on event in teams.
- partner. illustrations or videos previously completed
8 in a small group. graphic organizer.
Qa
8 16.5.68.1W 16.5.68.2W 16.5.68.3W 16.5.68.4W 16.5.68.5W 8.16 A
o Label pictures of Write phrases or short| Compare and/or Generate an Write an informative 8.1.7.A
g’ historical events with a| sentences about contrast visually informative comparative essay 8.1.8.A
= partner. visually supported supported historical comparative summary | about an historical 8.16C
= historical events using | eventsusing a Venn of historical events event using primary 8.1.7.C
sentence frames. diagram. with a writing frame in | sources with a rubric. 8.1.8.C
a small group.
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English Language Development Standard 1: English language learners communicate in English
for SOCIAL AND INSTRUCTIOpiUAposes within the school setting.

Grade Level: 942

Level 1 Level 2 Level 3 Level 4 Level 5
16.1.912 Entering Emerging Developing Expanding Bridging Standards
16.1.912.1L 16.1.912.2L 16.1.912.3L 16.1.912.4L 16.1.912.5L
Follow onestep oral Sequence events with | Followmulti-step oral Followup, process and| Analyze and interpret
directions from visual support (i.e., directions to select respond to the appropriateness of
8’ teacher supported by | Follow a daily materials or resources | announcements over | oral messages or
'g gestures. schedule). needed to complete the intercom with peer | information from a Not
W ® tasks with a partner. support. variety of sources Applicable
S — (such as: popular
- songs and voicemail
& messages) with amall
O group.
L
o
16.1.912.1R 16.1.912.2R 16.1.912.3R 16.1.912.4R 16.1.912.5R
o Sort information from | Identify important Categorize (e.g., best,| Summarize Evaluate hypotheses
._% multiple visually information (e.g., by maybe, unlikely) information from a based on information Not
© supported sources highlighting) from options from multiple | variety of visually from a visually .
O : . . . . . Applicable
o with a partner. multiple visually sources with a graphic| supported print supported text.
supported sources organizers resources.
support with a partner
16.1.912.1S 16.1.912.2S 16.1.912.3S 16.19-12.4S 16.1.912.5S5
> Answer yes/no Ask WH guestions Recommend games, | Compare and contrast| In a multimedia
c questions about types | about preferred songs, books, films or | plays, films, books, presentation, critique
%é of music, games, TV movies, magazines, computer programs songs, computer and evaluate plays, Not
L 8_ programs or stories, or authors with a partner. programs or magazine| films, books, songs, Applicable
> wn recreational with with a partner. articles using realia. computer programs, or
5 visual support. magazine articles with
- a smalligroup.
@]
8 16.1.912.1W 16.1.912.2W 16.1.912.3W 16.1.912.4W 16.1.912.5W
Q List common personal | Create a graphic Develop interview Write a summary of Make written
g’ interests with a organizer about guestions for a information from conclusions and Not
= partner. common personal personal interest personal interest inferences about data :
= ) ) . ; : : ; . Applicable
= interests with a guestionnaire with a guestionnaires with a | collected from
partner. small group. small group. guestionnaires with a
partner.
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English Language Development Standard 2: English language learners communicate information, ideas, and corssgpysforaeademic
success in the content area bbinguage Arts.

Grade Level: 942

Level 1 Level 2 Level 3 Level 4 Level 5
16.2.912 Entering Emerging Developing Expanding Bridging Standards
16.2.912.1L 16.2.912.2L 16.2.912.3L 16.2.912.4L 16.2.912.5L CC.1.240.C
Match oral content Match oral phrases Sort or sequence Identify cause and Identify personal CC.1.2.11m2.C
2 vocabulary to visuals | and statements to events from oral effect from oral connections from oral CC.1.540.C
.qE) with a small group. media, objects, or commentary with discourse (e.g., watch Qescriptionsuof a CC.1.2.112.C
7 illustrations with a visual support and video clip and predictd OK I NI OU S NI
L | partner. graphic organizers. OK I NJ O S NX| and/or experiences
> with a partner using a graphic
E organizer.
O 16.2.912.1R 16.2.912.2R 16.2.912.3R 16.2.912.4R 16.2.912.5R CcC.1.240.C
'5.':J Match a person to Sequerlce the events ( Identivfy,motivational Interpre} the impactof[ ! yI €t &1 S | CC.1.2.112.C
o | his/her acts or I LISNBRE2y Qa|FTlF Ou2NR Ay|l LISNAZ2Y Qa]| choices using grade CcC.1.3.40.C
._g accomplishments usin{ timeline. life using visuals and | others or society from | level text (e.g., was a CC.1.3.112.C
®© visuals. annotated text. visually supported text| decision. beneficial or
8:’ (e.g., How did Rosa harmful).
tlFN] Qa RSO
the Civil Rights
movement?)
wl 16.2.912.1S 16.2.912.2S 16.2.912.3S 16.2.912.4S 16.2.912.5S CC.1.2.90.A
= Ask and answer WH | Ask and answer text | Ask and answer Discuss th key details | Discuss the key detail{ CC.1.2.112.A
5 2 | questions about text | features usingictures, | context features of and events of a grade | and events of a grade| CC.1.3.40.A
-] —;é featuresusing visually | graphs, or charts with | text using graphic level nonfiction text in | level nonfiction text %%11'%1;025“
8 8_ guided prompts with a| apartner. organizers. a small group using using class notes CC..l.l5..l-]12.D
x (7)) small group of class notes. CC.1.590E
o students. CC.1.5.1412E
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Writing

16.2.912.1W

Produce key words or
phrases on a relevant
topic using bilingual or
picture dictionaries.

16.2.912.2W

Produce phrases/shori
sentences using
various writing styles
with a guided model.

16.2.912.3W

Produce paragraphs irf
various genres from
notes with a guided
model.

16.2.912.4W

Edit and revise
rough drafts across
various genres sing
checklists or rubrics
with a partner.

16.2.912.5W
Produce graddevel
writing across various
genres using rubrics
and electronic writing
tools.

CC.1.490.A
CC.14.112.A
CC.1.4490.G
CC.1.4.112.G
CC.1.4490.T
CC.14.1m2T

English Language Development Standard 3: English language learners communicate information, ideas, and concepts nemaskanjdor
success in the content area Bfathematics.

Grade Level: 42

Level 1 Level 2 Level 3 Level 4 Level 5
16.3.912 Entering Emerging Devdoping Expanding Bridging Standards
16.3.912.1L 16.3.912.2L 16.3.912.3L 16.3.912.4L 16.3.912.5L CC.23.HS A1

? Match math Follow teacher Identify geometric Create geometric Transform geometric CC.2.HS.A.13
L 'GE) vocabulary to directions to create a | figures based on oral | figures based on muli| shapes based on oral
> 7 geometric figures in a | geometric figure using| descriptions with a step oral directions directions using
E | small group. manipulatives. partner. with a partner. computer software or
w other supports.
O
'é':J o | 16.3.912.1R 16.3.912.2R 16.3.912.3R 16.3.912.4R 16.3.912.5R CC.24.HSB.1

._% Match data to the Organize data on a Interpret data in a Analyze conclusions | Predict trends from CC.2.4.HS.B.3

®© correct graph (e.g., basic chart with a graph working with a | drawn from data on a | data on a graph

S:’ data table to a circle | partner or a group. partner or a group. graph with a partner of working with a partner

graph) with a partner. a group. or a group.
W 16.3.912.1S 16.3.912.2S 16.3.912.3S 16.3.912.4S 16.3.912.5S CC2.1.HS.F.1
S Repeat the steps in thq Identify steps in the Sequence the steps to] Explain the solution to| Analyze thesolution to CC2.1.HS.F.2
— o | order of operations order of operations solve a problem a problem involving a problem involving
O < using a guided model | with a small group. involving the order of | the order ofoperations| the order ofoperations
- =9
Q 8 with a partner. operations with a smal| using visuasupports. | with apartner.
g:) ) group.
o (e.g., add before you
subtract in an algebrai
equation).
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Writing

16.3.912.1W
Label symbols found i
algebraic equations,
inequalities or
expressions.

16.3.912.2W

lllustrate the steps
used to sequence or
solve an algebraic
equation, inequality or
expression with a
partner and/or small
group.

16.3.912.3W
Compose a simple
algebraic equation,
inequality or
expression using a
guided model.

16.3.912.4W

Write a word problem
that fits an algebraic
equation, inequality or
expression with a
partner.

16.3.912.5W

Justify the solution of
an algebraic equation,
inequality or
expression using
figures, mtations and
complex sentences.

CC.2.2.HS.D.10
CC.2.2.HS.D.9
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English Language Development Standard 4: English language learners communicate information, ideas, and concepts nexsskanidor
success in the content area $tience.

Grade Level: 942

Level 1 Level 2 Level 3 Level 4 Level 5
16.4.912 Entering Emerging Developing Expanding Bridging Standards
16.4.912.1L 16.4.912.2L 16.4.912.3L 16.4.912.4L 16.4.912.5L 3.1.B.A8
o | Match pictures of Categorize water Predict how the state | Compare and contrast| Reflect orhow human 4.2.10.C
% water to its various according to its states | of water will change the unique properties | influence impacts the 42.12.C
Q | states using visual and properties with a | given various real of water to other state of water with a
w 3 cues. partner. world scenarios in liquids with a graphic | small group.
> videos. organizer and teacher
E direction.
O 16.4.912.1R 16.4.912.2R 16.4.912.3R 16.4.912.4R 16.4.912.5R 3.1.12.B1
'ﬁ':J Select traits related to | Identify the different Describe the role of Analyze genetic Draw conclusions 3.1.12.B3
8’ patterns of inheritance| parts of a DNA protein synthesis in ce| mutations and the how| about the impact of 3.1.12.B5
T | (e.g., blond vs. black | molecule on a diagram reproduction using the DNA sequence ma| breeding using guided 3.1.12.C2
8 hair, short tails vs. lond with a partner. poster support. or may not affect notes (e.g., dog, fruit,
e tails) with visual phenotype using flower breeding).
support. illustrations/photograp
hs.
16.4.912.1S 16.4.912.2S 16.4.912.3S 16.4.912.4S 16.4.912.5S 3.1.12.C1
g) Name examples of Identify and describe | Describe the possible | Discuss how natural | Debate various 3.1.12.C2
' | extinct and norextinct | artifacts that support | causes of species selection can impact a| theories of evolution, 3.1.12.C3
8 species using flash the theory of evolution| extinction using online| population in a small | creation, and
Q | cards (e.g.,-tex, wooly | (e.g., Identify pictures | video resources. group. extinction of life with
N : )
L mammoth, raccoons). | of fossilskeletons). teacher modeling and
= class notes.
o
> 16.4.912.1W 16.4.912.2W 16.4.912.3W 16.4.912.4W 16.4.912.5W 4.1.10.C
8 Label a simple diagran| Take notes on a Write an outline Summarize the flow of| Produce a research 4.1.12.C
x of the food chain using| graphic organizer to | describing a food web | energy within an report explaining how
o o | graphic support. show predator/prey which includes ecosystem with the the flow of energy
S relationships using producers, consumers| support of a model within an ecosystem
&= phrase wall support. | and decomposers with| (i.e., as it relates to the| changes when one
= template support (e.g.,| food web). element is removed
descriptors of the roleg with partner support
of each organism). (i.e., as irelates to the
food web).
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English Language Development Standard 5: English language learners communicate information, ideas, and concepts nexaskanidor
success in the content area $bcial Studies.

Grade Level: 942

Level 1 Level 2 Level 3 Level 4 Level 5
16.5.912 Entering Beginning Developing Expanding Bridging Standards
16.5.912.1L 16.5.912.2L 16.5.912.3L 165.912.4L 16.5.912.5L 6.3.12C
Indicate where natural| Identify distribution of | Compare availability off Analyze distribution of | Interpret implications of
o | resources exist (e.g., | naturalresources natural resources products from natural | distribution of products
g Find an oil rig) from around the world (e.g.,| between two or more | resources among from natural resources
@ | visually supported oral| point to sites of solar | countries from visually| global markets from among global markets
gJ 5’ description. energy on a map or supported oral visually supported oral| from visually supported
- globe) from visually description. description. oral description.
o supported oral
(Uj description.
Ll
04 16.5.912.1R 16.5.912.2R 16.5.912.3R 16.5.912.4R 16.5.912.5R 5.3.C.A
o | ldentify key vocabulary| Locate the roles of Note the roles and Differentiate the roles | Differentiate the 5.3.9.A
% related to local, state | local, state and responsibilities of local| of local, state and responsibilities of local, 5.3.12A
@ | and national national governments | state and national national governments | state and national
8:’ government supported| using agraphic government using a | using a Venn dgram. | governments based on
visually in L1 or L2 organizer in a small Venn diagram with a implicit and explicit
group. partner. texts with a partner.
16.5.912.1S 16.5.912.2S 16.5.912.3S 16.5.912.4S 16.5.912.5S 8.4 W.A
Respond to Yes/No Answer short answer | Discuss personal Analyze current or pas| Critique current or past
gﬁ questions about guestions about connections to current| events in world history| isswes or policies in
'Z | current orpast events | current or past events | or past people or with a small group. world history with a
8 in world history with in world history using | events in world history partner.
L 2 | visual supports (e.g., | sentence starters and | (e.g., | visited
> n . i
= photographs).. visual support. T|a_1nanme_n Squgre)
) using realia or visual
8 supports.
8:) 16.5.912.1W 16.5.912.2W 16.5.912.3W 16.5.912.4W 16.5.912.5W 7.2.W.A
o Match key vocabulary | Label the physical Summarize th@hysical| Create a multi Write a research paper
o | with the physical characteristics of characteristics of paragraph essay from | analyzing the physical
E characteristics of places withshort places from an outline describing | characteristics of placeg
L | places on a map or a | descriptive phrases information presented | the physical or regions using a
= chart with a small noted in a graphic in a graphiorganizer. | characteristics of graphic organizer.
group. organizer. places or regions with
partner.
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APPENDIX A: A Deeper Understanding

Introduction

CKSNB FNB 'y SaitGAYFGSR pHZHdc 9y It AAK [ S NI Shhsk leair@rs epresedityd M@ dertt & Re tdtaf studedtysghdok G y A
LR Lzt F GA2y® ¢KS GKNBS Y2ad O2YY2y fly3dzZ 3Sa &Lkl Sy o0 &ish(&Fypyuncodedlanglages(d.2%),faid o I &
Chinese (4.3%). These students bring with them valuable cultural and linguistic asseténg their home languages. In spite of these assets, ELs face significant challenges to
achieving academic success compared to their-Barpeers. With effective, researbhsed supports and access to quality instruction, ELs can achieve Englislygéangua
proficiency and perform academically at the same high levels as theiEhqueers.

The challenge for educators in the classroom is found within the duality of providing comprehensible academic contemtrasedeby the Pennsylvania Core/Academic
Standards, as well as ensuring that ELs acquire the necessary academic language (vocabulary, grammar, etc.) to access erhigihkanwledge and mastery of subject
material. This can be accomplished through the collaborative efforts of instructicaafatasponsible for instructing these students. To support equitable instruction and
assessment of ELs, Pennsylvania developed the Pennsylvania English Language Proficiency Standards (PA ELPS) inl 288 rohiel@haEramework for standaiutssed
instruction and assessment for ELs to attain English language proficiency. Under the direction and guidance of the Pafregyaremint of Education, a workgroup

comprised of educators from various educational systems came together to create thesedfBrila | YR O2 NNBf I 1S (KSY (2 tSyyaeft dlya

Since the initial PA ELPS were implemented, changes have occurred with educational policy and practice. In 2013, Penasyl@ahiS YSy (i N2 | yR { SO2y R
(ESEA) flexibility waiveraeived federal approval. The waiver included an assurance to develop and adopt rigorous standards in English langudgeedtsraatics that

build toward college and career readiness by graduation. It also ensured that these rigorous standards vimpleédented for all studentand that educators would receive

the needed supports to transition to these new standatik SNEF2NB X t Syyaeft @ yAl Q&4 / 2NBk! OF RSYAO {{iFyRINRa&a NB
also required thathe state review and update existing English Language Proficiency Standards (ELPS) in order to correlate them to thAAcade@uc Standards.

Increasing Rigor
An example of the increased rigor can be seen in the comparison of a 2007 ELPS Model Performance Indicator (MPI) todhisesd®0/16 indicatofFigure 1)

Figure 1. Model Performance Indicator

2007 PA ELP 4: Sciel 2016 PA ELD 4: Sciel
Grade Level 8 Grade Level 8

ELP Level-Beveloping ELP Level-Beveloping
Listening Listening

Classifyscientific tools or Summarize observations of
instruments with pictures an patternsfound in nature usin
labels from oral directions structured note taking
6Se3dr ac¢StSa organizers

32 gAUGK (GKS a

Note: These MPIs address the same ELPD Standard and subject area. They also target the same grade level, the semagkidh(Litte same level of
language development. However, the task from the 2016 ELD Framework is both more academicalfyussiitdily complex that the 2007 task. Teachers will
notice this reflected across the 2016 revision.
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Research suggests that academic achievement among ELs lags behind theixdeofitisint counterparts, with gapsvident not only in language instruction, but also in core
subject areas with high language demar’rchationally, in 2011 ELs scored 36 points lower on the National Assessment of Educational RWdgEE3seading assessment
compared to norEL students, ith the achievement gap increasing to 44 points at tHeg8ade level, with no measurable improvement shown from the achievement gaps
evident in 2002.

In Pennsylvania, state assessment data echoes national findings on academic achievement gaps a2EL2 PEm@sylvania System of School Assessment (PSSA) results
indicate academic proficiency of ELs falling well below their English proficient peers, with only 17.8% of ELs scagnggrafiove in reading, compared to 71.9% of +€lrs,

and 35% of E.scoring proficient in math, compared to 75.7% of 4&drs. Significantly, these results were less than the 2011 PSSA results, when 23.8% of ELs scored proficien
or higher in reading, with 41.9% proficient or higheniathematics.

During the timeperiod the workgroup was meeting, the Every Student Succeeds Act of 2015 (ESSA) was signed into law. This educatisizati@auntivognized the unique
needs of ELs, including acknowledging the heterogeneity within the EL subgroup and reaffirmd thhageat in the Flexibility Waivers: rigorous and challenging academic
achievement standards which prepare students for success in college and career.

The workgroup took into account tifederal legislation and the increased focus on academic languagie \ignat it is, when it is used, and how English learners can acquire it)

as it reviewed and updated the standards. The workgroup also recognized that for ELs to acquire English proficiency aratbdeomtally successful, content educators

must provice equitable access to planned instruction for their ELs. Classroom educators must naaergtand the role of English Language Development Standards (ELDS) as
an overlay to content area instructiobut have the tools and knowledge necessary to différate instructional content based upon the English language ability of their

students. Differentiation of content will enable ELs to master academic English, gain content knowledge and achieve seacksaicTherefore, to support educators in

meeting he instructional needs of ELs and guide program development and lesson delivery, the workgroup developed the Pennsyistahiarfngge Development

Standards (PA ELDS) Framework.

Model Performance Indicators

Represented in the framework are sample taiat illustrate language differentiation across grades and subjects. These tasks are termed MPIs, providing educators with a
AGFNIAYT LRAYG F2NILIXIFYyYyAy3ad AyadNdHzOiGA2y FyR | &4aSaaykws MALdehodstraieQuhdt uijletes éan heA 2 v
expected to know and/or be able to do as they approach the transition to the next level of ELP. MPIs also reflect tfe rigokoS a G+ 6SQa / 2 NBk! OF RSYA
Arts, Mathematics, Science and So8#ldies and illustrate adaptations of a specific-ageropriate classroom instruction and assessment activity. Each MPI correlates to
assessment anchors or eligible content and are organized within the five PA ELDS by:

A Six grade level (P4€K, 1, 23, 45, 68, and9-12);
A Five language proficiency levels (Entering, Emerging, Developing, Expanding, and Baittjing);
A Four language domains (listening, speaking, readingaitidg).
The three components of each MPI are illustrated belBigire2.)
1) Language functiorfhow the students at each ELP level will be expected to comprehend or produce language in the lesson or activity)
2) Content stem(the specific academic information the students are expected to communicatd);

3) Instructional support(sXthe manner of assistance which will help students to engage meaningfully with both the academic langueg@emt)l.
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Figure 2. Standard 4English language learners communicate information, ideas, and concepts necessary for academic success in the congeieacea of
Grade Level: ®

Level 1
Entering

Listening

Critique peer
science fair
presentations
with a rubric
and an
interpreter.

Level 2 Level 3 Level 4 Level 5
Emerging Developing Expanding Bridging Standards
Critique peer Critique peer Critique peer Critique peer | S8.A.1.1

science fair
presentations
with a rubric
with icons (e.g.,
Likert scale) ang]

a partner.

science fair
presentations
with a rubric
with icons (e.g.,
Likert scale).

science fair
presentations
with a rubric
and apartner.

science fair
presentations
with a rubric.

Critique peer science
fair presentations
with a rubric with
icons (e.g.Likert
scale) and a partner

lesson might be at a given level®figlish proficiency.

MPIs are presented in a developmental strand across language proficiency levels (horizontal) and language domaingRigutiea@epresents how the individual MPIs are

organized in strands across ELP levels.)

\%EE/JJ

Note: The MPI in these illustrations are adapted from the indicators developed by the WIDA Consortium. They serve astaofmndizghtan appropriate

— Language Function

——>» Content Stem

——» Support/Strategy

As approved by the State Board of Education onl3yB017
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Figure 3. English Language Development Standard 4: English language learners communicate information, ideas, and cess@ptfonecademic success in the content
area ofLanguage Arts Grade Level: 3

ELP Lev

— — Ly | | | | | | | || | | | | | | || | | | | | | %:
Level 1 Level 2 Level 3 Level 4 Level 5 I )
k Entering Emerging Developing Expanding Bridging Standards
I — —— I I . I I I . I I I I I
Compare and Compareand Compareandcontrast | Compareand Connect ideafn
02y (N} 34iSf 02y (i NItadiStWHBER G usinga aSOFPiNItaASHHBEREt T2
by sorting pictures | usingwords, variety of linking in a paragraph using compare/contras
o onto a Venn drawingsor short compare/contrast apre-completed essay using linking
E Diagram with phraseswith a words (e.g., unlike; in Venn Diagram, a list words and phraj| E03.C.1.2.
";: teachermodeling. partner. common). of compareor (e.g., similar toin CC.1.4.3.
contrastwords,and | common; unlike)
aparagraphframe. using a worcank
and a precomplete
Venn Diagram.

mmm)p | STRAND Emmd

DOMAIN PA CORE STAND/

ForEnglish Language Development Standa(8dcial and Instructional), the MPI refers to the language acquisition that may occur socially or within classroom amosext®l For

ELPS 2 through 5 (Language Arts, Math, Science, and Social Studies),rdéferMid®hcademic language acquisition that must take place in content specific contexts. The Langua
Function and Content Stem are expectations of student performance and must always be statedidtaelyer.at higher levels of proficiency (particulaat Level 5), Supports may
not be specifically stated. This does not exclude the possibility of a teacher using these tools in class.

The Framework clearly depicts not only the cumulative nature of content development but also the cumulative developlaeguage which takes both dedicated instruction and
needed for students to reach linguistic parity with their native speaking peers. Instructiopdmoeing opportunities involving both content teachers and ESL professionals are o
sinceit enables both educators to contribute equally from their respective specialization.

Transformation
The flexibility and power of the MPI become evident through transformations. A transformation is the activity through manichtioe 3 elements of the Wl (see Figure 4%
changed or transformed to extend the usage of the MPI while being mindful of the language proficiency level for that MPI.

The need to transform the Language Function would be dictated by the task and the language nsetiadid for that task. For example, one teacher may ask a student to

6 Aal0dzaa GKS &S Llawhieyinother ey §sK dtudenfs ioNB & OGA R FEa G SLIA AKS | FIONEH ADS f O NBNIDE ARIVEPE Ay @2
inoldSa SsNARAGAYId LyadNUHzOG2NE Ydzad o6S O023yAltyd 2F (KS R8&nguageRiactiod ® guarardeR Bafthel Q S O
OGN yaFT2NXYIFGA2Yy R2S& y2G NBadzZ G Ay | dFral ddKFraG Aa o0Se2yR (GKS addzRSydaqQ FoAf Al
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The transformation of a content stem addresses the academic content being taught. Students can be asked to describagtioé satidory, the habitat of a beaver or the
burning of Atlama during the Civil War. In each case the language function remaineshthe but content topic changed therefore requiring different content specific
language to complete the task.

Figure 4: MPI Transformation

Transforming an MPI within a Strand

English Languageroficiency Standard 3: Mathematics. Classroom framewo
Grade Level:-% Domain: SPEAKING Proficiency Level 3

Language Function Content Stem Support

Tell aitory that involves a specific mathematiagberation with a partner

Describe the steps that involves a specific mathematical operatior  with a partner

!

Describe the steps to locate points using the coordinate plane with a partner
Describe the steps to locate points using theoordinate plane in a small group

The above graphic is an example of a transformation of all elements of a single MPI. Transformations commonly involeeateaalgiment (Language

Function, Content Stem, or Support/Strategy) of the MPI. The mastram action is the transformation of the content stem to another task within the same or
different content area.

Differentiating Instruction and Assessment for English Learners

The challenge for educators in the classroom is found within the dualityoeiging comprehensible academic content as determined by the Pennsylvania Core/Academic
Standards, as well as ensuring that ELs acquire the necessary academic language (vocabulary, grammar, etc.) to aceess exdritghknowledge and mastery of suttje
material. The PA ELDS Framework is designed to help educators effectively differentiate instruction and assessmenttaotagastor ELs at varying levels of ELP.
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To provide explicit and systematic instruction differentiated by an ELP level, Pennsylvania Department of Educatioridpesidee&LL Differentiation Protocol(Figure. She
Protocolenables educators to:

A Develop language and conteobjectives;

Identify and explicitly teach key features of acadelaiguage;
Differentiate based on Elével;

Amplify instructional input ath scaffold instructional outpugnd
Assess comprehension of students at all ELE!s.

> > > >

TheProtocolcontains a set of four steps for applying the PA ELDS Framework to formative instruction and assessment.
Step 1 Identify the INSTRUCTIONAL G@@AlgS standards, concepts, competencies, objectives) for the unit, chapter, or lesson.
Step 2.Determine the KEY USE OF ACADEMIC LANGUAGE (KUALA
Step 3 Identify key ACADEMIC LANGUAGE components.
Step 4.Develop a thregpart PERFORMANCE INDICATOR (itjraua developmentally appropriate task for ELs at any one ELP level.

Figure 5Differentiation Protocol

Pennsylvania English Language
Development Standards

LMSMoodle
Course

Differentiation
Protocol

ELL
Differentiation
Tool

Comprehensive System of Support
In order to support the implementation of the PA ELDS, the Pennsylvania Department of Education has developed suppodive tesburces.

ELL Overlays
The PA ElQverlays, like the PA ELDS, provide exemplars of required adaptations to instruction and assessment for ONE spedifimingtniekt. They illustrate the
dynamic process of adapting instruction and assessment for ELLs based on ELP level.
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The ELL Overlays differ from the formative matrices in that they expand on the example task by incorporating conceptsncims@etd academic/topielated language.
By including thee additional dimensions, this amplified resource contextualizeddviePappropriate tasks in the larger classroom environment. The ELL Overlays for
English Language Arts and Mathematics can be found on the SAS Pdrtigd: Atvww.pdesas.org/curriculumframework/elloverlay/

ELL Differentiation Tool
t Syyaet@ryalQad 9[[ S5AFFSNBYGAFIGAZY ¢22f Aa | Reyl YhdtheddycatiSrdinézdsioiESs. The dl T 2 N.
O2yyS0Oita GKS t! 9[5{ CNIYS62N] YR tSyyaetgdlyilQa ! Ol R&3asOrattyitRs. / 2NB { G+ yRI

The ELL Differentiation Tool assists teachers in the differentiafioxstruction and assessment for ELs, as required by the federal Title | and Title 11l mandates, state
mandates, and the Danielson Framework for Teaching. The overarching PA ELDS Framework acknowledges that ELs shargrifizysaesoorces as theiron- EL

peers, and thus are capable of accessing and acquiring the same rigorous-eolleggreer readiness standards, albeit through a different pathway. It is this need for an
alternate pathway to learning which necessitates differentiated instructiot rmative assessment to provide support to students at different English Language
Development levels, and to scaffold on their existing strengths and funds of knowledge.

This tool synthesizes existing resources (2016 PA ELDS Framework, 2012 WIDza#onpiiffthe ELDS, and other supporting resources) to provide educators a
streamlined experience as they engage in this necessary differentiation for their ELs. The ELL Differentiation Toolicdrobetfe ESL Portal at
http://ell.eslportalpa.info/.

LMS Moodle CoursaVhat ALL Educators Need to Knadow to Differentiate Instruction and Assessment for ELs
Developed for classroom/content area teachers, special education teachers, ESL specialists, and administratorpatied seifline course introduces educators to
effective differentiation strategies for instruction and assessment of ELs. Participélnegplore developing student profiles, analyzing language complexity, and how to
scaffold and support ELs at various proficiency levels. This course can be accessed via the EShttBdrfdl.eslportalpa.infol/.

Additional Resources

The Pennsylvania Department of Education continues to provide professional development training and resources to echabatiimg (dractitioners, administrators,

counselors and teachers) working with ELs in PA totédeilihe effective implementation and use of PA ELDS Framework. For additional information on the Framework and the
t Syyaet dryial [/ 2NBk! OFRSYAO {GFyRINRa @AaArid GKS t SyyaetwdwyashsofySLI NIYSyid 2F 9R

Endnotes

L http://www.education.pa.gov/Dataand-Statistics/Pages/Enroliment%26ports%20and%20Projections.aspx#HBb
The ESL statistics are obtained from the Pennsylvania Information Management System (PIMS) October 1 Enroliment Datadballdati 52,000+ number is pulled from
the 201516 October 1 collection.

2Alt, M., Ariznendi, G.D., Beal, C.R., & Hurtado, J. (2013). The effect of test translation on the performance of second grade Eergisinl#z@rkKeyMat8. Psychology in the
Schools, 50(1)
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Appendx E

pennsylvania

DEPARTMENT OF EDUCATION

Dallastown Area School District

HOME LANGUAGE SURVEY

ALL newly registering students regardless of race, nationality, or language origin MUST complete
this form. Federal law requires that all Local Education Agencies (LEAS) utilize a non-biased procedure for
identifying which students are potential English Learners (ELS) in order to provide appropriate language
instruction educational programs and services. Given this responsibility, LEAs have the right to ask for the
information contained on this and other forms associated with the identification process.

Student Information (Parents/Guardians should complete this section):

| KA firRr@are;

/| KAt RQé@ameF | YACf &

| KAt ROBitls I S 27F
(Month/Day/Year)

Questions for Parents or Guardians

1. Is a language other than English spokeninthec hi | d 6 s B‘INO D Yes (language)

2. Does your child communicate in a language other than Eninsh?D NOD Yes (language)

3. What is the language that your child first learned to speak?

Parent/Guardian Signature: Date:

Interpreter Provided D No D Yes

Revised February 2017



Appendix F

Enrollment of Students

24 P.S.813 -1301 1 813 -1306

DATE OF ISSUE: January 22, 2009 (revised i formerly BEC 24 P.S. 813 -1301 and BEC
24 P.S. 813 -1302, issued July 1, 2002)

PURPOSE

This BEC provides guidance regarding public school enrollment procedures for resident and

non - resident children. It replaces the following BECs: Enroliment of Students, 24 P.S. 13 -
1301 and Education of Children Residing with an Adult Other than the Natura | Parent, 24

P.S. 13-1302 and reflects current requirements of the Pennsylvania Public School Code and _
22 Pa. Code, Chapter 11 . These public school enroliment procedures, consiste nt with law,

exist to ensure that public schools promptly enroll students who are residents or who are
eligible non -residents.

ENTITLEMENT TO EDUCATION

Every child of school age who is a resident of a Pennsylvania school district is entitled to a

public school education. This entitlement and the requirements to secure enrollment

discussed throughout this BEC apply equally to resident students residing with their

parent(s); to non  -resident students living with a district resident who is supporting the chil d
gratis and seeking enrollment under 24 P.S. 8§13 -1302; to nonresident students living in a

facility or institution; and to nonresident students living in a foster home.

Provided that the required enrollment documentation described herein is provided, the school
district or charter school must enroll non -resident children and permit them to attend school.

A child should be permitted to attend school on the next school day after the day on which

the child is presented for enrollment, and in all cases within five (5) business days of the

school districtos receipt of(22Pae€ode 8d.udiby e)d document ati ol

REQUIRED ENROLLMENT DOCUMENTATION

Except when a childis  homeless, whenever a child of school age is presented for enrollment
by a parent(s), school district resident, or any other person having charge or care of the

child, the school district or charter school shall require that the following information be
documented before enrolling the child and allowing the child to attend school:

1. Proof of the child's age
Any one of the following constitutes acceptable documentation: birth certificate;
notarized copy of birth certificate; baptismal certificate; copy of the record of baptism

T notarized or duly certified and showing the date of birth; notarized statement from
the parents or another relative indicating the date of birth; a valid passport; a prior
school record indicating the date of birth.

2. Immunizations required by law
Acceptabl e documentation includes: either the child
statement from the former school district or from a medical office that the required
immunizations have been administered, or that a required series is in progress, or

verbal assurances from the former school district or a medical office that the required
immunizations have been completed, with records to follow.


http://www.pacode.com/secure/data/022/chapter11/chap11toc.html
http://www.pacode.com/secure/data/022/chapter11/s11.11.html

3. Proof of residency

Acceptable documentation includes: a deed, a lease, current ut ility bill, current credit
card bill, property tax bill, vehicle registration,
card. A district may require that more than one form of residency confirmation be
provided. However, school districts and charter schools sh ould be flexible in verifying
residencyand shoul d consider what information is reasonal
situation. See the paragraph on Homeless Students  for guidance in that situation.

4. Parent Registration Statement

A sworn statement (See Attachment A (Word)) attesting to whether the student has
been ori s suspended or expelled for offenses involving drugs, alcohol, weapons,

infliction of injury or violence on school property must be provided for a student to be

admitted to any school entity (24 P.S. § 13 -1304 - A). A school district may not deny
ordelaya chi l dés school enroll ment based on th
disciplinary record or sworn statement.

However, if a student is currently expelled for a weapons offense, the school district

can provide the student with alternative education services du ring the period of
expulsion (24 P.S. § 13  -1317.2(e.1)). If the disciplinary record or sworn statement

indicates the student has been expelled from a school district in which he was

previously enrolled, for reasons other than a weapons offense, it is recom mended th
school district review the student's prior performance and school record to determine

the services and supports to be provided upon enrollment in the district.

5. Home Language Survey
All students seeking first time enrollment in a school shall be given a home language
survey in according with requirements of t
for Civil Rights. Enroliment of the student may not be delayed in order to administer
the Home Language Survey. A copy of the Home Language Survey is provided at this
website.

DOCUMENTS WHICH MAY BE REQUESTED BUT NOT AS A CONDITION OF
ENROLLMENT

Items which may be reques ted
School districts and charter schools often seek to obtain information from families in addition
to the mandatory items discussed above. Although they may ask for any of this information,

they may not require it as a condition of enrolling or admitting a child and they may not
delay a childbés enroll ment or attendance until
Among the documents that a school district or charter school may request are: picture
identification, health or physical examination records, academic re cords, attendance records,

Individualized Education Program, and other special education records.

In addition, a school district may not require that a physical examination be conducted as a
condition of enrollment.

Registration Form
Some school district s have registration forms which they ask families to complete when
enrolling a child. These registration forms for student enrollment may include the following:

e infor m:
e

he U. S. C
these di


http://www.education.pa.gov/Documents/Codes%20and%20Regulations/Basic%20Education%20Circulars/Purdons%20Statutes/Attachment%20A%20-%20Parental%20Registration%20Statement.pdf
http://www.education.pa.gov/Documents/Teachers-Administrators/Curriculum/ESL/Home%20Language%20Survey.pdf

name, address, telephone number, name of parent(s) or guardian(s) or resident adult(s)
with whom the student is living, emergency contact information, former school information,

and other locally required information. Whether to use such a form is within the discretion of

each school district or charter school but failure t 0 complete the form cannot be made a
condition of the studentédés enroll ment.

DOCUMENTATION REQUIRED FROM OTHER SOURCES

A school district or charter school also is entitled by law to receive information on an

enrolling student from the previous school, whe ther public, charter, nonpublic or private,

which the student attended. However, the provision of this information rests with the

educational entity and not the family, and so, the receiving school district may not require

this information as a preconditio n to enroll ment and may not delay a st

lack of this information

Student Education Records

Upon enroll ment, the school district or charter school
school for a copy of the st Thdfermeréchoolalidtrictcoachartern r ecor ds .

school, if within this Commonwealth, is required to respond by forwarding the records within

10 business days of the date upon which a studentds r e

Commonwealth school district or charter school. School districts shall enroll students within 5
business days regardless of receipt of records from the previous districts ( 22 Pa. Code §
11.11(b) ).

Disciplinary Records

Whenever a pupil transfers to another Pennsylvania school entity or nonpublic school, a

certified copy of the studentds discipldchoaenttyorecord sh:
nonpublic school to which the pupil has transferred. The school entity or nonpublic school to

which the student has transferred should request the record. The sending school entity or

nonpublic school shall have 10 days from receipt of the request to supply a certified copy of

the studentdés disciplinary record.

Failure to receive the studentds discipline record cani
student s enroll ment or school attendance. A school di
school enrollment based on the information contained in a disciplinary record or sworn

statement.

However, if a student currently is expelled for a weapons offense, the school district can

provide the student with alternative education services during the period of expulsion (24
P.S. §13-1317.2(e.1)). If the disciplinary record or sworn statement indicates the student

has been expelled from a school district in which he previously was enrolled, for reasons

other than a weapons offense, it is recommended the school district review the student's

prior performance and school record to determine the services and supports to be provided

upon enrollment in the district.

PROHIBITED REQUESTS

Items which may not be requested

For both enrolimentand a  Iso for residency determinations, a school district or charter school

may not request or require any of the following : a social security number; the reason for a

childés placement if not | iving with natural pds;r ent s;
or, except in the limited circumstances described in the next section, a court order or records

relating to a dependency proceeding.


http://www.pacode.com/secure/data/022/chapter11/s11.11.html
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A childbés right to be admitted to school may not be co
status . A sch ool may not inquire regarding the immigration status of a student as part of the

admissions process. Plyler v. DOE , a U.S. Supreme Court decision, held that it is

unconstitutional to deny free public education to children who are not legally admitted into

the United States.

STUDENT CLASSIFICATIONS FOR EDUCATION ENTITLEMENT

Resident Students and Court Orders or Custody Agreements - 24P.S.813 -1301,13 -

1302

Every school age child is entitled to attend the publ i
residence, whi ch is the school district where the childbés pa

When parents reside in different school districts due to separation, divorce, or other reason,

the child may attend school in the district of the parent with whom the child lives for a

majority of the time, unless a court order or court -approved custody agreement specifies

ot her wi se. I f the parents have joint custody and the c|
the parents, the parents may choose which of the two scho ol districts the child will attend for

the school year. If the parent enrolling the child is relying on a court order or custody

agreement as the basis for enrolling the child, then the school district or charter school may

require that the parent provide a copy of the order or agreement.

As stated below, a school district may also require a resident to provide a custody or
dependency order when the resident is seeking to enroll the child under 24 P.S. § 1302(a)(1)
which requires fdappr optrataiteen Iteqgadh aodw cduepeenndency or guar

school district or charter school may not , however, require a custody order or agreement as

a condition of enroliment in any circumstances other than the two circumstances specified

above.

Students Living With a Resident Adult other than a Parent - 24P.S.813 -1302 When

a child is living with a district resident, who is supporting the child without personal

compensation, (gratis) the child may attend the public
district, provi ded that resident makes application and supplies the required enroliment

information noted in the section entitled Required Enrollment Documentation . In addition,

before accepting the child as a student, the district shall require the resident to file only one

of the following:

1. A sworn and notarized statement from the resident of the school district consistent

with the requirements of 24 P.S. 8§13 -1302(a)(2), indicating that the signer is a resident

of the school district, is supporting the child without receiving personal compensation,

that the child is living with the resident continuously and not just for the school year, and

that the resident will accept all responsibilities re
Attachment B (Word) for a model statement), or

2. Appropriate legal documentation to show dependen cy or guardianship , Which
may include a custody  order.

The school district may, pursuant to the attached guidelines (see Attachment C  (Word)),
require other information to be submitted by the resident to substantiate the sworn
statement. The natural parent(s) or former guardian(s) of the student may not be re quired to

provide information . Once the requested information is provided, the school district must


http://www.education.pa.gov/Documents/Codes%20and%20Regulations/Basic%20Education%20Circulars/Purdons%20Statutes/Attachment%20B%20-%20Sworn%20Statement%20by%20Resident.pdf
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enroll the child and permit him or her to begin to attend school without delay, but in no case
more than 5 days.

A resident 6 spayments,euclpas Supglemental Security Income (SSI), Transitional
Assistance for Needy Families (TANF), pre -adoptive or adoptive support, maintenance on
public or private health insurance, support from the military or military personnel or other
payments for or on account of the child such as child support, shall not be deemed to be
personal compensation or gain.

Foster Students - 24P.S. 813 -1305

Nonresident children placed in foster care must be educated in accordance with 24 P.S. 8§13 -
1305(a), which provides that a nonresident child in paid foster care is "entitled to all free

school privileges accorded to resident children of the district. . . i n the same manner as
though such child were in fact a resident child of the district." The provision that permitted

school districts to refuse to accommodate foster students has been held to be

unconstitutional. In addition, nonresident exceptional school -aged persons should be afforded
the same rights to an appropriate program of special education as are resident exceptional

school -aged persons per 24 P.S. 813  -1371 etseq.and 22 Pa. Code Chapter14 and 22 Pa.
Code Chapter 16 . A school district may request verification that the child is residing with a

foster parent or is in a pre -adoptive or ado ptive home in the form of a letter from the

appropriate agency, but the district cannot require a court order or agency records.

Children placed into foster care often move from one foster home to another and such moves
may involve school changes as well. In order to minimize the impact of change upon these
children, school districts are strongly encouraged to develop policies or agreements to enable
a student who is in foster care to remain in the educational program in the same school or
school district  even if that student is moved to a residence in another school attendance area
within the district or in another school district.

Students Living in Institutions - 24 PS 813 -1306

School districts in which children's institutions, including detention homes , drug and alcohol
treatment centers and other similar facilities are located (referred to as host school districts)

are required to provide an education and, when appropriate, special education to nonresident
students of the host district who are placed i nto the institution. This includes the right to
attend the school di strictds public school s i
students follows the same requirements as resident students of the school district. See

24 P.S. 813 -1306 Nonresident Students in Institutions

f appropr |
BEC

Emancipated Minors

An emancipated minor is a student under the age of 21 who has established a domicile apart
from the continued control and support of parents or guardians or who is living with a

spouse. The school district in which this student is living is his or her resident school district

and the student may enroll without any additional assistance from an adult.

Homeless Students

Educational agencies shall ensure that each child of a homeless individual and each homeless
youth has equal access to the same free, appropriate public education, including a public
preschool education, as provided to other children and youth. Homeless students may reside

in shelters, hotels, motels, cars, tents or be temporarily doubled -up with a resident family
because of lack of housing. In the case of homeless s tudents, traditional concepts of
"residence" and "domicile" do not apply. Homeless children and youth lack a fixed, regular,

and adequate nighttime residence. Included within the definition of homeless children and
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youth are those who are and Aunac

yout h. o

awaiting foster care placement

Unaccompanied homeless youth may enroll without documents and without the help of an

adult. Unaccompanied homeless youth includes any child
ofaparent or guardian.o Falling within this definition
home, been thrown out of their home, or been abandoned or separated from their parents or

guardians.

Youth awaiting foster care placement include those who are placed in emergency, interim  or

respite foster care; kinship care; evaluation or diagnostic centers or placements for the sole

purpose of evaluation. When necessary, local school officials should consult with their county

children and youth agencies to determine if a child meets the definition o
care placement 0, i n<Yy-vadd basg,whebhara ahildovacsdees not clearly fall

into one of these categories is nevertheless a child "awaiting foster care placement.”

Homeless youth are en titled to immediate enrollments and their families are not required to

prove residency regarding school enroliment. These students should be enrolled without

delay, in the district where they are presently residing, or continue their education in the

distr ict of prior attendance. See the McKinney -Vento Act, 42 U.S.C. §11431 et seq . and the
BEC 42 U .S.C. 811431 et seq. Education for Homeless Youth for more details.

Pre - Adoptive and Adoptive Students

The Federal Adoption Assistance Program, among other things, provides for adoption

assistance payments to encourage the placement of certain hard -to - pla ce children with
adoptive parents, 42 U.S.C. 8673. Pennsylvania has adopted companion legislation, known

as the Adoption Opportunities Act. See 62 P.S. §771 et seq. Children living with pre -
adoptive parents who are receiving adoption assistance subsidies, pre - adoptive foster
payments, or other payments such as Supplemental Security Income (SSI) or Transitional
Assistance for Needy Families (TANF), are entitled to attend school in the school district in

which the pre -adoptive parents reside.

Notwithstandin g receipt of any of the above payments, children living in pre -adoptive
situations are considered residents of the school district in which their pre -adoptive parents
reside under 24 P.S. 813  -1302. Children living with adoptive parents are entitled to all free
school privileges accorded to resident school children of the district under 24 P.S. 8§13 -1302.

Re - enroliment of Students Returning from Delinquency Placements

When a student returns to a school district from a delinquency placement, the school distri ct
cannot automatically place a child in an alternative education program for disruptive youth

merely because the child had been adjudicated delinquent. Like any other student being

transferred to an alternative school, students returning from delinquency placement are
entitled to an informal hearing prior to being placed in an alternative education program.

The purpose of the hearing is to determine whether the student currently is fit to return to

the regular classroom or meets the definition of a disrup tive student. Factors a school should

consider include: whether the incident causing the adjudication occurred at school or at a

school-sponsored event, the childdéds behavior in placement,
teachers and other adults (such as juveni le probation officers) who have worked with the

youth.


http://www.education.pa.gov/Documents/Codes%20and%20Regulations/Basic%20Education%20Circulars/US%20Code/Education%20for%20Homeless%20Youth.pdf

School -Age Children of Military Personnel

When Pennsylvania residents who are military personnel are deployed and their school age
children are living with relatives or family friends in a school district for that period of time, the
students are entitled to attend school in the school district in which they are residing. These
students should be enrolled using the Section 1302 statement/affidavit process, except that the
reside nt is to be presumed to be supporting the child without personal compensation or gain
(gratis).

OTHER ISSUES RELATED TO ENROLLMENT

Address Confidentiality Program (ACP)

Some families may enroll a student using an ACP card which lists a post office box as their

address. This is their legal address and school districts shall not require additional information

about their residence. School records from the student
the ACP. I f there ar e qu e s tigibibtywfer enaobent,tcontadi thke ACRahl | y 6s e |

800 -563 -6399.

Age

Children are considered school age from the time they are admitted to the public school
educational program until graduation from high school or the age of 21. The local school board
has the right and responsibility to establish the age at which a child can begin the kindergarten
program. Once the age requirement is established, districts cannot refuse admission to a child

who meets the age requirement. See BEC 24 P.S. 805 -503 Admission to Kindergarten and
Beqinners .
During the time a child is of school age, the child or student is entitled to attend the public

schools of the resident school district or a charter school, or to attend other school districts as an

eligible nonresident. Students who turn 21 during the school term are entitled to finish that

schoo | term. If a student is under age 21 and has a Graduation Equivalency Diploma (GED), the

student can enroll in school and work towards a diploma. For subsidy purposes, students who

reach age 21 after the school term begins are eligible to be counted for th e entire school term.
The Department will accept requests to allow students to be counted in membership for subsidy
purposes for an extended school program beyond age 21 if the request includes a hearing officer
decision or court  order.

Children and Famil ies with Limited English Proficiency

Children and families with limited English proficiency must be provided translation and
interpretation services to the extent needed to help the family understand the enrollment process
and enroll the student in school promptly per the Civil Rights Act of 1964, Title VI, 42 U.S.C. §
2000d et seq. and the Equal Education Opportunity Act, 20 U.S.C. § 1703.

Twins and Multiple Siblings 24 P.S. § 1310.1

Twins or higher order multiple siblings are to be enrolled in the same manner as all other

students. The School Code provides for parental discretion in the classroom placement of twins or

higher order multiples. A parent or guardian of twins or higher order multiples who attend the

same grade level at the same school ma y request that the children be placed in the same

classroom or separate classrooms. The parent or guardian must make the request no later than

ten days after the beginning of the school year or ten
attendance, ift he students are enrolled after the school year commences.

The school district may recommend classroom placement to the parents and provide professional
education advice to the parents to assist them in maki|
educat ion. The school district shall provide the classroom placement
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requested, unless, after consultation with the school district superintendent or designee,
the principal determines that alternative placement is necessary. The law affords the
parents the opportunity to appeal that denial. A school district is not required to place twins
or higher order multiples in separate classrooms if the request would require the school
district to add an additional class to the grade level of the siblings.

SUBMITTING ENROLLMENT COMPLAINTS TO THE DEPARTMENT OF EDUCATION

When a dispute arises regarding enroliment of a student, the person attempting to enroll

the child, or t he school district may bring the dispute

School S ervices Office. A complaint may be filed by mail, email or by phone with written
follow up. After receipt of a complaint, a Department representative will contact the school

district, family or other involved parties to determine the facts, whether the chi Id is entitled

to enroliment in the district and to try to resolve the problem. These contacts, whenever

possible, will occur within five (5) days of receipt of the complaint. If the complaint is not

amicably resolved, a written determination will be made and sent to the school district and
the individual who filed the complaint.

If the school district does not enroll the student within five (5) school days after receiving
the written determination, the Department will issue a letter to the school district
requesting its position on the situation. The school district will have five (5) school days to
respond to the request. If the school district refuses to enroll the student or does not

en

t

r

respond, the matter wil/ be for war deiefCouosel{(TCE). Depart
The OCC and the Deputy Secretary for Elementary/Secondary Education will determine if

the school di strictds response is valid to deny
determine what additional measures may be necessary to as sure enrollment.

WRITTEN POLICIES

Each school district and charter school must adopt a written policy on student admission;

which policy shall be a public record ( 22 PaCode 8§ 11.41 ). The Department recommends
that school district and charter school admission policies and procedures be posted on the
entityds website.

FREQUENTLY ASKED ENROLLMENT QUESTIONS AND ANSWERS

Frequently asked enrollment questions and answers are provided on this website at
Enroliment Q&A
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Appendix G

pennsylvania

DEPARTMENT OF EDUCATION

English Learner Identification Procedure
Grades K-12

(See Pre-K identification guidance for Pre-K students)

D STEP 1: Review the Home Language Survey.
A Ifthe HLS indicates a language other than English for any question, proceed to STEP 2.
A Ifthe HLS indicates a language other than English for all questions, the family

interview is optional, and you may skip to STEP 4.

NOTE: Pidgin and creole variations of English (e.g. English spoken in Liberia) constitute a
language other than English for identification purposes.

D STEP 2: Conduct family interview to determine if the student is potentially an EL. Use

an interpreter if necessary.

Family Interview

Conducted by district-trained enrollment personnel - not to be completed by the
parent/guardian

Interviewed:

Date: Phone:
Name of Student: PASID:
Students Date of Birth: Age:

Student's Date of Entry to U.S. (if born in the U.S., then same as DOB):
Parent Country of Origin: Student Country of Origin:

Parents' Primary Country of Education:



Complete the following table for the student. Indicate if the student moved schools, states, or countries
during a school year.

State (City & School if PA Country

®
x

O [N[o[O[H[W[N[F[X|T

(==Y
o

=
=

=Y
N

Ll s this student a Native Alaskan, Native American, or Native Hawaiian?
| ves | No

2. s this student's language influenced by a Tribal language through a parent, grandparent,
relative, or guardian?

| vES | nNo

3. When at home, how often does this student hear a language other than English?

| Always | Occasionally I Never

4. When at home, how often does this student speak a language other than English?
| Always | Occasionally | Never

5. When interacting with their parents or guardians, how often does this student hear a
language other than English?

~

| Always | Occasionally | Never

6. Within the last 12 months, when interacting with caregivers other than parents/guardians,
how often did this student hear a language other than English?

| Always | Occasionally | Never

7. When interacting with siblings or other children in their home, how often does this student
hear or use a language other than English?

| Always | Occasionally | Never



Review of the family interview must be conducted by an ESL professional.

Based on the answers to the parent interview questions, determine if the second language
exposure/use is significant or superficial in nature. If the student's development of English may
have been impacted by exposure to another language in any way, then proceed to STEP|

Comments:

—_—

STEP 3: If the student has an IEP or is suspected of having a disability (e.g. the
parent states that the student has a disability), then see Appendix A
before proceeding.

| STEP 4: Conduct a review of the student's academic records from previous schooling if
available. Look for evidence that the student has sufficient English proficiency to

benefit from instruction in English without specialized supports or accommodations. Acceptable
evidence might include scores from standardized summative or interim tests in English, passing
grades for core content classes conducted in English, and/or work samples. If the academic
records are not available, or they do not contain reasonable evidence of English proficiency,
then proceed to STEP 5.

NOTE: A student who has an overall composite proficiency level ACCESS score from the
previous school year that does not meet or exceed 4.5 does not need to be re- screened. In this
case, skip to STEP 6. If a student has an overall composite proficiency level ACCESS score
from the previous school year that meets or exceeds 4.5, then the student may be reclassified if
the additional criteria from the state-defined reclassification guidance are met (i.e. language use
evaluations can be conducted prior to October 1).



¢

| STEP 5: Screen the student for English language proficiency using the KW-APT, K
MODEL, WIDA screener (online or paper), or WIDA MODEL screener.

Record the screening scores below. See Appendix D for information about the appropriate
test form to administer.

Listening PL ' Speaking PL Reading PL = Writing PL ' Literacy CPL Oral CPL  Overall CPL

KW-APT only

Listening and Speaking raw Reading raw score Writing raw score

score

If the student's scores meet the criteria for identification as an EL on the following table, then
proceed to STEP 6. If not, then the student is not an EL and you do not need to proceed.

Criteria for identification as an EL

Raw score for oral language of 19 or lower

OR
Between 20-24 inclusive AND reading ::; 6 OR
Kindergarten KW-APT writing score ::; 4

See kindergarten identification and placement
process flowchart in Appendix B

1st semester K: Assess all 4 domains
Oral language composite below 5.0 (Use literacy
scores for instructional plans)

Kindergarten K MODEL 2nd semester K: Assess all 4 domains Overall
composite proficiency level below 5.0 AND
Literacy Composite below 4.2
15'semester 1% K MODEL Assess all 4 dgmams_ _
grade Overall composite proficiency level below 5.0
1-12 WIDA Screener Overall composite proficiency level below 5.0
1-12 MODEL Screener Overall composite proficiency level below 5.0

NOTE: If a student is unable to complete the full screener (e.g. because of a disability or refusal),
then the determination of EL status must be made based on the remaining available evidence
gathered from the HLS, parent interview, and academic records review. If reasonable evidence of
English proficiency cannot be established based on those sources along with the incomplete
screener results, if any, then the student should be identified as an EL.



D STEP 6: OPTIONAL - Screen the student for native language proficiency if a screening
instrument is available. Record the score(s). If no screening instrument is available, then
proceed to STEP 7.

Name of screener Score(s) Score descriptor

D STEP 7: Determine if the student has limited or interrupted formal education (LIFE)
using the criteria below:

A Is enrolling after grade two, AND

A Has a Literacy score of less than 3.5 on the W-APT, MODEL Screener, or WIDA
Screener, AND

A Has at least two fewer years of age appropriate schooling than peers or has disenrolled
from U.S. schools to enroll in schools in other countries (including Puerto Rico) more
than two times in the past four years, AND

A Has limited encoding/decoding skills in native language (as indicated by family interview
and/or native language measures and/or review of academic records and/or local
measures)

Does this student have limited or interrupted formal education?
| ves | no

Proceed to STEP 8.

D STEPS: Determine the most appropriate language instruction educational
program (LIEP) based on the student's English language proficiency and native language
proficiency if available.

NOTE: If the student has an IEP, then EL and Special Education personnel MUST collaborate
to determine program and academic placement.

Program Placement: Proceed to
STEP 9.

D STEP 9: Provide the parent with a detailed program description and explain the
identification and placement decision. The parent has the right to refuse placement in a

specialized, separate LIEP. See PDE guidance concerning parental right to refuse
services. Proceed to STEP 10.



O STEP 10: The parent accepts or refuses placement in part or in whole in the LIEP. If, after the
district notifies the parent of their option to refuse specialized LIEP services, the parent does not
respond, then the district may proceed with the

recommended program placement. Proceed to STEP 11.

| STEP 11: Notify the receiving school of student's identification and placement. Proceed to
STEP 12.

O STEP 12: Initiate an active service record in the district SIS. If the student has limited or
interrupted formal education, then ensure that LIFE is identified. Proceed to STEP 13.

D STEP 13: Schedule the student based on program placement and English language
proficiency.

NOTE: The school is responsible for ensuring that all teachers with whom Els are
scheduled have English language proficiency information for their Els. This
includes general education teachers.

The procedure is complete. Attach the HLS form and parent refusal acknowledgement form
(if completed) to this form and file them in student's record. Copies of this form should be
given to ESL and general education teachers who will be working with this student.



Appendix A

Students who have or are suspected of having a disability

If a student arrives with an IEP or is suspected of having a disability (i.e. parent informs
enroliment personnel that the student has a disability), then enrollment personnel must
coordinate with Special Education staff to complete this procedure.

If the student arrives with an IEP:

Screening, if required, must be completed with appropriate accommodations and the test results
must be interpreted in consultation with Special Education personnel.

If the student is suspected of having a disability but a determination cannot be made prior
to completing this procedure:

Screening, if required, must be completed with any administrative considerations, universal tools,
or accommodations that the ESUSPED educators deem necessary. This procedure must be
completed in accordance with the outlined guidelines and the student must be placed in the
appropriate language instruction educational program (LIEP) based on the information available
at the conclusion of the identification procedure.

If, after the student is placed in the LIEP, the student is determined to have a disability that may
have affected the screening (e.g. requires a testing accommodation that was not offered), then
the student must be re-screened using the appropriate accommodations. If the student does not
meet the criteria for identification as an EL based on this subsequent testing, then the district
must contact PDE to remove the EL identifier and the student should be removed from the LIEP.



Appendix B

English Learner (EL) Identification Procedure Flowchart

ST S E s ‘NO TE: This process _must be completed within 30
=—daysfor student enrolling at the start of the year or

within 14 days for students enrolling after that start
of theyear.

Administer Home
Languagé&urvey

Schedul

Language other than NO :
Student is not an EL
:

English listed?

YES YES /l\

ETTIETER Met cutoff? Nlotlf receiving schoo
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Note A:

A studentwho comes from an environment where English is not the dominant language or who has been
exposed to another language (HLS indicates other languages) is not necessarily an EL and does not
necessarily need to be screened for English language proficiency if there is compelling evidence
suggesting that the student is proficient in English. Parent permission to screen for language proficiency is
NOT required; however, a parent interview must be conducted prior to screening. The parentinterview
should be standardized to some degree (see parent interview on pages 1 and 2) and the information
gathered should be filed with the student's other enrollment documentation. The parent interview can
serve to determine whether or not to screen a potential EL. If the evidence gathered during the parent
interview is indeterminate, then an academic records review may be used to indicate English proficiency
and preclude screening.

Note B:

If after the parent interview it is unclear whether or not a student should be screened for English
proficiency, then a thorough review of any available academic records should be conducted to find
evidence of English language proficiency. Some examples of this type of evidence are:

A Transcripts from previously attended U.S. schools with passing grades in core content classes

A Statewide assessment results from previously attended U.S. schoolsindicating English
proficiency (may be from other states)

A District assessment results from previously attended U.S. schools indicating English proficiency
(may be from other states)

A Notes and/or other less formal indicators regarding language proficiency contained in the
student's academic records

Note C:

If the student has an IEP, then EL and Special Education personnel MUST collaborate to determine
program and academic placement.



Appendix C

Kindergarten English Learner (EL) Identification and Placement Process Flowchart

When using the KW-APT only
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No placement into the LEA's

Language Instruction Educational

Program.

10



Appendix D

Selection of appropriate grade-level cluster test forms

For the WIDA Screener and MODEL, the appropriate grade-level cluster form to administer to students
depends on the time of year when the test is being administered and the current grade of the student. For
students in the first semester of the first year of a grade-level cluster, the district should administer the next
lower grade cluster form. See the table below.

WID A Screene Selection

Grade

Semester

Grade-
Cluster
Form

WIDA MODEL Selection

GRADE

Semester

Grade-
Cluster

1 2 3 4 5 6 7 8 10 11 12
2 2 2 2 2 2 2 2 2 2 2
Grade |Grades 23 Grades 45 Grad es 68 Test Grad es 9 12 Test
1Test |[Test Test
ADistricts have the option of using the grade 1 WIDA Screener or the Kindergarten MODEL for first semester 1Stgraders.
K 2 3 4 5 6 7 8 10 11 12
1 211)2 |2 2 211 |12 = = = 21 P11
- | - |
Grades Grades Grades Grades
K Screener 1-2 Screene 3-5 Screener 6-8 Screemr 9-12 Screener

Form

Kindergarten students may be administered the KW-APT or the MODEL. The KW-APT may NOT be
administered to first semester P *graders.

KW-APT

GRADE

Semester

Grade-
Cluster

KW-APT




Appendix H

DALLASTOWN AREA SCHOOL DISTRICT

Languagédnstruction Educational Program (LIEP)
Parental Right to Refuse Waiver Form

StudentName; School:
Opt-out Date: Grade:
StudentID#:

As required by federal law, your child has taken an Enigligfuage proficiency test to determine if she or he

qualifies for English Language Development (ELD) instruction in order to comprehend daily lessons and participate
socially in school. Your child has been tested in English reading, writing, speakiisteaimtgl. The test scores

indicate that she or he is eligible to receive ELD instruction in a program designed to help students acquire English
language proficiency and access grade level content instruction.

The school has described the ELD program teegmmend for my child in detail. | have considered the program(s)
offered by the school and have chosen to decline separate, specialized ELD instruction for my child. Specialized
services or classes are those only provided for English Learners, for eXsbpfrill out classes, ESL tutoring, after
school English tutoring for ELs or content classes consisting of only ELs. This does not include a class composed of
ELs and noiELs in which ELD is supported through content instruction.

Parental Right to RefusELD Service@yV checking each item below, | acknowledge that | have read and
understand each statement.)

| amawareof my O K A EngliSHanguageassessmenscoreandother informationaboutmyOK A f RQ &
current academic progress, andderstand why s/he was recommended for additional English
language instruction.

My decision to decline or ogtut of specialized ELD instructiorvéduntary.

Theschooldistrict will report my childto Pennsylvani®epartmentof Educatiorasan Englisi_earner
(EL) until my child attains Englisfoficiency.

Federalandstate law requiresthat my childwill be testedannuallywith the WIDAACCESSr EL.0
until he or she attains English proficiency and is no longer considestdt&s.

Theschooldistrict will monitor my O K A dcari€niiqrogresswithout benefitof receivingspecialized
ELD instructiomntil my childattainsEnglistproficiency andfour yearsafter exit from ELstatus.

Theschooldistrict will continueto informme of my O K A (ird@r@siin attainingEnglistproficiency.

| canchangemy preferenceat anytime by notifyingthe schooldistrictin writing andallowmy childthe
to enroll in the ELD program (s) offered by sodool.

I, (parent/guardiannamé), with a full understandingof the aboveinformation,wishto

declineall of the specialized ELD programs and services offierad/ child.
declinesomeof the ELD programs and/or particular ELD services offered thilay

I wish to declinel(ist program/servicgs

Parent/GuardiarSignature: Date:




Appendix|

Dallastown Area School District

LIEP Parent Right to Refuse Progress Monitoring Requirements and Guidelines

Students opteebut will:
1 Be considered EL and reported to the staté&Neéw EL Student Formust be completed with
the OptOut optionchecked.
1 Be assessed using the WIDA ACCESS 2.0 each year until the exit criteria traet.been

Progress monitoring of a student optedit of the Emglish Language Development (ELD) program will be
monitored at theend of each trimester/marking period

To determine student progress toward achieving English proficiency and the academic standards, the
ESL teacher will use multiple measures, including:

1. review of report cards each trimester/markiperiod;

2. communication with regular education teachers to discuss stugergress

a. Use curriculunrbased assessment tools utilized by the regular education classroom
teacher;
3. communication with regulaeducation teachers for classes in which ELs are receiving a
grade of C olower;
4. results of districtwide assessments;
5. and, results of PSSA (Pennsylvania System of Sstsedsment).

If a studentis demonstrating adequate growtloward achieving English proficiency and the academic
standards at the end of the trimester/marking period, document the review of data o®ffteOut
Progress Monitoringocument and continue with the ogiut option determined by the parent.

If a studentis not demonstrating adequate growtkoward achieving English proficiency and the
academic standards without the support of the ELD program, the parent(s)/guardian will be notified. A
meeting will be requested by thHeSL teachewith the classroom teacheand building principal present.
TheESL teachand classroom teacher will rd to share assessment results, progress in the classroom,
adaptations, and modifications in place appropriate to astient and continued struggleshe
parent(s)/guardians W be offered thefollowing:

9 Participate inALLELD programs offered by the schdtrict

9 Participate irsomeELD programs by the school district (parent must designate which part of

the program that is to b@rovided)

When a parent chooses to reinstathe student into the ELD program, tB&D Program Reinstatement
Formmust be completed and signed by the parent.

After theELD Program Reinstatement Fdnas been completediistrict staffhave the following
responsibilities:
1. Make three (3) copies of the sign&iL.D Program Reinstatemed¥arm.
2. Place the signed originELD Program Reinstatement Fakny G KS & dzRSy (i Qa
folder.
3. Place a copy of the sign&l.D Program Reinstatement Famthe LIEP folder in the
classroom.

O dzY



4. Share a copy of the sign&l.D Program Reinstatement Fawith the classroom teacher
and buildingprincipal.
5. Provide parent(s)/guardians a signed copy of i€ Program Reinstatemdtdarm.

Adequate growthis defined as:

T
T

One benbmark below the grade levelxpectation
C or higher in theourse

Supporting the classroom teacher for a student who has bexgried-out of the ELD program

1
1
T

=A =8 =4 =9

Meet with the classroom teacher orveeeklybasis to discuss plans for theek

Makesuggestions for adaptations/modifications/accommodations forshedent

Observe the student in the classroom to be able to provide necessary supports and suggestions
for the classroonteacher

Provide mini staff development and/or strategies for workinghviLstudents

Give whatever you can from behind the scenes to supporsthdent

Provide information/strategies/supports for behavioral concerns

Meet with the classroom teacher at the end of each trimester/marking period to review

multiple measures



Dallastown Area School District

LIEP OpOut Student Progress Monitoring Form

StudentName: Grade:

ClassroonTeacher: ESL teacher

Trimester/Marking Period:

Date:

Multiple Measures Reviewed:

Comments/Strategies/Supports:

Highlight¢ Demonstrating adequate growth
OR
Not demonstrating adequate growth

Parent Notification Date:

Comments from Parent Notification Meeting:

Trimester/Marking Period:

Date:

Multiple Measures Reviewed:

Comments/Strategies/Supports:

Highlight¢ Demonstrating adequate growth
OR
Not demonstrating adequate growth

Parent Notification Date:

Comments from Parent Notification Meeting:

Trimester/Marking Period:

Date:

Multiple Measures Reviewed:

Comments/Strategies/Supports:

Highlight¢ Demonstrating adequate growth
OR
Not demonstrating adequate growth

Parent Notification Date:

Comments from Parent Notification Meeting:




